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INTRODUCTION

The English and Czech language belong to different language groups and
its pronunciation differs in many ways. Czech is a part of Slavonic language,
whereas English belongs to the Western Germanic language. This classification
brings new sounds unknown to Czech speakers that they have to learn and adapt
to so they are able to pronounce English words correctly.

In view of the fact that English written and spoken form differs, it is neces-
sary to learn the pronunciation of the words at the same time as their spelling.
There are several general rules of how to read vowels and consonants and their
combinations; however, they do not apply in all cases, and English has many ex-
ceptions. It follows, that it is important to verify the correct pronunciation with
a dictionary.

First problem a new learner of English language faces are new sounds, such
as [0] and [0] that are unknown to Czech speakers. The way to pronounce these
two sounds is to put the tip of tongue between our teeth and pronounce “s” (in
case of [0]) and “z” (in case of [8]). However, when Czech students start with
English, their teachers do not demand such pronunciation, and students tend to
replace these sounds with Czech sounds “t/f/s” ([8]) or “d” ([0]) for many years,
and it becomes hard to remove such pronunciation. The English sound “r” is also
pronounced differently than in Czech. In English, the “r” is rolled, and does not
touch the palate, while in Czech, it vibrates.

Another problem Czech students have with English, are voiced and voice-
less consonants®. In English, [p, t, k, f, 0, s, [, tf/] do not become voiceless at the
end of the word as in Czech, but remain voiced [b, d, g, v, 0, z, 3, d3]. Another
problem students have to cope with, is so called “schwa” ([a], [3:]), often referred
to as a “hesitation sound”™ and is replaced with “e/0” in speech by Czech stu-

dents.

L While pronouncing voiced consonants, the voice is used, thus, the throat vibrates, whereas
while making unvoiced consonants, there is no vibration, just a short explosion of air.
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Consonants such as “n” and “w” cause problems, too. The nasal consonant
“p” exists in Czech language; however, people pronounce it unconsciously be-
fore [k] (banka, Lenka, lanko...) and do not realise it does not sound the same as
“n”, whereas in English, it is necessary to distinguish these two sounds. The rea-
son “w” is not pronounced correctly is, that Czech speakers do not know the
English sound and at the beginning, they tend to enunciate it as “v” (when pro-
nouncing “w”, the lips start in an O shape and then move outward, whereas in the
case of “v”, upper teeth touch the lower lip and let it vibrate). Even after they
learn the difference and the correct pronunciation, they often mix these two
sounds. Vowels in both languages are also different. For example, Czech lan-
guage knows only [a, a], while we can find several variants in English.

In the first part of this thesis, | am going to introduce articulators, English
system of vowels and consonants as well as brief comparison of Czech and Eng-
lish vowels. The second part is devoted to my personal research that is based on
recording of Czech students and subsequent analysis. The aim of this thesis is to
see how problematic the sounds mentioned above are for learners of English.

English transcription symbols are based on IPA (International Phonetic Al-

phabet).



THEORETICAL CHAPTER
1 The production of speech sounds

1.1. Articulators

The correct manner of speech is important for understanding, and it is nec-
essary to learn to use speech organs properly, because they make sounds. These
sounds are produced by expelling air from the lungs and using muscles in the
chest. Articulators are divided into active (upper and lower lips, lower jaw,
tongue, soft palate uvula and vocal cords) and passive (hard palate, gums, upper

and lower teeth).

upper teeth

nosc soft palate (velum)

/

hard

alveolar ridge paluze

upper bip
lower hp

pharynx

lower teeth

larynx | o ) [2]

The lower and especially upper teeth, together with the tongue, are respon-
sible for many speech sounds. The tongue is a flexible muscle and creates many
sounds, depending on what position it takes in the mouth and what part is used.
We distinguish five general parts: tip, blade, front, back and root. Lips are also
very important and are responsible for making vowels and consonants. They may

be in contact with the teeth, pressed together or rounded.
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The larynx is in the neck and when we breathe, the air passes through it.

The voice is created together with glottis, which is the space between the vocal

folds. They can be apart (it means the glottis is open) or pressed together (it

means the glottis is closed).™

According to Peter Roach, there are four different states of the glottis™":

a)

b)

c)

d)

Wide apart — the vocal folds are in this position for normal breathing
and usually during voiceless consonants.

Narrow glottis — the air passes through the glottis in this position and
a fricative sound is made.

Position for vocal fold vibration — the edges of the vocal folds are
(nearly) touching each other, and air passing through the glottis opens
and closes them rapidly and repeatedly and it causes vibration.

Vocal folds tightly closed — when the vocal folds are firmly pressed
together, the air cannot pass between them. This situation is called

glottal stop or glottal plosive.
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1.2. Vowels and consonants

When describing various activities of the speech organs, we talk about two
basic categories of sounds: vowels and consonants. A vowel is a sound made
when the flow of air passes from the larynx to the lips and no obstacle appears,
whereas when pronouncing a consonant, there is an obstacle that keeps the air
from passing through the mouth. VVowels are always a part of syllables.

Consonants are also mostly closed and the vocal folds are less tight, while
vowels differ on their quality (height, backness and lip position), and the vocal
folds are approximate and vibrate fast, when they are pronounced. Some vowels
are similar to consonants, and are called semi-vowels.

