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ABSTRACT

Macha&ova, Veronika. University of West Bohemia. Junel20The Role of Translation
in an English Classroom. Supervisor: Mgr. Gabriditkova, Ph.D.

This thesis deals with the role of translation witthe English classroom. The
specific aim of this work is to highlight the impance of translation while learning a
second language. The theoretical background ahibss provides a historical overview
concerning various approaches to translation. Gpresdly translation is depicted as an
important element of the globalised world. With tevelopment of teaching methods
translation has gained more and more importancetardfore it is claimed that
translation could enrich the four basic skills ehding, writing, listening and speaking and
could be considered the fifth skill. This issueliso dealt with in the theoretical part of this
work. Moreover the question of using the mothegtanin the class is being discussed
because this topic is causing a lot of controvarspng the teachers nowadays. In
connection to this topic the directions of transigteither from the mother tongue into a
foreign language or vice versa are depicted.

The practical part of the thesis is focused orcth@ucted research that has been carried
out by the means of a questionnaire that has be®pited in two various versions (both
for teachers and students) in order to examinatildents’ and teachers’ opinions on
translation activities. The results of the reseasdmave shown that both students and
teachers are aware of the benefits and positivecéshat the translating activities bring

into the classroom.
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[. INTRODUCTION

We find translation everywhere around us withowdrekealizing it. People are
surrounded by translated texts in their homesgedfior supermarkets. In other words our
life would be much more difficult without translatis, because we would not know how to
use a mobile phone, how to turn on a washing maatvirhow to read a book written by a
foreign author. Schaffner (2000) claims that “TiHatisn as an activity leading to a product
has a tradition reaching far back to the beginnofgecorded history and beyond that the
oral tradition. It has always been essentialfading and also a fundamental component
of classical education” (p. VII).

Communication takes place not only in the oralddsid in the written form —
emails, sms, chat, etc. Everybody has the podgibolicommunicate with the rest of the
world and in this moment an ability to express tiias plays a significant role. Science,
trade, medicine, politics, law, international redas or commerce would not have been
developed enough and would be limited without titiens. Thanks to translating people
gain knowledge and information from all over theridorery easily. For the majority of
people is ,switching” between two languages an ey process at work. Without
translation we would not be able to develop a comaiion process with people whose
language is different to our mother tongue. Of seuhe idea that we all could learn a
common language comes to mind, but “if we balkdapding a common tongue and
decline to learn the other languages we need, wiel simply ignore people who do not
speak the way we do” (Bellos, 2011, p. 11).

As can be estimated from all the points mentiorteala the main aim of this thesis
is to explore the role of translation in an Englisdissroom. In other words the impact of
translation activities on the second language atiipn is examined.

The theoretical part introduces the importancearidlation within the context of
the globalised world and it continues with the diggion of the historical background of
the use of translation and its development in these of time. Subsequently the impact of
translation on the development of the four basiltssknd on the learning of grammar and
vocabulary is described. There are two main dioastifrom the mother tongue into the
foreign language and vice versa) in which the tedims can take place; these are also
described in the theoretical part. Moreover theafsaother tongue in the class is
discussed as it causes a lot of controversy anmeauérs and as it is closely connected to
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the translation activities. At the end of this clesghe role of the teacher within the
translation process and the consequent evaluatissilplities are interpreted.

The practical part is focused on the researchishazdsed on the questionnaire that
has been compiled in order to find out the opirartranslating activities both from
students and teachers. The most important fincangsresults are presented in the form of
graphs and commentaries.



Il. THEORETICAL BACKGROUND

The objective of this chapter is to provide theibdramework concerning
the use of translation in second language acqusitn other words, the aim of this part is
to explain the positive aspects of the translapimcess, stress its impacts on language
acquisition and introduce arguments for its impletagon into foreign language learning
and teaching.

Firstly, a rather general topic concerning the emtion between globalisation and
translation is introduced in order to highlight theortance of translation not only within
the classroom environment but also within the disbd world where the significance of
translation grows rapidly. The second part dedtls the historical background of
translation process (Grammar- Translation Method)with its development in the course
of time. The next part of this chapter describesgbsitive impact of translation activities
and it brings up the benefits of the translatiotivétes for students at the same time. Many
authors describe the translation as the fifth $kdt completes the other four skills.
Therefore the next section provides various expians of how to use translation
alongside of these four skills in order to devetogm efficiently. Further on, the often
discussed topic of the use of the mother tonguldrclassroom is introduced. This part
deals not only with positive effects that the ubée native tongue can have but also with
the negative consequences of this method. The gubsepart considers the differences
that occur while translating either into the soussgguage (mother tongue) or into the
target language (foreign tongue). Basically, tlitedknces between these two methods are
stated. Further on, the inclusion of the transtapoocess to the communicative approach
to foreign language teaching is outlined in ordetlémonstrate that translation activities
should be included in the contemporary approadbaming. The teacher’s role in regard
to translation is described in the following chayitestress the significance of a good
counsellor and mentor within the translation precd@#e last part is oriented on the

evaluation of the translation process and on thensary of this whole part.

Globalisation and Translation

According to Block globalisation is “the observablegoing process of the

increasing and ever-more intensive interconnectsiobcommunications, events,



activities and relationships taking place at thmlpnational or international level’(Cook,
2010, p. 43).

Globalisation is a long-lasting process that hanliaken place for many years and
has indeed influenced everyone’s life in many agpddie main aim of globalisation is to
interconnect different people from different pastshe world in order to be globally
united in many spheres, e.g. economy, technologjitigs, trade etc.

Globalisation has also influenced the sphere otatilon and its teaching
approaches, because the educational system ismetid by the development and should
respond to the society needs and requests in noéo become obsolete and useless.

Globalisation has a significant impact on many aoieelds as Cook (2010)
explains “Although much of the literature on glabation focuses upon its economic and
communications-technology aspects, it is alsoguistic phenomenon” (p. 43).
Globalisation has also a significant impact ondfaton, because nowadays all the
countries are cooperating and are to a certaimekEroming one huge community that
has to work together in order to be successfulpgoductive. The increased demand on
translation has its roots in a growing need to arge and share information (e.g.
internationalisation of business) between varicatsons. Popovic (n.d.) states that
"Moreover, with the increased mobility of persomsl@oods in unified, multilingual
Europe, translation is expected to be practicessiron daily basis” (Do learners really
need translation?, para.4). In other words, tréiosldnas the ability to relate different
languages of different nations into a communicagioztess that will be understandable to
every participant of globalisation. Therefore tlatisn should not be longer seen as an
invalid activity that does not contribute to dey@izent and improvement (both in the
society and in the classroom). In fact translaisoa common real life activity that takes

place more and more often.
Historical Background

Grammar -Translation Method and Other Approaches

This method is considered the oldest approach&sergn language teaching. Lafuente
(2012) states that “Grammar — Translation methosl ugd to teach modern languages

such as Latin or Greek mostly in thé™@ntury” (p. 6). The rules of this method are



based on a brief explanation of grammar in a mathregue and on intense translation
practice with the help of an isolated vocabulasy. lIGrammar is seen as a logical structure
of rules and facts that can be taught only byidgland memorising. The exceptions to the
grammatical rules are mostly left out or are expdivery briefly.

The language is seen as a system of clear factaubegithat have to be memorised
and applied within the translation process. Thdesttiis expected to study the given
grammatical features, memorise them and then @se thile translating a text. It was
very difficult for the students to choose the wthdt is crucial or should be memorised.
The main aim was to master the grammar and to leet@lpead difficult literary works.

Little emphasis was laid on pronunciation or oraative usage of the target language, in
other words the significance of being able to comitate in the second language was not
a goal of this method. Critics claim that this aggoh was rather unnatural and too
authoritarian, because it was based more on tiche€a activity than on the student’s
individual development. Cook (2010) defines thecteng method as “teacher-centred and
teacher-led” (p.11).

On the other hand Grammar Translation has alsuet#ts: “it develops
grammatical accuracy, grammatical metalanguagewaitig:n translations skills” (Cook,
2010, p.14). Furthermore it can be seen as a gamdatactivity which helps develop
students’ minds, in terms of various activitiest i@ based on this method, such as
synonym/antonym exercises, fill-in-the-blanks atyivmemorisation of vocabulary,

deductive grammar application etc.

Why Use Translation in the Classroom and Its Benets to Students

The verb “translate” has Latin and Greek origin &tglbasic meaning is that
carrying something across, from Latransferreor Greekmetapheriii (Leonardi, 2010, p.
65). Conde (2006) states that the etymology ofstbed translation comes frontrans
“through” andlatus“side”, so it should mean something like “move stimmeg from one
side to another” (p. 8). Translation process hanlakeveloping for many centuries. Beeby
observes that “Bilingual inscriptions have beemitin Mesopotamia that date from 3000
B.C. The bureaucratic apparatus of the Roman Encpué not have functioned without
translators” (Beeby, 1996, p. 23). For the purpafsdéis study and its topic that deals with
the current use of translation in the classroonouil like to quote Jean Delisle who states
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that: “The purpose of academic or pedagogical latins is to help students acquire basics
of the language or, for the more advanced, to imptheir style. The final work is never
the aim but it is always about the process” (asdcih Nemec, 2011, p. 5).