Alena Skalickova identifies three phases that help us to differentiate vowels

and consonants in her book [":

a) Intension — it is necessary to get the speech organs into the right posi-

tion before making a particular sound.



b)  Tension — the main position in which the sound is produced. It is nec-
essary for the speech organs to stay in this position for some time (this
duration is longer in case of vowels and syllabic consonants and
shorter in case of non-syllabic consonants). It is the phase that identi-
fies vowels and syllabic consonants. Non-syllabic consonants cannot
stay in this position for a long time (due to the motion from the last
position to the next one that their pronunciation means).

c) Detension — situation when the speech organs leave the previous posi-

tion either to prepare for another articulation or off position.

b b
f’m \\ ¢ y 2 c
a’, -
* 4 \‘\

' g

Vowels Consonants
(8]

Consonants seem to be more important than vowels, regarding to the mean-
ing. If all vowels are removed from a concrete word, it is still possible to guess
the meaning of the word, for instance, [d.f.nc.] can still be read as defence, de-
spite the fact the vowels do not appear in the word. On the other hand, if all con-
sonants are erased from the same word, [.e.e..e], the meaning cannot be identified

anymaore.



2 English vowels

2.1. Classification of vowels
There are several standards, depending on how the vowels are classified:
1. according to the position of the tongue

a) Open or close vowels - while pronouncing these vowels, the
tongue can be placed close to the roof of the mouth or this distance
IS greater. Thus, open or close vowels can be made by moving the

tongue (the lower jaw) up or down. We talk about tongue height.

b) Front, central and back vowels — whether the vowel is front, cen-
tral or back, depends on the position of the tongue in the mouth
while pronouncing it. The tongue can be either at the front, thus
very close to the teeth, at a central position of the mouth or at the

back, when it almost touches the soft palate. We talk about back-

ness.

2. according to the position of lips

a) Rounded — the lips create a small circle and are pushed forwards.
b) Spread — the corners spread to the sides.

C) Neutral — the lips barely move.

VVowels that consist of one sound are called monophthongs, and the English
language has twelve of them. According to IPA, English vowels are divided into

eight cardinal vowels, as seen on the picture below.
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English written and spoken form differs, and it is necessary to verify pro-

nunciation in a dictionary. However, there are several general rules that may in-
dicate how to read particular vowels. Knowing whether the syllable is stressed or
unstressed, graphically open (i.e. ends with a vowel) or closed (i.e. ends with
a consonant) is very important, as the pronunciation of vowels changes to [2] or
[1] in unstressed syllables and graphically open/closed syllables indicate the pro-
nunciation.

Openness and closeness is important for stressed syllables, because the pro-
nunciation of vowels in graphically open syllables is the same as in the alphabet
(“long” pronunciation). Thus, written “a, e, i, o, u” will be pronounced as [er, i:,
a1, au, ju] (Kate, be). The same rule may apply in closed syllables, too, if the
word consists of two vowels (rain, seat).

In graphically closed syllables (“short” pronunciation), the letters “e, i, 0”
are pronounced “as they are written”, i.e. [e, 1, o] (us, bet). However, written “a”
changes into [&] and written “u” ends with [A] (cat, cup). Common words such
as every, city, body, study... are pronounced shortly despite the fact that the sylla-
ble is open.

Several consonants can also influence the length of the vowel. These are gh,

r, I, w (It is necessary to add that these rules are not absolute in all cases).

a) gh — the pronunciation of i + gh is “long” (sight)
b) r —written ar is pronounced as [a] (far)
written or is pronounced as [0] (stork)

written ir, er, ur are pronounced as [3] (fir, her, fur)



C) | — very often changes the pronunciation of a into [o] (all)
the pronunciation of o + Id is also “long”. (cold)

d) w — very often changes the pronunciation of a into [o] (water)
[10]

2.2. Contribution of vowels

Peter Roach, in his book, describes vowels as the following™":

2.2.1. Short vowels

[1] more open that [i], the lips are slightly spread (sit)

[e] front vowel between [e] and [3], the lips are slightly spread (pen)

[&] front vowel, but not quite as open as [a], the lips are slightly spread
(cat)

[A] central vowel, more open, the lip position is neutral (but)

[D] quite fully back, the lips are slightly rounded (clock)

[0] more open than [u], the lips are slightly rounded (book)

2.2.2. Long vowels
Their symbol consists of one vowel symbol and a length mark.

[i:] similar to [i], but more close and front, the lips are only slightly
spread (sheep)

[a:]  the lip position is neutral, open vowel (heart)

[0:] the tongue height is between cardinal vowel [o0] and [0], almost
fully back and has quite strong lip-rounding (ball)

[u:] less back and less close than [u], while the lips are only moderately
rounded (tooth)

[3:] the lip position is neutral (purse)
2.2.3. Diphthongs

Diphthongs are vowels that consist of two independent ones. Unlike pure
vowels, there are not pronounced together, but there is a glide, moving from one

vowel to another. The first part of diphthong is longer and stronger, and the sec-
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ond part is really short and quieter. English has eight diphthongs divided into
three groups, depending on what the glide moves towards.