Conde (2006) points out that “Translators work srators to transfer messages
from language into another while preserving theeuntythg cultural and discoursal ideas
and values” (p. 9). Therefore translation is a kahdctivity that requires an excellent
knowledge of both L1 and L2. "It is the essentidihigual act, the moment when both
languages are simultaneously in play” (Campbe®8l 9. 22). As described above for the
translation process to be successful the transddgormust have a very good cross-cultural
knowledge, because translating does not only neearoduce a grammatically correct
text, but it also includes cultural / intercultucaimpetence. For these reasons many
authors claim that the incorporation of the trati@faactivities can lead to more effective
and extensive foreign language acquisition.

Translation is not only a work with a text butsitalso a communicative and
cognitive process that enriches student’s skilthsas “linguistic competence in the native
language and in the foreign language with regafdrmal and semantic aspects of
vocabulary and grammar, language varieties, regste style, text- type
conventions”(Beeby, 1996, p. 10). In other wordsstation facilitates and speeds up the
comprehension of a text, draws students’ atteridbdimguistic features, stimulates a deep
analysis of a text and increases students” seffgmrce. Thanks to translation students are
able to think comparatively and are aware of déferes and similarities in both L1 and
L2, moreover they realise that the usage of theither tongue within a classroom can
have a positive impact on their learning. Accordindg.eonardi (2010) translation
develops pragmatic, interpretative and strategiopetences, which means that students
know how to work with a text and its lexis and alde to “make sense of meanings” (p.
122).

On the whole students can simultaneously deal moth languages and at the
same time and develop their creativity, flexibilidecision-making strategies and train
their memory. Nadstoga(n.d.) points out that "Shigdéearn a great deal as they discover
that it is not always possible to attain exact egl@eince and as they evaluate possible
versions to see which most fully captures all thplications of the original” (p. 137). As

a result they will have more chances to succegdiedirn a foreign language on a basis of
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comparison and of insights into both languagesadledion should not be avoided,
because it is used by many learners (of all lev@isd daily basis either formally or
informally and as Kaye states “developing skilldremslation is a natural and logical part
of improving language proficiency” (Kavaliauskie@910, p. 4). For these reasons
translation is sometimes referred to as a fiftti skbongside to the four basic skills —
writing, reading, listening and speaking.

Translation — the Fifth SKkill

The Grammar- Translation Method had discouragechtsa from integrating
translation into the classroom, because it was asenmechanical unnatural activity that
should not be included in the second language aitipui, because it is a text-bounded
activity that is time-consuming and boring and doesrelate with “real-world language
and activities”(Cook, 2010, p. 37). May be, forsthiegative associations translating is not
integrated in the Common European Framework of iRaetee (CEFR) that was created to
develop the four basic skills — writing, readingtdning and speaking. Naimushin (2002)
states that “However the reasonable and well-pegpase of translation and interpreting
work in FLT classroom can be an efficient tool @side the other four basic skills” (p.
47). Basically, students are able to link all f@five) skills and therefore teaching should
be focused on an integrative approach to learning.

According to Leonardi (2010) the translation pr@cés much more complex than
it may seem and it involves a series of activitvsich, indeed, include reading, writing,
speaking and listening” (p. 24). Translation carséen as an additional activity that
develops a complex view on the language in thegehgrammar, syntax and lexis that
requires a profound knowledge of both L1 and LRe Teachers’ and also students’ aim is
to master the language, in other words to be abilleiently communicate in all sorts of
communication, to be able to use an extensive atrafwrocabulary and understand as
much information in L2 as possible, which meaneetrh a level of a native speaker.

To translate means to be able to switch from anguage to another without any
problems. To translate a text into mother tongueegiver read or listened to) is a natural
activity that every learner tends to do while Iéagra new language in order to be sure
that the understanding of a text is correct (evaungih the student is asked not to do so).

For this reason translating should not be omittethfthe second language acquisition,
7



because it is a natural process. Translation lbgpstudent get used to think in the target
language both in oral and written form. Accordind-eonardi (2010) “Translation can be

used in any language course in order to strengthetents’ analytical skills in reading and
analysing texts and in developing creativity anobpgm-solving strategies which could be

applied later on their daily activities” (p. 29).

Reading

Many authors claim that “When we read or listen ‘daxt” we create for ourselves
an interpretation of that text built on the infotina the text itself supplies , but we also
add to it our own memories, experience and undedstg of the world” (Witte, Harden,&
Harden, 2009, p. 346). In other words, while regdirtext in L2 students are mostly
unconsciously translating the information into thabther tongue and they use the already
gained knowledge and vocabulary in order to undatsthe meaning of a text. According
to Leonardi (2003), “If their thoughts and mentahislations are externalised through co-
operative translation activities with both teachamnd peers in the classroom, the
comprehension can be enhanced” (p. 23).

Leonardi (2010) also states that “in terms of negdihe source text should be read
carefully and analysed in detail before the traimtacan take place” (p. 23). In other
words, before every translation activity can taleee, the student has to go through the
text carefully and profoundly. By doing so the sntrealises various linguistic features
such as grammar, vocabulary, syntax, spelling,agtd.can also practice various reading
techniques such as skimming and scanning. Thad€adask is to choose a text that will
be motivating and interesting because “L2 learneasgiing in the context of learning a
foreign language start with the potential disadagat that is that they may have neither an
intrinsic nor extrinsic need to read (Lafuente, 204. 2). Therefore the factor of
motivation and the social -context of the reading ranslating activities plays a

significant role.

The top — down approach to reading / translation

According to Harmer (2007) “in top- down procesgithe reader (or listener) gets
a general view of the reading or listening pas¢agén some way, absorbing the overall
8



picture” (p.270). Basically, this approach puts &éags on the interaction between the
reader and the text. Students use not only thegulstic knowledge but also their socio —
cultural knowledge and motivation in order to ursti@nd the text in a complex way. The
same process can be applied to the translatioviteetibecause as Ribé (1998) states “A
top-down approach to translation starts with aneustainding of the text as a whole - its
purpose, function , style, the intention of thehaut, the cultural setting and the audience

for which it was written” (p. 7).

Writing

According to Scrivener (2005) “Writing involves dfdrent kind of mental process.
There is more time to think, to reflect, to prepaoerehearse, to make mistakes and to find
alternative and better solutions” (p. 192). The sadea can be applied to the translation
process because both writing and translating reqgood knowledge of vocabulary,
spelling, punctuation, grammar, etc. and give sttglmore time to prepare, express their
ideas and eliminate so the mistakes ( in conteaspéaking) either in their mother tongue
or in the foreign language.

To translate means to transpose the source tiextha target one, which can be
considered by many teachers a time-consuming gcthat will rather discourage and
demotivate students from learning. However theeenaainy possibilities how to integrate
writing/ translating into the learning process. Whworking on writing activities teachers
should more concentrate on the process (ratherahaie product). The same fact can be
applied on translation activities. Harmer (2007npoout that “we want students to focus
more on the process of writing than its product’3p5). Lafuente (2012) states that

writing / translating as a process includes varstages such as:

1. Planning and prewriting
2. Composing and drafting
3. Revising and editing

There are many possible examples of translatiauities that can be done
relatively quickly in the classroom such as tratgitaof shorter sequences such as of a

postcard, letter, newspaper article etc. Of costgdents can work with larger sequences
9



of different forms such as with reports, shortisressays, etc. Furthermore students can
be asked to write a commentary on the text, whesg tould describe the difficulties they
encountered with during the translation proces¢ andonsequently create a glossary with

new vocabulary.

Speaking and Listening

It is not right to think that translation does nutlude speaking and listening skills.
Students can discuss the topic of the text in Ltk a&iteacher or with peers. An interaction
between the teacher and students can occur wtkilegabout the text, its features or
while arguing about mistakes or grammatical rul&mreres states that “Translation, by its
very nature, is an activity that invites discussaonl students are only too happy to
contribute to it, often defending their versionlwiemarkable passion and persuasiveness”
(as cited in Mogahed, 2011, p. 3). Translationlmawnly one part of the whole lesson that
introduces a new topic or encourages the studergspress their opinions on the content
of the text, on its cultural background, etc. Capmantly there can be a discussion on the
produced translation, because at the end evergmstud|l produce a different outcome.

Vocabulary and Grammar

Many authors state that vocabulary learning isafrtee most important and at the
same time difficult parts of foreign language asgion. The knowledge of vocabulary is
essential not only for successful reading actisibet also for a successful translation.
Sokmen points out that "The reason we are focusimgocabulary is that the acquisition
of vocabulary has a central role in learning a sddanguage” (as cited in Latsanyphone
and Bouangeune, 2009, p. 187). As mentioned aléénaanmar- Translation Method was
based on translation either of isolated sentence®ullists without a concrete context.
However, “Students need to see words in contegse&how they are used” (Harmer, 2007,
p. 229). In other words thanks to the translafiorcess students work with texts that are
set into a concrete context and are more probaldequire the new vocabulary.