a) Centring diphthongs
The glide moves towards the o vowel:

[19] the starting point is a little closer than [i] (dear)
[ea]  this diphthong begins with the same vowel sound as [e] (chair)

[va]  has a starting point slightly closer than [v] (tour)
b) Closing diphthongs

They all end with a glide from a relatively more open towards a relatively

closer vowel. The second part of the diphthong is weak.
Glide towards [1]:

[a1] begins with an open vowel which is between front and back; it is
quite similar to the [a] (my)
[o1] the first part of this diphthong has the same quality as [2:] (boy)

[e1] the starting point is the same as the [e] (tale)
Glide towards [v]:

[ou]  first position is the same as for the ,,schwa®, the lips may be
slightly rounded, there is a noticeable lip-rounding while gliding
towards [v]: (phone [faun])

[av] begins with a vowel similar to [a:], the end being somewhere be-
tween close-mid and open-mid in tongue height. There is only

slight lip-rounding (house).

2.2.4. Tripthongs

They consist of three independent vowels with a quick glide from one to
another and then to the last one without interruption. These days, however, they

are considered as diphthongs with “schwa” added behind the second vowel.

[era]  player ['ples]
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[ard]  liar ['laio]
[o10]  loyal ['loma]]
[oua] lower ['lova]

[ava]  hour [avs]

2.3. Comparison of Czech and English vowels

The Czech vowels system is very simple. There are five long [4, €, ily, 6, U]
and five short vowels that are in pairs [a, e, i/y, 0, u] and three diphthongs
[ou, au, eu]. Long vowels are twice as long as short vowels. The main difference
in pronunciation of English and Czech vowels is in the position of tongue. In
Czech, the tip of the tongue is usually in contact with the mouth cavity, whereas
in English, the tongue hardly ever touches these parts.

According to Alena Skalickova, English and Czech vowels may be com-

pared as follows™?:

When pronouncing English [i], the tip of the tongue is in the front and does
not touch any part of mouth, and the lips are spread. Czech [i/y] is less back and
the tongue leans against lower teeth.

English [1] is more open than Czech [i], position of tongue is the same as
described above.

In English, the vowel [e] is pronounced when the tongue is back and its tip
is free in the mouth cavity. The lips may also be little shaped. In Czech [e], the
lips are not active, and the tongue leans against lower teeth.

English [&] is widely open and the tongue does not touch the lower teeth. It
is considered somewhere between a short and long vowel. It does not have any
equivalent in Czech and is often compared to Czech [€].

In English [A], the tongue is placed freely back, while in case of Czech [a],
the tongue touches the spot between the lower teeth and gum. Lips are neutral in
both cases.

English [a] is more back and the tongue has no contact with the mouth cav-
ity. Czech [4] is more open.

English [o] is more back than Czech [o].
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English [o] is very back, lips are rounded more than in Czech.

When pronouncing English [v], the lips move forward more than in Czech
[u] and the tongue is free in the mouth.

English [u]: rounding of the lips is even greater than in the case of [v], the
tongue has no contact with the mouth cavity. It sounds higher than Czech [0].

English [a] (schwa) does not have any equivalent in Czech; however, when
a Czech speaker pronounces several letters of the alphabet, such as b, c, d etc., it
Is possible to hear this schwa sound: [ba, ca, da]. Schwa is described in more de-

tail below.

2.4.Schwa

Schwa is the most common sound in English and appears in almost all weak
syllables. Knowing how to pronounce schwa, and when it appears, help foreign-
ers master their English, as well as understand fast speech. It is mid (half way
between close and open) or central (half-way between front and back). This
sound can occur several times in one word, for instance, in the word particular
[patikjala] is schwa pronounced three times.

There are several variations how schwa can be spelled in a word, neverthe-
less, it is necessary to take into consideration how to pronounce the letter as

schwa is possible merely when the syllable is weak:

a) as ‘a’: relative ['relotiv], about [o'baut]

b) as ‘ar’: spectacular [spek 'takjola], binoculars [bir'nokjulaz]
C) as ‘o’ toe [tou], tomorrow [to mprou]

d) as ‘or’: tutor [ 'tju:ta], opportunity [ ppa'tju:niti]

e) as ‘e’ here [hia], argument ['a:gjomoant]

f) as ‘er’: mother [ 'mada], perhaps [pa haps]

g) as ‘u’ figure ['figjor], difficult [ difikalt]

h) as ‘ou’: marvellous [ 'ma:valas], famous [ ' fermas]

i) as ‘ate’®>  intimate ['mtimot], accurate ['&kjorat]
[13]

2 There are two possible pronunciations, either [s] or [1].
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3 Consonants

3.1. Classification of consonants

The articulators play an important role in making consonants. Tthe tongue,
throat, lips, teeth, hard and soft palate and strength of air all influence the final

sound. According to the place of articulation, we distinguish:

Bilabial — these consonants are made when using both lips, which means
that the upper and lower lip firmly press each other (p, b, m).

Labiodentals — to pronounce labiodentals consonant, it is necessary to touch
lower lip with upper teeth and breathe out (f, v).

(Inter) dentals — the tip of the tongue is placed between upper and lower
front teeth (0, 0).

Alveolar — these consonant sounds are created when the tongue (almost)
touches the spot on the roof of the mouth behind upper teeth (s, z). If the tongue
moves slightly backward to make a sound, this consonant is called post-alveolar
(>3, 1, d3.).

Velar — the back of tongue presses the area between the hard palate and soft
palate and a velar sound is created (k, Q).

Glottal — this consonant is articulated with glottis (h).

3.2. Contribution of consonants

[p] It is non-aspirated in the medial or final position: depth, airship, while

it is aspirated® in front position: pool, pill.

It usually is not pronounced in combinations ps, ph or pt: psychic [ 'saikik],

pneumonia [nju: 'moovnia] etc., and in few other words, for example jumped.

% The sound is pronounced with strong flow of air escaping through the vocal folds and it cre-
ates a sound similar to h.
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[t] In medial or final position, it is non-aspirated: metal. In initial posi-

tion is usually aspirated: ten.

Past participles are pronounced as t if the last letter of the infinitive is
pronounced as [p, f, s, [, t/, k]*: liked, washed. Written t remains silent in
words such as ballet [ba'ler] and combinations —stle, -sten, -stn (castle, lis-

ten).

[d] The ending —ed is pronounced as [1d] if the last letter in infinitive is
pronounced with [t,d]: wanted. If the last letter in the word is pro-

nounced voiced, it is said as [d]: played.[**

There are a few words when the sound [d] is silent, for instance:

Wednesday, grandchild.

[K] In medial or final position, it is non-aspirated: coke, pick. It is usu-
ally aspirated in initial position: cat, kill. It is not pronounced if it
proceeds n: knee, knife.

[f] It is pronounced in words as philosophy, laugh.

[s] Final s in the function of plural is pronounced as [s] if the last letter
of the word is unvoiced®: parents. Written s is not pronounced for
instance in island, apropos [ &pra pav].

[Z] Written s is pronounced as z in final position when the word has
one unstressed syllable (is [1z], as [az]) and in the function of plural
when the last letter in the word is pronounced with voiced conso-
nants (needs, names). If the words end with the sounds [s, z, |, t/,
d3], then the pronunciation is [1z]: wishes, buses.!**!

/] It is pronounced, for instance, in words as pressure and luxury.

[t[] It is pronounced in words as Czech or chicken.

[d3] It is pronounced, for example, in words as jail or suggestion.

4 When words such as aged, blessed, crooked, learned, naked... are used as adjectives, the end-
ing is pronounced as [1d].
® Unvoiced consonants do not create vibration of the throat, when they are pronounced: [p, t, k,

£, 0].
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[9]

[v]

[6], [A]

[3]

[m]

[n]

(0]

[1]

[h]

[1]
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It is pronounced in words as bombard, member, and it remains si-
lent in several words, such as debt [det] or comb [koum].

It is pronounced in words as get or leg. There are several words
where the consonant is silent, as sign and through [6ru:].

It is pronounced in words as of [av], love.

These sounds replace written digraph® th. Words pronounced with
the first digraph are, for instance, with and throat. Words such as
without and this are pronounced with the second one.

It is pronounced in words as decision, pleasure.

It pronounced in words as mum, comfort. It reminds silent in the
word mnemonic [n1 monik].

It is pronounced in words as name, warn. This consonant is silent
in combination -mn, for example autumn, hymn [him].

This sound stands for [ng, nk]. It is pronounced in final position of
words (tongue, morning) and in most cases in middle position. If it
appears in the middle of a morpheme’ or comparative and superla-
tive suffixes —er and —est, then the pronunciation comprises of
[n + g] (finger, longer).

This sound is not pronounced when it is placed in front of another
consonant and at the end of words (if no vowel follows): nurse, sis-
ter (but car is [ka:riz]).

This consonant reminds silent usually in words that are derivated
from other languages. For instance, honest, messiah [mi'saia] and
hour.

This sound usually remains silent if it stands between [a, o, au] and
[f, v, k, m], as in talk, salmon ['semon] ... and in words such as

should or could.

® It means two consonants written together to represent a single sound.
” One morpheme cannot be divided into two grammatical pieces (hanger).
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[i,w] These are called semivowels®. The second consonant remains silent
in initial position before r (write, wrong) and in words as two and

answer.

® Sounds that are pronounced as vowels, but their primary function is to be a consonant.
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4 American English

The British pronunciation is strictly defined by IPA, nevertheless in Ameri-
can English, there is no official standard. There are few main differences be-
tween these variations that should be mentioned, because students often mix fea-
tures of British and American pronunciation and, most of the time, they do not
realise that their English is not “pure”. The main reason why Czech students do
not follow one concept of pronunciation may be the school system and globaliza-
tion.