According to Cook (2010) “One traditional but effiee use of translation is to
introduce new vocabulary” (p. 140). Various tratiskaactivities can help students learn

specific vocabulary, expressions, idioms or collimees of a certain topic (e.g. business,
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law, education, food, etc.) on the basis of tramglafrom L1 to L2 or vice versa, while
looking for synonyms/ antonyms, while creating esghary, working with a dictionary or
discussing meaning of a certain word. Thanks tastedion students learn how to use
words in various contexts and more importantlyytlearn how to work with negative
transfer :”If students are aware of the differenaaterference is likely to be reduced”
(Leonardi, 2010, p. 19).

When learning grammar many students feel eithelegngr boredom because
grammar is usually considered the most demandirtigopéanguage learning. Grammar is
connected with a lot of theory, explanations, rided exceptions that are essential for the
language acquisition because “its correct usagerigimportant for communication,
because incorrect grammar structures can influenderstanding” (Vasatova, 2009, p. 6).
It is important to realise that grammar is not callst of fixed principles that have to be
memorised. As Scrivener states “grammar only makese if you can use it” (as cited in
Vasatova, 2009, p. 6).

The Grammar- Translation Method has been refbgedany teachers because of
its traditional and obsolete approach to languagening that was based on the exclusive
usage of the mother tongue. However, this methsdatso its merits that can be used for
grammar explanation and acquisition. ElizabethRRad (2007) explain that “By telling
the meaning of a word or sentence in mother tontpgeteacher can at once make the
students understand” (p. 52). Cook (2010) statais‘the key principle of this approach is
that the translation exercises should contain amgds and constructions which have
already been encountered” (p. 10). This fact fatéss the learning process because
students know what to expect and possibly theyléssl stressed. This method can be also
used as a tool of testing because it is quite sirtgprepare and to control a test /
homework based on the Grammar- Translation Mettadadded benefit of using
translation exercises in class is their inherehiezas an indicator of how well the student
has assimilated a new item of vocabulary or grariaker, 2006, p. 2).

Since there can be found more drawbacks than noérikss method it should be
used rather occasionally in the classroom. Thiswoteshould be considered a
complementation and as one of the many approaotibs EFL.

For the above mentioned reasons translating shmmutdgarded as a kind of

complementation of other activities rather thae@acement of the four basic skills
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because “if taught in a way that resembles thelifeactivity of translating, can bring into
play the four basic skills and yield benefits in &@yuisition” (Pan, Y. Pan, 2012, p. 15). In
other words translation used within the classrommftime to time should be considered
an aid that facilitates the learning process orbtss of reducing the differences between
the Grammar- Translation Method and the Communieaiipproach. Moreover, thanks to
translation, students will feel less stressed wleidening a foreign language because they
will learn that even though they do not understegrdiain words or phrases in a text there

will always be a possible way how to successfuliyslate those problematic parts.

Mother Tongue Use in the Classroom — Advantage/ Daowide

The question whether L1 should be used in classtisarausing a lot of
controversy among both teachers and scientistbelpast ( e.g. Direct Method) the use of
mother tongue has been considered rather a negativbarmful approach to FLT- the
reform movements basically rejected to use L1 aanaktation while learning a new
language because of its supposed inflexibility andaturalness. Grammatical and lexical
errors were imputed to the influence of L1. In déiddi there have been many disputes
concerning the negative interference that can ostile using the native language in the
classroom. On the other hand “Recent studies, dydee/e shown that L1 influence can
enrich language competence and proficiency rattaar being associated with negative
transfer” (Leonardi, 2010, p. 60). Moreover tratisiacan be used as a means of control
in those cases where interference may arise. Mergbere is a little probability that the
teacher will leave the interference uncorrected.tkese reasons the usage of L1 in the
classroom was described as crucial for successtupeoficient learner.

Recently there have been many studies that supmnplementation of L1 and
translation for various reasons. “The use of traiwh and/or L1 in FL classes is a natural
phenomenon since L1 and L2 are constantly and aitcatly interwoven in learner’'s
mind at all levels, such as phonology, syntax,dexid pragmatics’(Leonardi, 2010,p. 62).
Students are gaining new knowledge and informatioough comparison between L1 and
L2 and for this reason the exclusive usage of Liddcctead to a lot of mistakes and
misunderstandings. Many teachers confirm thastedion is a very useful and facilitating
tool for explaining and learning grammar becausarignar becomes less frightening and
more accessible if students are allowed to use thather tongue” ( Dilkova, 2010, p. 3).
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Nowadays teaching is dominated by the communicaipproach that supports the
interaction between the student and the teacher diamphasis on the context and on the
social purpose of the language learning. Naimug002) points out that “Ironically,
when even the most ardent adherents of communécatethods find themselves on the
receiving end of “communicative teaching”, theyrdui seem to feel extremely
comfortable about the experience. Every now and, ttieey switch into their mother
tongue for explanation and clarification” (p. 4Bgasically, many teachers agree that they
use L1 while presenting grammar rules, explainimgrs, negotiating meanings of words,
giving instructions, going over homework, checkammprehension of a recently
explained language item, improving discipline ardassroom management in order to
maximize the understanding. Cook (2010) states‘Mather- tongue use, in short, is the
way to compensate for the difference between nidfitsalanguage and instructed
additional-language acquisition” (p. 51). Furtherenthe usage of the own language brings
benefits concerning the psychological and commuiveaspects. Each of the students
possesses different abilities and it is not posditnl all of them to have the same level of
knowledge, for this reason the usage of L1 camalfimre effective interaction between
the students and the teacher, moreover those wharg&ious about using the F2 will get
the impression of security and identity while havthe possibility to speak in L1."Stated
another way, acquisition of L2 might be facilitai€tll can be effectively incorporated
into the process of L2 learning” (Pan, Y. Pan, 2q1.2).

On the other hand the exclusive or excessive usé @iill reduce the exposure to
L2. For this reason every teacher should find ageable approach to keep balance
between L1 and L2 and be aware when, why and tolwdmxtent the L1 will be used in the
classroom in order to ensure efficiency, beneing@ats and the natural character of
learning. “When the message is clear for studéinés all other activities should be done
using the target language” (Alrefaai, 2013, p.li@)other words the L1 used in the
classroom should be considered as a kind of supipatrtvill be useful for the students
while encountering difficulties. “It should functias a scaffolding that the teacher puts up
to build up his/ her students’ ability to use Erfyland takes down when the solid
framework of the building has been set up“(Yoshifumd., p. 34). The above mentioned
balance can be achieved by translation becausddtem provides students with specific

language competences, so that they can companeoéiod differences between both

13



languages and are able to communicate within tbeway language system. “Atkinson
clearly states that translation to the target laigguwhich emphasizes a recently taught
language item is a means to reinforce structuaaceptual and sociolinguistic differences
between the native and target languages”(Vaezigagir 2007, p. 2) In other words
thanks to the comparison between the mother toagddoreign language students
encounter less problems concerning the questiamtaference, moreover they can easily
notice the differences/ similarities, which helpsrh better understand, learn and
remember the new language. Ross (2000) stateSTtmaiareas where differences occur
range from relatively small points such as ‘falsentds’, through sizeable areas such as
tense systems, to more complex fields such asasinte rhetoric. But in all cases, if
students are aware of the differences, interferenlkely to be reduced” (Areas of

intervention, para. 7).

Differences in Translation Directions

There are two possible ways how to translate: stisdean translate a text written in
their mother tongue into a foreign language or vieesa. The native language is naturally
acquired while every foreign language has to benéxh For this reason translation from
L1 into L2 can cause more problems — e.g. tramsiadf idioms, collocations, puns, fixed
expressions, perfect understanding of the contekiexis (some words can have more
meanings). On the other hand students are “fortmed/ork with dictionaries and grammar
books, discuss the problematic parts with theissilaates and the teacher and as a result
they produce a translation which creation is basetheir learning process.

While translating into L1 students are supposeubtee a higher level of
knowledge concerning syntax, morphology, semaniess and of cultural background
because they translate into their mother tonguenEvough the source text will be written
in a foreign language many researches claim tlegpthcess of translating is easier and
faster for many students.

As mentioned above any L2 has to be learned beadutsenon — native character.
Therefore while translating into L2 students caooemter difficulties concerning
grammar, syntax, lexis (one word can have more mganetc.”In translating into a
second language, comprehension of the sourcestéx¢ ieasier aspect, the real difficulty is
in producing a target text in a language in whiomposition does not come naturally”
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(Campbell,1998, p. 57). In other words a deepewktedge of linguistic areas and also of
cross-cultural issues is needed. For this reasmss experts favour the translation into the
mother tongue. On the other hand students are askeodrk with dictionaries and

grammar books in order to be aware of the mearohgsllocations, idioms, puns, fixed
expressions etc. They are taught to deal withahguage not only from the linguistic

point of view but also from its historical backgnaland its current development to be able

to translate their ideas, thoughts and sentented.th

The Communicative Approach in Translation Teaching

The Communicative Approach to foreign languagenieg supports the idea to
teach the four (five) skills in such a way that @wects language and communication. The
basis of this approach can be in brief describethaguage learning is learning to
communicate or “the communicative approach is ohelvfocuses its attention not on
language as such, but on what is done with theulagg’ (Parks, n.d., p. 1). In other words
“Communicative language teaching is based on themagtion that whatever language
units or language forms a student comes acrosgrais@s, she or he will make sense and
use of them” (Wood, Cabrera, n.d., p. 134). Mamgihers and researches claim that
translation process can not be seen as an adtnatysupports the idea of the
communicative approach in teaching and learningvéd@r, the activity of translating is
based on the decision — making process that sheuédways consulted within the
classroom. Ribé (1998) states that “Deciding ingptaflecting first. In class it means
thinking out loud” (p. 8). Moreover translation ‘$ha structure which includes its aims, the
means to achieve them, the different stages gbitbeess, sub-phases, and the results of
the process” (Lvovskaya, 2000, p. 30). Furtherni@eslation fits into the basic ideas of
the communicative approach because as Finnoccanar®rumfit (1983) state:

Translation focuses rather on meaning than the-fteartners are expected to express
meaning as well as to understand meanings in achhaitten form. Moreover it is
oriented on language that appears in context -egtudlization is a basic premise in
CLT (Communicative Language Teaching) becauseatiepted that language is used
to express meanings in real contexts and it igbetl that communication occurs only
when the activity is purposive and is directechatdelivery of an actual message (as

cited in Lafuente, 2012, p. 4).
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Parks (n.d.) states other reasons that supporitiuss
Translation includes various resources and tecisighat help students communicate
— according to their age, interest, personal egpeg, etc. Furthermore it offers an
excellent practice in the interpretation of textsl affers the opportunity to put the text
in its larger communicative context. (p. 241).

Task — Based Translation Teaching

Willis states that “A task is an activity whereettarget language is used by the
learner for a communicative purpose in order taeaehan outcome” (Lafuente, 2012, p.
34). Translation is a kind of task that is basedlearning by doing- learning based on
practical experience. It is basedmoblem- solvingandreflected —practicectivities”

(Ribé, 1998, p. 5). In other words the task baaeduiage learning is based on learning by
completing real- world tasks (in our case to tratestexts students can encounter with in
real-world situations, such as business lettersusigtimetables, web pages, job
applications, etc.) that are meaningful for therdeaand support the process of learning.
While translating students are interacting withnbibie native and the target language and
are developing their second language because “taiskselieved to foster the process of
negotiation, modification, rephrasing, and experitagon that are the hearth of second
language learning” (Lafuente, 2012, p. 228,).

To sum up the communicative approach emphasises basic learning principles:
the communicative principle, task principle and megfulness principle. These principles
can be applied in the translation process becaasslation enables students to work on
authentic tasks that involve the integration oimas skills.

Translation Competence

As mentioned below translation has been consid@nanefficient and useless
activity for a long time. Based on the developn@ihethods within the foreign language
teaching, translation and translation methodolagyn@awadays being regarded as helpful
and meaningful approaches to the foreign langueaehing (FLT). Baer and Koby (2003)

point out that “Developments in foreign languagdamogy over the last twenty — five
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years that were engendered by the shift from beluagt models (Skinner) to cognitive
models (Bloom, Piaget, Vygotsky) of language aatjars, offer translator trainers a
variety of new instructional methodologies” (p. Nllin other words the cognitive trend
substituted the mechanical learning patterns ainddaced new learning styles that
encourage the learner to actively and creativedythe second language in order to
develop a conscious comprehension of the foreigguage.

| would like to briefly describe the term (trartsd@) competence. According to
Schaffner (2000) a (translation) competence indwat@lities that enable students to fulfil
a certain task. In the case of translation thegaias involve flexibility, problem-solving
capacity, creative thinking, awareness of the psepaf a translation, knowledge of L1 and
L2 - in other words a student has to possess diifegkills in order to be able to follow the
heterogeneity of the translation process.

According to many authors the translation competestdased on sub-
competences, such as the language competencegltestapetence, transfer competence,
subject competence and cultural competence. Tlebdeaan then either evaluate these
competences as a whole and look only on the prodecbn the final translation or can

evaluate the translation as a process.

Teacher’s Role during the Translation Process

Translation process is a kind of activity thatukees a collaborative,
communicative and interactive working atmosphédrerdfore the teacher plays a
significant role. The main responsibility is to pie as many opportunities to develop and
improve the translation (language) skills as pdssibhe teacher’s task is to assess
students’ needs and select material to illustratéqular aspects of the language and the
structure which present difficulties for studemtghe English language” (Dagiliene, 2012,
p. 125).

However, the main aim of the translation activityiot to produce a perfect
translation but rather to learn new vocabulary graanmar, analyse a text from different
points of view (different styles, registers, colmae cohesion, discourse, etc.), discuss
problematic parts of a text, speculate, arguelfertest solution, eliminate mistakes, etc.

“There can never be an ideal or perfect translatioonly one way to produce an adequate
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translation” (Kiraly, 1995, p. 21). This fact digjuishes the pedagogical and real
translation because the pedagogical translatiased not as a goal but as a tool to foreign
language acquisition. Therefore the teacher shioeildot only a guide and counsellor but
also an evaluator and facilitator who considensgi@ion an open activity and who takes
into account students’ learning style, abilitieg$if@de, level of knowledge, psychological
and physical background, world knowledge, etc.”Nthadess, the type, quantity, and
function of translation activity must vary with teeage which learners have reached, with
their ages, and with their own preferences, learsigles, and experience” (Cook, 2010, p.
129).

However the teacher should not forget that thewame is the main decision-maker
within the translation process is the student. fBaeher’s role is to provide students with
useful methods and “instruments” to help them detd the text and create optimal
translation under given conditions with regardhe kearner autonomy. “The fact that
student learns to learn becomes much more impdttantmemorising and regurgitating
passively received knowledge” (Gonzales, 2004 3p. 1

It is also very helpful that the teacher has sorpegence with the translation
process so that he/ she can better understandfficalties students will encounter while
translating, such as problems with translatinged#ht types of texts, timing, translation
from L1 to L2 and vice versa, etc. On the otherdhidne teacher should never force the
students to translate a text according to his/bertf view. “Rather, he is expected to ask
the student why he has translated in a particuégr, what decisions he has taken, and how
he has reached that result” (Claramonte, n.d.9@).1n other words the process of
translating should be based on negotiating/ disosnssd on the student — centred
approach (rather than being text- and teacherniatkelike it was in the past) in order to
develop the communication competence so that stsitt@ow how to use the language in
different social interactions. Therefore translatemcourages the so called “collaborative
learning”. This method is based on team-workingfkivay in small groups and on
developing the social cohesion and positive workitrgosphere within the classroom. In
her book Leonardi explains that “According to tleelfaborative learning” method,
learning is viewed as a social process where krdiyelés not transmitted from teachers to
learners but is rather acquired through a serieisgftissions and negotiations”. (Leonardi,
2010, p. 119). In other words translation deepen®nly the linguistic skills but also the
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team spirit and collaboration in a classroom wlexery student feels responsible for the
final result of the translation process.

Translation can be a time-consuming and demanditigtg. Every student has a
different working speed, different level of knowtgdand abilities concerning the foreign
language learning process. The teacher must awsisilde feelings of frustration and
failure (some students are working more efficiethign the others) therefore a profound
organization and preparation of the translationvagtplay a significant role. Popovic,
n.d., states that “Translation is a serious busimdgch requires careful preparation both
on the part of the teacher and the learner” (p. 3).

Student type and his/ her personality aspectstasr éactors to consider and
respect. According to Ellis (1985) there are foyess of students: active, passive,
experimental and studial” (p. 73). Therefore thesstoom management (composition)
plays a significant role (e.g. group work, discassi, role-playing, brainstorming).
Furthermore many authors claim that from the hustanpoint of view the effective
learning depends on the positive relationship atdiéen the students and their teacher
who along with the students creates a complextstreiof positive relationships that
contribute to cooperative work and positive sotigdraction.

Not only the pleasant working atmosphere, posigaening environment, good
group dynamics and the correct classroom manageroatribute to successful translation
result. Motivation is one of the next important@sis of a productive learning. It is
therefore recommended that at the beginning theh&gashould choose easier authentic
texts to be translated in order to raise studesgié‘confidence and make their progress
obvious in the long- term prospect while activeyticipating in the learning process that
includes real-life/ authentic and topic- based $ask the words of many teachers “The
material must be interesting and varied, coverrggfull range of styles and registers”
(Stulajterova, 2008, p. 2). On the whole the need motivation to look for solutions and
for the own approach to translation will have aifps impact on the learning process that
will be supported by the students’ personal involeat and engagement in learning.

With regard to motivation the teacher should talke consideration various factors
such as the students’ awareness of the reasongmetthrey going to translate a text —
gaining new knowledge in terms of grammar, vocalyuletc.), the method how are they
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going to translate (techniques, strategies, workneghods etc.) to carry out the translation
and how the final translation will benefit to th@mterms of their linguistic proficiency.

A Basic Translation Framework for Classroom Transldion

Leonardi (2010) states that a basic pedagogicaleveork can be used in FL
classroom in order to practice all language shkidlsed on the integration of translation.
This framework comprises of pre-translation adegf translation and post-translation
activities.

Brainstorming, introduction of the topic, connectetabulary or discussion are
considered to form the pre-translation part. Regdime translation process, grammar
explanation, creation of a glossary, cultural cotepee or speaking and listening activities
represent the second component of the framewaonkllifzian oral summary, discussion or

commentary follow.