Although teachers in Czech teach students pronunciation according to IPA
at the beginning of the studies, the rules of pronunciation are explained only in
general, and students are not motivated to practice correct pronunciation or no-
body corrects them. When their knowledge of English increases, they start to be
surrounded by spoken English everywhere, thus, on the radio, TV, videos. Very
often, the songs or TV shows are in American English. In addition, American
English is considered “easier”, and so students copy the pronunciation and start
to combine pronunciation they hear from their teacher with the pronunciation
they hear externally. Pronunciation of several common words also differs (ant,

ask, garage ...)

a) Consonant [r]: In standard British English, the sound ,,r” is omitted
after the vowel (if it is not at the beginning of the syllable). On the
other hand, in American English, the sound [r] is clearly heard

(fear: [fio]/[f1ar]).

b) Consonant [t]: If this consonant appears between two vowels or in
an unstressed vowel, and between two unstressed vowels, it can
change into the sound [d] in American English (city: ['siti]/[ 'sid1]). In
American English, the consonant “t” may become silent when pre-

ceding “n”: Internet ['mo net].
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c) Vowel [p]: It is more open in American English and changes into
[a:] (doctor: ['dokta]/['da:ktor]).

d) Vowel [a:]: In American English, this vowel is pronounced as [&]
before nasal consonants, and if it does not appear at the end of sylla-
ble (aunt: [a:nt])/[2ent]).

e) British group of sounds [nju, dju, tju, sju] are usually read without
the sound [j] in American English (new: [nju:]/[nu:]).
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PRACTICAL CHAPTER

1 Research

| created an English text of twenty-five sentences that included words
| know are problematic for learners of English to pronounce properly. This
choice was based on my personal experience. There was not any connection be-
tween the sentences and words with similar pronunciation were not placed close
to each other for verifying whether students are able to distinguish their pronun-
ciation without knowing they are expected to.

Forty-two students of English were involved in this research and were di-
vided into three groups. The first group, comprised of students who are going to
graduate high school this May and English is one of the subjects they have to
pass (hereinafter referred to as Secondary school). The second group, consisted
of students finishing their first semester at the university and recently took the
course of English phonetics and phonology (hereinafter referred to as Univer-
sity). The third and last group, contained students of English language finishing
their last semester at the university, and their major is English (hereinafter re-
ferred to as Undergraduate). All students have been studying English for at least
eight years so far.

Reading of the text took place in a classroom and all students of the same
group were presented. One after another were asked to read the text loudly and
were recorded on a voice recorder. Students were, in consideration of the length
of their studies, expected to be familiar with the vocabulary that appeared in the
text.

There were 16 students in the first group, 15 students in the second group

and 11 students in the third group.
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2 Analysis

2.1. Analyzed words in this research

Think: [0mk]

Secondary school: Only five students pronounced this word properly. Five
students replaced the [0] sound with “f”, thus their pronunciation sounded like
[fink], three times the pronunciation was [tink] and [sink] was heard twice. In
one case, the spoken word was the same as its written form, and so [think].

University: The pronunciation of nine students was correct. Only one stu-
dent replaced the right sound with incorrect [fink], three students chose [tink] and
we can hear [sink] twice among the students.

Undergraduate: All students in this group pronounced this word correctly.

Focused: [ foukost]

Secondary school: The most common pronunciation of this word was
[fokju:st], which was heard six times. The other possibilities were [fokju:s], [fo-
kust] (both two times) and [foku:s] with [fokost] (both once). One student re-
placed this word with another word (confused). The rest were correct.

University: The pronunciation [fokju:st] was heard 3 times, the others were:
[fo:kus] (2 times), [fokjust], [fokost] and [fokas] (all once). Six students were
correct.

Undergraduate: Two students read the word as [fokju:st], the rest of them

were correct.

Aunt: [a:nt]

Secondary school: The incorrect pronunciation that was heard the most,
was [aunt] (by five students). One student said [ant] and one said [aun]. Pronun-
ciation of the others was correct.

University: Three students replaced the sound [a] with [0], and so the pro-

nunciation was [0:nt]. Only one student said [aunt] and another [e:nt].
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Undergraduate: Two incorrect ways of pronunciation appeared: [aunt]

(three times) and [nt]® (once).

Crooked: [ 'krukid]

Secondary school: Within this group, only one student pronounced this
word correctly. The majority of students mispronounced the ending —id and re-
placed it with —t, thus said [krukt] or [kru:kt] (ten students). Two students did not
pronounce any ending in this word and their pronunciation sounded like [kru:k].
One student said [krakt].

University: The tendency to pronounce this word as [krukt] or [kru:kt] con-
tinues (six students did it). Other variations were [krukd] (appeared three times)
and [kruk] (two times). Only four students knew the right pronunciation.

Undergraduate: The result in this group was the worst. There were no stu-
dents who pronounced this word correctly. The most frequent mistake was,
again, the pronunciation [krukt] (eight times). Two students said [krukd] and an-

other omitted the ending: [kruk].

Salad: ['salod]

Secondary school: Only three students were able to pronounce this word
correctly. Many variations appeared, the most often was heard [selet] (by six stu-
dents), also [salat] (by four students) and [salad] (twice). One student said
[seled].

University: Six students did not have any problem pronouncing the word
correctly and only three students said [selit] and once [selid] was heard. The
variations [sala:t] and [saled] were pronounced each by one student.

Undergraduate: The variations [selet] and [selit] were both pronounced by

two students. Three students said [salat], and only four students were correct.

Hotel: [hou'tel]
Secondary school: This word seems to be very problematic for students, not
at all only within this group. Only three students managed to say it properly. The

most frequent pronunciation is [houtl], and was heard ten times. Two students

® The issue is that this pronunciation is typical in American English.
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read it the same way as it is written, thus [hotel], and once, it was pronounced as
[hotl].