Evaluation of the Translation Process

Every translation process and its result shoulduaduated in order to provide
students with feedback, to explain mistakes, tduata the level of knowledge, to compare
students’ progress and to find out if the set ghalge been achieved. Every mistake the
student makes should be considered an evidencbaifamd how the student has learned.
As mentioned above the translation process depamdsany factors (level of knowledge,
learning style, abilities etc.) and therefore eveacher should bear in mind that he/she
should assess the translation as a complex pritasseflects student’s abilities and
apprehension. “l assume that all translation ilyacience, partly craft, partly art, partly
matter of taste” (Newmark, 1988, p. 189). Theretomeslation should not be used as a
test, or if so, the chosen text to be translatediishcorrespond to the learned knowledge
and should not contain features the students d@rlamaliar with (e.g. unknown
vocabulary, grammar).

Errors should not be considered a negative fatttey; should rather provoke a text
analysis that can be done either from the teaahitom the students (peer evaluation,
discussions, etc.). Many teachers and speciaéfiise the traditional way of evaluation

that is based on correction of errors that divérge the norm. A possible solution could
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be the commented translation. This approach sugtfest students have to explain the
translation method they have chosen and take regplity for their steps. In other words
they have to demonstrate that the chosen word,pagtbrn, tense, etc. is correctly used in
the translation.

Translation can be evaluated as a processodsict. In other words the teacher
can place a test or an exam or he/ she can systathabbserve and analyse the students’
participation and attitude within the whole tratisla process. It is recommended by many
teachers to rather observe the translation as ggdoem a long term perspective because
“using the product as the only barometer is no gutae that the evaluation will have a
given degree of objectivity” (Alvarez, n.d., p. tBerrent State of Affairs, para. 3).

This chapter highlights the importance of translativithin foreign language
acquisition and provides many positive aspectisfrnethod. The process of translating
had a quite negative reputation in the last cerbutynowadays more and more teachers
are revisiting this method because of its merits.d&long time the use of mother tongue in
relation to foreign language learning has beensegfibecause of its possibly negative
aspects. The translation method shows that theentihgue can be helpful aid for
learners and should not be longer seen as a duasmest. Moreover, it should be an
inseparable part of the foreign language learning fifth skill). The teachers’ role plays a
significant role within the translation processeThore detailed opinion about this method
from the point of view of the teachers and studenexplained in the following chapter.
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. METHODS

This chapter describes in detail the method thatdegn used to carry out the
research. On the whole, this part covers the reBdampothesis and also clearly states how
the research has been realised and analysed. Tihdaoas has been laid on the role of
translation in a classroom. It basically highlighssimportance and function for students
who learn English as their second language. Péatigu wanted to find out if translation
activities are of any benefit to the studentshéyt think that translating is useful for their
learning and if translating develops their basiglaage skills. Furthermore, the focus aims
on different translation activities, on the direcs of the translation (from L1 to L2 and

vice versa) and also on the usage of the EnglizbtElanguage in the classrooms.

Research Tool and Respondents

Firstly two versions of questionnaires that aresbdasn the theoretical background
of this thesis were compiled. After that 15 gramsrools from the South Bohemian and
Pilsen region were asked via email or personaltake part in the research. Finally, 4 (1
from the South Bohemian and 3 from the Pilsen megad the asked institutions were
willing to cooperate on the project.

One version of the questionnaire was designethostudents and the second one
was prepared for their teachers. The printed viesstd the questionnaires were distributed
to the grammar schools in order to be filled inramously. The students were asked to
respond to 28 questions concerning the topic ofsteding and its application within the
classroom and also to indicate the backgroundnmétion such as their age, gender and
the length of their studies of English (see Apperid’). The questionnaires were
compiled in the Czech language (both for studemtisteachers) so that the respondents
(especially the students) understood the questiith®ut problems. The student’s level
did not differ significantly for the reason of kéeg the objectivity of the whole project.

The questionnaire for teachers consisted of 1stores (see Appendix “B”) that
were aimed mainly on the usage of translation gipact on students’ learning.
Moreover the teachers were asked to state thejrgaegeler, approbation, used textbook

and the classroom specialisation. The questiomnbéh for students and teachers
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consisted of 2 different types of questions — dapquestions (agree, disagree) and of
multiple choice questions

The data were collected during the month of May320n total, 84 students and 9
teachers took part in the research. The averagefdge teachers was 40 years and they
had been teaching for 21 years on average. Thagwage of the students was 17 years;
their level of knowledge was between elementaryuger-intermediate and on average
they have been studying English for 8 years. Tlplybelow depicts the gender structure
of the students.

Students’ gender
70%

60%

50%

40%

B Female 63%
30%
H Male 37%
20%

10%

0%

Graph 1: Students’ gender

Consequently, graphs that describe the most irapband surprising findings have
been created and the results have been compatetheitheoretical assumptions of the

thesis. These are presented in the following chapte
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IV. RESULTS AND COMMENTARIES

This chapter interprets and analyses the resuttseafesearch. The most important
and interesting findings are highlighted and prés@mith the help of graphs and
commentaries. Firstly, the general information @ning the respondents is introduced;
secondly the results (following the theoreticaltpdithe thesis) are presented in more
detail.

General Information

The students were divided into three different gaccording to the number of
years they have been studying English (see Graph@yler to be able to compare the
most important findings to this fact. It is necegda point out that this division does not
relate to the level of knowledge the students H{#he proportion - the more years a student
studies English the higher level of knowledge hela acquires - is not always valid).

35

32 students

29 students

25 24 students

20 A

10 A

below 7 years (incl.) 8 or 9 years above 10 years (incl.)

Graph 2: The average length of studying English
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Results and Commentaries
Development of Language Skills by Translation Actiities

As it is mentioned in the theoretical part of tthissis by translating students
can develop their basic language skills. To continie statement some of the questions in
the questionnaire for the teachers were focusati@nse of translation activities for the
purpose of developing the reading and writing skiibr the sake of deepening new
grammar, vocabulary and issues concerning theralibtudies in the English speaking
countries.

Graph 3 shows clearly that translating is usedbygt of the teachers to enhance
all the above mentioned items, mainly to introdtieenew vocabulary. One of the reasons
that support this result can be found in the faat the more the students work with the
new lexis the faster they remember it.

Furthermore, as it can be seen from the resudtsi¢hrelopment of reading and
writing skills and of the new grammar are beingmpoted by translating equally. Since the
grammar acquisition and skills development are waportant aspects of the language
learning, it is obvious that teachers use variatiwidies to enhance these. In other words
the results have confirmed that teachers consideslating activities an inseparable and

helpful part of their lessons.

~
a0
X

80%

70%

63% 63% 63%
60%

50%
50%

40%

30%

20%

10%

O% T T T T 1

Reading Writing Grammar Vocabulary Cultural
Studies

Graph 3: Development of Language Skills by Translationivities
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Use of the Mother Tongue

The question whether the usage of L1 in the classng of any benefit for students
is being discussed very often. Some teachers d¢lahthey never use L1 in their lessons
because it rather distracts students from learBimgjish profoundly and they mention the
aspect of negative interference. On the other hitwede is the second group of teachers
who support the idea of the positive impact of @safL1 in the classroom. Therefore the
questions concerning this issue have been inclidedhe questionnaire.

Generally the results of the questionnaire verdiesignated for teachers have
shown that most of them tend not to use the mdtirgyue in the classroom. The students
have responded similarly because 68% of all respatscagreed that English is their
preferred language within the classroom. On therdtiand 83% of all students confirmed
the fact that they incline to Czech explanatiothef new grammar.

To be more specific the Graph 4 was created. Tiagram deals with use of the

mother tongue by teachers in various situations.

60%

50%

50%

40%

30%

20%
13% 13%

- . .
0%

Homework New Grammar Mistakes Discipline

Graph 4: Use of mother tongue by teachers

As it is evident from the Graph 4 the majority edthers uses the Czech language
mainly for the explanation of mistakes. This fastresponds with the answers collected
from the students because mostly all of them pttefgo through the mistakes they have

done in Czech in order to realise these bettethEuB8% of teachers confirmed that they
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use the mother tongue while explicating new grammvhich highlights the importance of
grammar and its correct use.

To provide more details concerning this problemtie Graph 5 was compiled. It
describes the dependence of the amount of yeatsrggihave been studying English to
the preferred classroom language and the langusegefar the grammar explanation. The
graph shows that the more experience studentsviitvéhe English language the less
they insist on the usage of their mother tongu@énclassroom. Concerning the
explanation of grammar the experience with Englisbs not play such a significant role.
The graph shows that all three groups of studewsur the Czech explanation of grammar
regardless the time they dedicated to the learoinige foreign language.

Surprisingly, the results have also shown that efvére students are less
experienced (less than 7 years) more than 50%eatf thant the teacher to speak English

during the lesson.

88%

above 10 years (incl.) 79%

8 or 9 years -%%

90%
below 7 years (incl.)

29%

0% 20% 40% 60% 80% 100%

Explanation of new grammar in Czech
B English as preferred language in the lesson

B Czech as preferred language in the lesson

Graph 5: Preferred language within the classroom

Direction of Translation

Translating can be effected in two possible dicewdi Either the students can
translate a text written in their mother tongu® iBhglish, which corresponds to the way
of direction from L1 into L2 or the process of tstating can be carried out in the opposite

way, i.e. from L2 into L1. It is said that the tedation from the foreign language into the
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mother tongue should be easier for the student@usecheir knowledge of L1 is always
deeper. In other words it is easier for them talpoe a text in their mother tongue because
they are more familiar with all the spheres ofldreguage (syntax, morphology, lexis,

etc.). To find out if this statement is applicabladents were asked to consider the
preferred direction of translating while workingtlwvshort sentences, larger units of texts,
with texts of songs and with newspaper articlesitAan be seen in the graph below
(Graph 6) the findings have confirmed the theoryabse the students definitely enjoy
more to translate from L2 into L1 in most of theses Only while working with a
newspaper article the direction of translation doatsplay an important role. Possibly the
students consider the translation of this kindratkes difficult in both directions.

90% 82%
80% 75% 75%

70%
60%
50% -
40% -
30% -
20% -
10% -
0% -

37% 38%

Translation of Translation of Translation of Translation of
sentences texts songs newspaper articles

HLl1->12 mL2->11

Graph 6: The direction of translating from L1 to L2 or giwersa

To demonstrate in more detail the dependence éénpeel direction of translation
of short sentences in relation to the years stsdesmie been studying English the
following Graph 7 has been created. This graphriglasfiows that all three groups of
students prefer to translate the sentences fronidirtg Czech mainly because they
consider this direction less difficult. The morgrsficant difference can be observed by
those students who have been studying Englistefs than ten years — evidently they
incline to the direction from L2 into L1 more thvose who have been studying English

for 10 years and more.
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above 10 years (incl.) 839%
(]

8 or 9 years
79%

below 7 years (incl.)

0% 20% 40% 60% 80% 100%

B Translation L1 -> L2 (sentences) B Translation L2 -> L1 (sentences)

Graph 7: Direction of translation of sentences

Acquisition of new grammar, vocabulary and intercutural knowledge in dependence

on the direction of translation

As it can be seen in the Graph 8 the profound kedge of grammar and
vocabulary is essential for the language learnmjacquisition. According to many
authors, translating activities enable studenteémorise and learn new vocabulary,
idioms, collocations and grammar rules faster beeavhile translating they work with the
language, they can compare the grammar rules wflthevith those of L2 and realise the
real meaning and usage of certain words and ptesiploreover, if the adequate text is
chosen, the translation process can enhance #reuftural knowledge.

To support this theory students were asked wlilgttion of translating helps
them require the knowledge of grammar, vocabulad/aultural studies. The results have
shown that for most students it is easier to Iélaemew grammar while translating from
their mother tongue into the foreign language. Thikcome confirms that fact that while
dealing with the more difficult issues it is eag@primary work with the language the
learners know better.

On the other hand the new vocabulary is beingieghand memorised faster when
translating from L2 into L1. In other words the mahe students work with the new
vocabulary (looking for meaning, working with themmword in context, etc.) the easier

they retain the unknown lexis.
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The results have indicated that while dealing witkrcultural studies the direction
of translating is not of much significance, whiautd be reasoned by the fact that while
learning new facts about the English speaking aasthe method of translation is not

used so frequently.

100%
90%
80%
70%
60%
50%
40%
30%
20%
10%

0%

89%

New grammar New vocabulary Cultural studies

M Translation L1->1L2  ®Translation L2 -> L1

Graph 8: Acquisition of new grammar, vocabulary and intdtural knowledge in dependence on the direction of
translation

Motivation

Without doubts motivation plays an important roléghm every second language
acquisition. Therefore this aspect was included thé questionnaire. The following graph
9 is focused on the aspect of motivation studegk\ihile dealing with translation
activities. As it can be seen from the graph hathe students felt motivated while
working on translation and even 54% of them domiotd to be assigned with translation
as homework. 55% of all respondents would enjoyptiesibility to translate more and to
practice the second language with the help of fregrent translating activities as they
regard it as profitable for their further developrhévioreover 54% of students would like
to bring a favourite text into the classroom arhstate if with the help of the teacher

and/or schoolmates, which increases the motivd#ielings even more.
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M To translate more often

= Homework

M Translation of a favourite
text

Graph 9: The motivating factor

Use of Dictionaries

The usage of dictionaries is without doubt a pathe process of translating.
Therefore some of the questions were focused owdinke with different types of
dictionaries and the Graph 9 was created in oldescribe this issue. Most of the
students find the possibility to be able to usedicionary during the lesson beneficial and
helpful not only because they feel less stressedlba because they learn the new
vocabulary while working with the dictionary. Thejaority of learners (61%) prefer to use
the e-dictionary, which can be seen as the restiteomodern times we live in. The use of
e-dictionaries can be of huge benefits to studeatause they can use them not only in the
classroom but also in their free time.
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M no dictionary
M printed dictionary

m e-dictionary

Graph 10: Usage of dictionaries

Translation as a part of leisure time activities

The last questions of the research were focusedtegration of translation
in the leisure time of the students. Most of theatesl that they translate different kinds of
texts (mostly texts of songs) they are interestealso outside the classroom (see Graph
10). This fact supports the idea that if the stislane motivated enough they transfer their
interest to their leisure time activities. In otlesrds, translation is a kind of activity that
can be improved systematically and that can betadadp the students’ needs so that they

feel motivated to translate not only inside thesstaom but also in their free time.

Translation as leisure time activity

B Yes HMNo

Graph 11: Translation as a part of leisure time activities

32



Summary

As it can be observed from the results of the meselaoth students and
teachers speak in favour of the translation aatiwivhile acquiring the second language.
The outcomes have proved the hypothesis that &tmslis a beneficial activity helps
students learn a foreign language. The researchhuagn that both students and teachers
benefit from the translating activities and frorhertactions that are connected to
translating.

Teachers tend to include translation into thestta@m in order to develop both the
writing and reading skills. Moreover thanks to stating students gain knowledge
concerning the new vocabulary and grammar. Sine@i$le of mother tongue has been
guestioned for a long time, some of the questioaeViocused on this dispute. The results
showed that teachers use the native language niogtiger to explain mistakes and to
introduce new grammar, which shows that the madthrggue is used in only in situations
that require it. The students, on the other harefepto speak English during the lesson as
much as possible, regardless to their age and dé\kaglowledge.

As mentioned above for most of the students thecton of translating from L2
into L1 causes fewer problems than translation ftieeir mother tongue into English. This
statement was confirmed by all three groups ofesttel The easier approach to the
language by translating from L2 into L1 has beaest as the main reason. Concerning
the acquisition of new grammar, vocabulary anducaltissues the direction from L2 into
L1 was found to be more effective.

Finally, the usage of dictionaries and inclusiortrafislation into leisure time was
analysed. The research demonstrates that the asetioharies inside the class is being
considered helpful and beneficial. Moreover if sitiedents are motivated enough they tend
to deal with translating not only in the class also in their free time, which can be

regarded as a very positive aspect.
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V. IMPLICATIONS

As mentioned above the research has shown thasthef translation within the
classroom is appreciated by students. This chapthvided into three parts; each of them
is going to deal with translation activities fronsleghtly different point of view. Firstly,
the teaching implications will be described. Inetlvords the advice for implementing
translation into the classroom will be explainedc@hdly, the limitations and weaknesses
of my research will be stated as there are somé& peats of the research that should be
mentioned. Finally, suggestions for further reskeantd for productive expansion of the
research will be mentioned.

Teaching Implications

The fact that translation activities can be effedy implemented in the
classroom has been already mentioned above. Ipahid would like to depict the
translation as a supporting activity within a cltassn.

Translating develops all the basic language siglgven sometimes considered the
fifth skill) and therefore it can be used in thasd any time. This is one of the main
benefits of translating that should be mentioneat. dhly reading, writing, speaking and
listening can be developed with the help of traiata Teachers can use translating
activities in order to introduce new vocabularyroorder to explain new grammar. The
research has shown that 54% of all students prefieslation as homework; only 12%
stated that translating is too difficult for thefhis information shows to teachers that
students do not think about translating in a negatiay, they rather consider it an activity
that is effective for their learning. Thanks tonstating the differences/similarities of both
languages can be explained, moreover attentioleaimiawn to the negative interference
that can occur while learning a second languages&laspects surely favour the use of
translation as means of comparison between twerdifit languages. Furthermore while
translating students can work in pairs or grougsclvis motivating factor for most of the
learners as they mostly prefer group work to thvidual one.

Generally it can be claimed that translation wasused much in the past because
of the negative connotations with the Grammar-Tledims Method. The research has
however, shown that both students and teacheia &eour of the use of translation and

L1 while learning the second language.
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Limitation of the Research

One of the most significant limitations of my rasgh represents the rather low
number of respondents (both teachers and studehtsjook part in the research.
Therefore the outcomes can not be generalised@pickd as a whole.