University: Error rate of these students was high, too. Once more, the most
common way to pronounce it was [houtl], and eight students chose it as the right
pronunciation. Other variation was just like in the previous group, [hotel] (which
was heard twice).

Undergraduate: Within this group, four students mispronounced this word

and said [houtl] anew, and two students said [hotl]. Five students were correct.

Because: [b1 koz]

Secondary school: This word consists of two short vowels and the sound [z]
at the end. However, only one student followed these rules and pronounced it
correctly, while the majority of the others replaced the English [p] for Czech [o:]
and said unvoiced [s]. Thus, the most frequent pronunciation in this group was
[biko:s] and it was heard eleven times. Three more students pronounced it as
[bikps] and the last one as [biko:z].

University: The results in this group were the best, as six students managed
the right pronunciation. Six students said [bikps] and three remaining students
pronounced it as [biko:s].

Undergraduate: In this group, no student followed both rules about pro-
nunciation of his word. The most common way to pronounce it was [bikps]

(heard eight times) and three students said [biko:s].

Cucumber: [ 'kju: kamba]

Secondary school: Only one student respected the rule about silent [r],
while seven students pronounced this sound and said [kju:kambor]. There also
appeared two often repeated pronunciations of this word, that is [kukumbr], pro-
nounced by four students and [kakambr] was said by three of them. The remain-
ing student pronounced it as [kumbera].

University: The number of students who pronounced it as [kju:kambar] in-
creased to nine, while only two students said it properly. The variation [kakambr]
occurred in this group as well, twice. One student pronounced it as [kju:kembr]

and another one as [kju:kumbr].
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Undergraduate: There was nobody who pronounced this word correctly.

Nine students pronounced it as [kju:kambar] and the other two said [kakambr].
Staff: [sta:f]

Secondary school: In this group, many students pronounced this word as
another word, which is stuff. It means, the pronunciation sounded like [staf] in
ten cases. The rest of them said [stef], which shows that students were trying to
use the American pronunciation of this word.

University: The situation within this group was very similar to the previous
one. Nine students pronounced the word as [staf] and the variation [stef] was
heard three times. Three students were correct.

Undergraduate: Except two students, who were correct, all pronounced the

word as [staf] again. No other variations appeared.

Receipt: [r1'si:t]

Secondary school: Only two students realised that the sound “p” is silent in
this word. The most frequent variation that was heard was [risipt] / [risi:pt] (ap-
peared six times and three times). Two students said [resaipt]. The variations [re-
sept], [risaip] and [reseipt] were each pronounced once.

University: Results in this group were better. Only four students made
a mistake, however, there was no correspondence in pronunciation of these stu-
dents, thus each of the following variations was heard once: [risait], [riset], [ri-
si:pt], [reset].

Undergraduate: Six students pronounced the word correctly, and as well as
in the previous group, there was no common variation. It was heard: [resepi],

[reset], [risipt], [risi:pt] and [risi:p].

Wonder: [ 'wando]

Secondary school: Three mistakes in the pronunciation of this word ap-
peared within this group. First, all students replaced the sound [A] with [o].
Second, nine students replaced the sound [w] with [v]. Third, except one student,
everyone ignored the rule of British English about silent [r] at the end of the

word.



24

University: The results were similar to the previous group. Everyone said
[wondor], except three students who did not pronounce the [r] sound, and only
one student replaced the [w] by [v].

Undergraduate: In this group, there was nobody who respected the silent
[r] sound. Eight students said [wondr] and one said [vondr]. Only two people

pronounced the sound [A] correctly.

Father’s: [ 'fa:00s]

Secondary school: The sound [3] seemed to be a big issue, because every
student replaced it with the sound [d]. In addition, everybody but one student
pronounced the [r] sound and ignored its silence. There was the appearance of
a short variation [fadrs] (four times) and [fedrs] (ones) in this group.

University: One student pronounced the word correctly, the rest made the
same mistakes that appeared in the group above, thus, the sound [d] was heard.
The only improvement within this group was that three students respected the
rule of British English about silent [r]. There also appeared short variation [fadrs]
(twice) and [fadoas] (once).

Undergraduate: Three students were able to pronounce this word correctly,
while five students said [fa:drs] (plus one student [fa:dos]) and one said [fadrs]

(plus one student [fados]).

Beard: [brad]

Secondary school: There was only one student who pronounced the word
correctly, and one person said the word almost properly; however, he did not re-
spect the rule about silent [r], thus said [biord]. The pronunciation of twelve stu-
dents was similar to how another word sounds, i.e. bird, because they said [bard].
Two other variations that occurred were [bred] and [[birt] (each was heard once).

University: The results were almost the same; two students pronounced it as
[brord] and eleven students said [bard]. Two remaining students pronounced it as
the word bird, thus said [b3:d].

Undergraduate: The pronunciation [bord] was heard five times in this

group and four students did not respect the rule of British English about silent [r]
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in this word and said [brord]. Two other variations appeared: [bar] and [bart]

(each pronounced once).

Singing: ['smm]

Secondary school: Only one student was able to pronounce this word cor-
rectly. Six of them ignored the silent [g] in the middle, and in addition, the final
sound [n] was pronounced as [gk] by them, thus this word sounded like [sigimk].
Three students said [smgim] and the same number of them did not pronounce the
[g] in the middle, but pronounced [K] at the end. In addition, they replaced the
sound [g] with [n] as well, thus said [simigk]. Other variations were [sainig] and
[smimg], both pronounced by one student.

University: The results were better within this group, six students pro-
nounced it correctly. The most repeated mistake was to pronounce it as [siggiy],
which was heard by six students. The variation [siggigk] appeared fewer times in
this group than in the previous one, and was pronounced only two times. One
student said [sinin].

Undergraduate: The results in this group can be compared to the results in
the first one, because only one student pronounced this word correctly. The ma-
jority of them ignored the silent [g] and said [smgi] (seven students), two of

them said [smgimk], and the variation [sinink], was heard by one person.

Features: [ 'fi:tfors]

Secondary school: More than half of the students mispronounced this word
totally and said [fjutfrs] (six times), [fju:tfrs] (one time), [fjutfos] (ones) and
another student said [fatforis]. The rest of the students knew how to pronounce
this word, however, only three students respected the rule of British English
about silent [r] and pronounced it correctly, thus the other four students said
[fi:tfors].

University: The pronunciation [fju:t[rs] was heard within this group, too, by
five students, and eight students said the [r] sound, which means [fi:tfors] was

heard. The rest of them (three people) pronounced the word correctly.
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Undergraduate: In contrast to the previous groups, only one student pro-
nounced this word as [fju:tfrs]. However, there was nobody who respected the

rule about silent [r], thus ten people said [fi:tfors].

Bad: [beed]

Secondary school: Only one student pronounced this word correctly, the
rest of the students (fifteen) pronounced it as another word, thus [bet].

University: Little improvement was seen in this group, because three stu-
dents said the word the way it should be pronounced. The other twelve students
said [bet], again.

Undergraduate: The results in this group were the best, and only five

people said [bet], while six students’ pronunciation of this word was correct.

Honestly: [ pnistli]
Secondary school: Six students ignored the fact that the [h] sound should be

silent, and pronounced the word exactly as it is written, thus [honestli]. Two oth-
er variations were [hanistli] (heard twice) and [honesli] (pronounced one time).
The other six students were correct.

University: In this group, only one student pronounced it as [honestli].
Three students did not pronounce the [t] sound in this word and said [onisli] and
the eleven remaining students were correct.

Undergraduate: Even in this group were two people who pronounced the

word as it is written, [honestlr]. The rest (nine students) said it correctly.

Debt: [det]

Secondary school: Only three students realised that the sound [b] needed to
be silent in this word. Nine students pronounced the word the same way it is
written, [debt] and the remaining four students pronounced the sound [b] instead
of the [t] sound, which means they said [deb].

University: The two previous variations appeared in this group, too. Four
students said [debt] and the same number of them said [deb]. On the other hand,

seven students pronounced the word correctly.
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Undergraduate: Even in this group, four students pronounced the word as
[debt]. The number of students who pronounced it correctly was high, all seven

of them realised that the sound [b] is silent.
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Bacteria: [bak 'troris]

Secondary school: The most common pronunciation of this word was
[bakterra], and twelve people said it. Two other students’ pronunciation was
[bekterra] and only two students said this word correctly.

University: The results within this group were better, because eight students
were able to say it right, however, the number of students who mispronounced it
as [bakteria] was still high (seven of them).

Undergraduate: Taken into consideration that this group is the most ad-
vanced, the results are not the best. Only four students pronounced the word cor-

rectly and the remaining seven students pronounced it as [bakteria] again.

Wrist: [rist]

Secondary school: Only five students said this word right in this group. The
most often repeated pronunciation was [wrist], and it was heard from eight stu-
dents. Other pronounced variations were [vraist], [rais] and [wraist] (each of
them was heard once).

University: The results in this group were the best. Only one student pro-
nounced the word as [wrist], the rest of the students were correct.

Undergraduate: The situation in this group can be compared to the first
one, because the variation [wrist] was pronounced seven times, and only four

students said it right.

Ankle: ["enkal]

Secondary school: Four students’ pronunciation sounded like pronunciation
of the word uncle, because they said [ankl]. One person said [a:gkl] and ten stu-
dents pronounced the word correctly.

University: The situation was very similar to the previous group as three
students said [ankl] again, and another one said [a:nkl]. The rest of the students
were correct.

Undergraduate: The results in this group were very good, because only one

student mispronounced this word and said [Apkl].
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Disciplined: [ 'disiplind]

Secondary school: The pronounciation of this word seems difficult for stu-
dents within this group, as only one person said the word correctly. The often-
repeated mistake was that students pronounced the English “c” as Czech [c], de-
spite the fact that this sound does not exist in English language. The most com-
mon pronuncia-tion was [disciplamnt], which was heard five times, and
[disciplint] was pronounced four times. Two students said [disciplind], and two
of them pronounced it as [disciplinid] and variations [disciplamit] as well as
[disciplinit] were each heard once. Only one student said this word correctly.