Secondly, the grammar schools that agreed to geatecon the project were
mainly of the same speciality, which could be cdased as another limitation of my
project. On the other hand it would have been qiiftecult to generalize the results of
various grammar schools, because there are suffdgedces in the level of knowledge at
every type of grammar school. Therefore the suggefsirther research could be focused
on various grammar schools in order to apply tht@iobd data more diversely.

The questionnaire was chosen as the method forabesarch, which can be
actually seen as a limitation because the evaluatithe results meets with a certain
degree of subjectivity both on the side of the oesfents and on my side. To be more
specific, | personally consider the results thatespond to 50% or more sufficient for
generalisation but this is only my personal feelifige respondents were only expressing
their opinions but there were no practical exesgisghin the questionnaire that would
confirm these opinions on the method of translatMareover the fact that the teachers or
students think that they agree with a given statérdees not mean that this statement is
valid in the real process of learning a seconduagg. Therefore the chosen method could
limit the research in this respect.

Concerning the chosen method the aspect of maiivaan play a significant role.
The students who took part in the research maypaet been motivated enough to fill in
the questionnaire carefully because in fact, thdyndt benefit from their effort at all.
They were just asked to provide their answers aayl lne the teachers did not make the
effort to explain them the importance of their aeassv Moreover the questionnaire was
rather long (28 questions), which could have disaged the students from paying full

attention to all the questions.

Suggestions for Further Research

As mentioned above as an expansion of this prdjecinclusion of more grammar

school of various specialisations into this projnt be carried out. This could ensure the
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higher degree of objectivity and the results cabkh be applied on a larger group of
students. Moreover the responded students weresalrhthe same age, | would suggest
asking more students of various ages to take pdhis project. This would surely bring
new facts into the issue. It would then providekesas with the information concerning

the suitability of translation for students of eéifént ages and different experience with the
language.

Furthermore the research could focus on variousstyh texts that can be
translated in the class. As the results showedestsdelt motivated while translating their
favourite texts of songs and that they enjoy tratngd) in their leisure time. The expansion
of the project could focus on more texts the sttglamould enjoy translating, on how these
texts can be translated and how students can witinkteem.

The research confirmed that students enjoy the wittkdictionaries and that they
feel that working with a dictionary is beneficiarfthem. This finding could be also a topic
of another research. This work could focus on tedizs and on use of dictionaries, what
kinds of dictionaries can be used, which type thdents prefer, etc.

Since translating deals with negative transfeu$ocould be laid also on this topic.
The research could focus on the false cognatesstsigncountered with while translating.
Basically, the whole problematic of negative inteeince and also of the use of mother
tongue could be discussed in connection with tediusi.

It is obvious that translating activities are afus®ol of teaching and learning the
second language. Since not only students but edsihers think that this kind of activity
can develop the approach to second language atnuithie topic various translating
activities could be included in a further reseatolother words, there are many
approaches to translating (group works, projecasstation of various texts, back

translation, etc.) that could be a topic of furtresearch.
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VI. CONCLUSION

The main aim of this work was to highlight the imjamt role of translation in an
English classroom. To be more specific the positiveacts of translation activities on the
second language acquisition were examined as@hédisance of translation is growing
every day. Therefore both teachers and studentddspay more attention to this issue.
Moreover the use of mother tongue and its influemtéhe second language learning were
discussed in order to provide both students archéra with useful information that can be
covered into the development of the four basic lagg skills, e.g., reading, writing,
speaking and listening and also into the acquioingew grammar and vocabulary.

In order to gather enough data concerning thicttypd questionnaires were
created and distributed among both teachers adeérsisiof various grammar schools.
These questionnaires were focused on the frequaEngsing translating activities in the
class, on the benefits of this method and on thiévatong factor the translation can bring
into the class. Moreover the use of mother tongube classroom and the directions of
translations were discussed. The data were gatlagckdnalysed and the most important
and interesting findings were described in detathe practical part of this thesis.

The carried research has shown that the users#t#on is beneficial and helpful
in the process of second language learning; mordoameslating was indicated as
motivating and useful activity that enables studeéatcomprehend the new language and
its structure. The outcomes have also confirmetithigause of mother tongue is a common

feature in the second language classroom.
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APPENDICES

Appendix A: Czech version of the questionnaire fostudents

Dotaznik pro zaky

Instrukce:

Tento dotaznik se zabyva prekladanim v hodiné anglického jazyka. U kazdé otazky je
mozna jedna odpovéd, pokud neni uvedeno jinak.

Dékuji za tvij ¢as a ochotu ©

Jak dlouho se u¢im anglicky jazyk (pocet let):
Vék:

Pohlavi:

1. Moznost pouzivat slovnik v hodiné mi usnadriuje praci (pokud souhlasis, vypln i
otazku €. 2)
Souhlasim []
Nesouhlasim []

2. Jaky slovnik v hodiné pouzivas?
Elektronicky (v PC, mobilu, Ipodu,..) |:|
Tistény []

3. Bavi mé preklad jednotlivych vét z anglického jazyka do ¢eského
Souhlasim []
Nesouhlasim [ ]

4. Bavi mé preklad jednotlivych vét z ¢eského jazyka do anglického

Souhlasim []
Nesouhlasim [ ]
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Radéji prekladam anglické texty do ¢eského jazyka

Souhlasim []
Nesouhlasim [ ]

Radéji prekladam ceské texty do anglického jazyka

Souhlasim []
Nesouhlasim [ ]

Bavi mé preklad kratkych textt rGzného typu z anglického jazyka do ¢eského i
obracené (zaskrtni odpovidajici moznost/i):

[ ] Pisnitky

[ ] Novinové ¢lanky

|:| Dopisy

[ Ivtipy

Jiné (napis jaké):

Nejradéji bych prekladal/a z ¢eského jazyka do anglického (zaskrtni odpovidajici
moznost/i)

[ ] Novinové ¢lanky

|:| Recepty

|:| Menu z restaurace

|:| Texty pisni

[ ]Jiné (napig jaké) :

Nejradéji bych prekladal/a z anglického jazyka do ¢eského (zaskrtni odpovidajici
moznost/i)

[ ] Novinové ¢lanky

|:| Recepty

|:| Menu z restaurace

|:| Texty pisni

[ ]Jiné (napig jaké) :
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10.

11.

12.

13.

14.

15.

16.

17.

Libilo by se mi donést do hodiny vlastni oblibeny anglicky ¢i cesky text a prelozit
ho spolecné se spoluzaky s pomoci ucitele

Souhlasim []
Nesouhlasim [ ]

Prekladani z ceského do anglického jazyka mé bavi vice nez preklad z anglického
jazyka do ceského
Souhlasim []
Nesouhlasim [ ]

Pieklad z anglického do ceského jazyka mi pomaha pochopit novou gramatiku
Souhlasim []
Nesouhlasim [ ]

Preklad z ¢eského do anglického jazyka mi pomaha pochopit novou gramatiku
Souhlasim []
Nesouhlasim [ ]

Preklad z anglického do ceského jazyka mi pomaha zapamatovat si nova slovicka
Souhlasim []
Nesouhlasim [ ]

Preklad z anglického do c¢eského jazyka mi usnadnuje (zaskrtni odpovidajici
mozZnost/i)

|:| Pochopit novou gramatiku

[ ] Zapamatovat si novou slovni zdsobu

[ ] Zapamatovat si redlie

Preklad z ceského do anglického jazyka mi usnadnuje (zaskrtni odpovidajici
mozZnost/i)

|:| Pochopit novou gramatiku

[ ] Zapamatovat si novou slovni zdsobu

[ ] Zapamatovat si redlie

Libi se mi pracovat ve skupiné a prekladat z anglického jazyka do ¢eského i
obracené

Souhlasim []

Nesouhlasim [ ]
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18.

19.

20.

21.

22.

23.

24.

25.

Preklad mi jako domadci ukol vyhovuje
Souhlasim []

Nesouhlasim [ ]

Chtél/a bych pfi hodinach ¢astéji prekladat

Souhlasim []
Nesouhlasim [ ]

Libi se mi, kdyZ spole¢né s ucitelem prochazime chyby, které jsme pfi prekladu

udélali, protoZe pak Iépe pochopim, proc jsem chybu udélal/a
Souhlasim []
Nesouhlasim [ ]

Prekladani mé nebavi, protoze je pro mé pfilis narocné
Souhlasim []
Nesouhlasim [ ]

Uprednostnuji, kdyz ucitel v hodiné mluvi vice cesky, nez anglicky
Souhlasim []
Nesouhlasim [ ]

Vyhovuje mi, kdyz ucitel mluvi celou hodinu jen anglicky

Souhlasim []
Nesouhlasim [ ]

Uprednostnuji, kdyz ucitel vysvétluje novou gramatiku cesky

Souhlasim []
Nesouhlasim [ ]

Libi se mi, kdyz se mohu v hodiné vyjadfit cesky, pokud nevim, jak se vyjadFit
v anglictiné

Souhlasim []

Nesouhlasim [ ]
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26. Moznost mluvit pfi hodiné anglictiny ¢esky mi vyhovuje, protoze:
[ ] Nejsem ve stresu
|:| Nemam strach se vyjadfrit

[ ]liné:

27. Na cizojazy¢né filmy a seridly se divam radéji s titulky

Agree D

Disagree D

28. Casto si ve volném &ase prekladam anglické texty, které mé zajimaji
Souhlasim []
Nesouhlasim [ ]
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APPENDICES

Appendix B: Czech version of the questionnaire foteachers

Dotaznik pro ucitele

Tento dotaznik byl sestaven jako vyzkumna ¢ast mé diplomové prace, ktera se zabyva vyuzitim
prekladu v hodiné anglického jazyka. Prosim Vas o jeho vyplnéni a preddani k vyplnéni té tfidé, na

kterou odpovédi smérujete.

Metodou prekladu v tomto dotaznik neminim klasickou Grammar — Translation Method. Jedna se
spise o vyufZiti prekladu jako metody pro rozvoj a doplnéni jazykovych dovednosti.

Velice dékuji za V&s cas a ochotu.

Pouzivana ucebnice + Uroven:
Ma praxe (pocet oducenych let):
Vék:

Pohlavi:

Mam aprobaci na obor anglicky jazyk: [ ]Ano

|:|Ne

Zaméreni dotazované tridy (jazykové, humanitni, matematické,...) :

1. Metodu prekladu v hodiné vyuZivam rad/a. Pokud na tuto otazku odpovite kladné,
pokracujte k dalSim otazkam. Pokud zaporné, prejdéte k otazce ¢. 11:
[ ] Souhlasim
[ ] Nesouhlasim

2. Metoda prekladu zaky motivuje:
[ ] souhlasim
[ ] Nesouhlasim

[ ] Nevim

3. Metodu piekladu vyuzivam k zapamatovani nové slovni zasoby/ idiomu/ kolokaci:
[ ] souhlasim
[ ] Nesouhlasim
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10.

11.

Pfeklad textt / vét zadavam jako domaci ulohu:
[ ] Nesouhlasim
[ ] souhlasim

Studenti diky prekladu pouzivaji vysvétlené gram. jevy, uvédomi si jejich spravné

pouziti:
[ ] Souhlasim
[ ] Nesouhlasim

Studenty preklad bavi:
[ ] souhlasim
[ ] Nesouhlasim

Metoda prekladu rozviji jazykovou dovednost ¢teni:
[ ] Souhlasim
[ ] Nesouhlasim

Metoda prekladu rozviji jazykovou dovednost psani:
[ ] souhlasim
[ ] Nesouhlasim

Pomoci metody piekladu vyucuji (zaskrtnéte odpovidajici moznost/i) :
[ ] Gramatiku

[ ] Slovni zasobu

[ ] Redlie

[ IINE: e

V hodiné pouzivam matefrsky jazyk béhem (zaskrtnéte odpovidajici moznost/i):

[ ] zadavani tkolu

[ ] vysvétlovani nové gramatiky
[ ] vysvétlovéni chyb

[ ] udrieni kazné

[ IINE e

Metodu prekladu nevyuZivam, protoze:
[ ] Je prilis komplikovana

[ ] Zaky nebavi

[ ] zabere pfili§ ¢asu

L IINE e
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APPENDICES

Appendix C: The English version of the questionnaie for students

Students’ Questionnaire

Instructions:

This questionnaire deals with the translation activities in the classroom. There is only one answer

possible, if not stated differently.

Thank you for your time and kindness ©

Experience with English language (how many years have you been learning English):

Age:

Gender:

1. The usage of dictionary facilitates the learning of English (If you agree continue to the

b

o

question Nr.2)

Agree |:|

Disagree |:|

. What kind of dictionary do you use in the classroom?

Electronic (PC, Mobile Phone, Ipod,..) [ ]
Printed []

I enjoy the translating of sentences from English to Czech

Agree |:|

Disagree |:|

| enjoy translating of sentences from Czech into English

Agree |:|

Disagree |:|
| prefer to translate English written texts into Czech Agree
Disagree
| prefer to translate Czech written texts into English Agree
Disagree

L0 Of
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7. | enjoy translating of short texts of various kinds from English into Czech and vice versa
(select one or more answers):
|:| Songs
|:| Newspaper articles
|:| Letters

[ JJokes

L@ 14 (=1 S RS

8. 1 would like to translate from Czech into English (select one or more answers)
|:| Newspaper articles
|:| Recipes
|:| Menus
[ ] Texts of songs
[ ] OtNEIS: oottt e e s nene

9. Iwould like to translate from English into Czech (select one or more answers)
[ ] Newspaper articles
|:| Recipes
|:| Menus

[ ] Texts of songs
[ ] OtNEIS: oot et s e s nene

10. | would like to chose an English or Czech written text, bring it to the classroom and
translate it with my classmates and with the help of the teacher

Agree |:|

Disagree |:|

11. | prefer to translate texts from Czech into English than from English into Czech

Agree |:|

Disagree |:|

12. Translating from English into Czech helps me understand new grammar

Agree |:|

Disagree |:|

13. Translating from Czech into English helps me understand new grammar

Agree |:|

Disagree |:|

14. Translating from English into Czech helps me remember new vocabulary
Yes
No

HN
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15. Translating from English into Czech facilitates (select one or more answers)
[ ] Understand new grammar
[ ] Remember new vocabulary
[ ] Remember new issues concerning the cultural studies

16. Translating from Czech into English facilitates (select one or more answers)
[ ] Understand new grammar
[ ] Remember new vocabulary
[ ] Remember new issues concerning the cultural studies

17. 1 enjoy working in group with my classmates and translate from English into Czech and

vice versa
Agree |:|
Disagree |:|
18. | enjoy translating as homework activity Agree |:|
Disagree |:|
19. I would like to translate more in the class Agree []
Disagree |:|

20. | prefer to go through the mistakes | have made while translating with the teacher,
because | realize the mistakes better Agree []

Disagree |:|
21. 1 do not like translating because it is too difficult for me

Agree |:|

Disagree |:|
22. | prefer when the teacher speaks more Czech than English in the class

Agree |:|

Disagree |:|

23. | prefer when the teacher speaks English the whole lesson

Agree |:|

Disagree |:|
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24. | prefer when the teacher explains the new grammar in Czech

Agree |:|

Disagree |:|

25. | prefer to have the possibility to speak in Czech in the class in the case | am not sure
about the English expression
Agree |:|

Disagree |:|

26. The possibility to speak Czech in the lesson suits me because (select one or more
answers):
[ ]1do not feel stressed
[ ]1do not feel the anxiety to speak out
[ ] others:

27. | prefer to watch the foreign language movies with subtitles
Agree

LI

Disagree

28. | often translate various texts in my free time

Agree |:|

Disagree |:|



APPENDICES

Appendix D: The English version of the questionnaie for teachers

Teachers’ Questionnaire

This questionnaire has been compiled as the practical part of my thesis that deals with the role of
translation in an English classroom. | kindly ask you to fill in this questionnaire.

In the case of this study the term “translation method” bears no relation to the classical
Grammar-Translation Method. It rather refers to a method that develops the basic language skills.
Thank you for your time and kindness.

Used textbook + level:

My teaching experience (number of years | have been teaching English):

Age:

Gender:

Qualification for teaching English: []Yes

|:|No

Classroom specialisation (mathematics, languages, general,...) :

1. 1use the method of translating frequently in the classroom. If you replay in the
affirmative, continue to the next questions. If not answer the question Nr.11:

|:| Agree

|:| Disagree

2. Translating activities motivate the learners:

|:| Agree
|:| Disagree
|:| Not sure

3. Translating helps students memorise new vocabulary/ idioms/ collocations:

|:| Agree

|:| Disagree
4. Translation of texts/ sentences is a frequent homework activity:

|:| Agree

|:| Disagree

5. Thanks to translating students use the explained grammar rules, they realise the
correct usage of these:

|:| Agree

|:| Disagree
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10.

11.

Students enjoy the translating activities:

|:| Agree

|:| Disagree

Translating develops the reading skills:

|:| Agree

|:| Disagree

Translating develops the writing skills:

|:| Agree

|:| Disagree

I use the translating activities to (select one or more answers):
|:| Grammar

[ ] vocabulary

[ ] cultural Studies

[ ] OtREIS: oot

| use the mother tongue within the classroom when (select one or more answers):

|:| Homework assignment

|:| Explanation of new grammar

[ ] Errors explanation

|:| Discipline maintaining

[ ] OtREIS: oot e

I do not employ the translating activities, because:
[ ] 1tis too complicated for the students

|:| Students do not enjoy it

|:| It is time consuming

[ ] OtRErS: oo
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SHRNUTI

Tématem této diplomové prace je Uloltakbadu v hodid anglického jazyka.
Teoretick&iast je zardrena na historicky vyvoj metodygkladu, na moznérimosy
piekladani jak pro studenty, tak préitele. Dale je popsan pozitivni dopad této metoay n
rozvoj jazykovych dovednosti. Zngima je také problematika pouzivani ntake&ho

jazyka hem vyuky, mozné sény piekladu a Ulohaditele bthem procesuiekladani.
Praktickacast je zamdtena na pouzivanifpkladovych cwiena v hodig anglického jazyka,
zejména na frekvenci pouzivariegladu, na motivéni faktor a na vliv, ktery maji

piekladova cuieni na ziskdvani znalosti v cizim jazyce.
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