University: The result was better in this group, as seven students pro-
nounced it correctly; however, the [c] sound was heard among these students,
too. Four of them said [disciplind] and the three remaining students each pro-
nounced it differently as: [disaiplind], [disciplin] and [disipli:nd].

Undergraduate: The tendency to pronounce the English “c” as Czech [c]
continued within this group, and the results may be compared to the first group
and only one person said it correctly. The most common pronunciation was
[disciplind] and four students said it, while two students pronounced it as
[disiplaind]. The four remaining students each pronounced the word differently,

thus: [disciplinaind], [disciplaind], [disciplinaid] and [disiplin].

Advertisement: [od'v3:tismant]

Secondary school: Three students pronounced this word correctly in this
group. Eleven students pronounced the sound [r], thus said [advrtismant], and
seven of them pronounced the [s] sound as [z] as well, thus they said
[odvrtizmoant]. One student respected the rule about silent [r], but pronounced the
sound [z] in the word instead; it means [adv3:tizmant] was said. There was also
one person who pronounced the word as [odv3:tarsmont].

University: Only two students pronounced this word correctly. The rest of
students either pronounced the sound [r], mixed the British and American pro-

nunciation®®, or mispronounced the word completely. Thus, the variations were:

1% American pronunciation of the word advertisement is [@dver tarzmont].
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six students said [odvrtismont], twice [odvrtarsmont] was heard, and
[odv3:taizmont], [od v3:tarsmont], [od vrtaizmon], [od v3:ntismont] together with
[ad 'vairzmont] were heard each once.

Undergraduate: Merely one student said the word properly. Six students
pronounced the sound [r], saying [odvrtismont], two students said
[od v3:taismont] and the variations [odvrtaismont] and [odvsrtizmont] appeared
each once.

Vase: [va:z]

Secondary school: Several problems occurred while pronouncing this word.
First, the majority of students (eleven) pronounced it as [veis]*!, which is not
standard British pronunciation. Three students replaced the sound [z] with [s],
saying [va:s] and two others pronounced it as [vas].

University: The same issue with pronunciation appeared within this group,
too, as twelve students said [vers] and one student said [va:s]. In addition, two
other variations appeared in this group, i. e. [feis] and [ves].

Undergraduate: It is obvious that the pronunciation [veis] is very common
among Czech students, because the majority of them (eight) said it again. Two
other students pronounced the sound [s], thus saying [va:s] and one person pro-

nounced it as [ve:s].

Haven: [ hervon]

Secondary school: Every student in this group confused this word with an-
other one, that is heaven, because their pronunciation was [hevn].

University: The results in this group were better, as five students pro-
nounced the word correctly. However, the remaining ten people said [hevn].

Undergraduate: The situation was not any better in this group either. Still,
the common pronunciation of this word was [hevn] and nine students said it.

Only two people said this word properly.

! The issue is that it refers to American pronunciation.
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Thing: [6m]

Secondary school: Many variations appeared in this group and students
made two mistakes. They either, replaced the sound [0] with another one, pro-
nounced a [k] sound at the end of the word, or both. Thus, five students pro-
nounced this word as [fink], while four of them said [tigk] and two others [sigk].
One time a variation [think] was heard, too. Two students said [Oigk] and the
same number of them pronounced this word correctly.

University: The result is slightly better in this group, as three students pro-
nounced this word correctly; however, the same number of variations occurred.
The most frequent pronunciation was [0imk], said by five students, and [fink] that
was pronounced three times. The other students said [tigk] (one time), [sipk]
(once) and [tig] (twice).

Undergraduate: In this group, all students pronounced the sound [0] cor-
rectly, but nine of them also pronounced a [K] sound at the end of the word, thus

saying [0mk]. No other variations of the pronunciation appeared.

Party: [ par:ti]

Secondary school: There was only one student in this group, who respected
the rule that the sound [r] should be silent while pronouncing this word, while
twelve students pronounced it as [pa:rti] and two students pronounced it very
shortly, as [parti]. Another variation occurred as well, the student replaced the
letter [t] with [d], which may refer to American pronunciation, thus, the word
was pronounced as [pardi].

University: Except one student, all of them pronounced the sound [r]. Thus,
twelve people said [pa:rti], and one student pronounced it as [pardi] again. The
remaining person mixed the American and British pronunciation, because the
sound [r] was silent, while the sound [d] was heard instead of [t], which means it
was pronounced as [pa:di].

Undergraduate: All the students but one pronounced this word as [pa:rti],

and the remaining student pronounced it in American way, thus [pardi].
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Vegetable: ['ved3tobal]
Secondary school: Students in general tend to add an extra vowel while

pronouncing this word, that is the sound [1], and replace the first “schwa” with
the Czech sound [e]. Fourteen students pronounced this word as [ved3zitebal]. In
addition, two students pronounced the second part of this word the same way as
in case of the word table, they said [ved3iteibal]. Nobody pronounced it cor-
rectly.

University: In this group, only one variation of the pronunciation occurred,
and it was [ved3iteboal], which was said by all the students.

Undergraduate: The results were better in this group than in the previous
ones, as two students managed to pronounce it correctly. However, seven stu-
dents pronounced the extra sound [1] as well as [e] instead of [9], it means that

their pronunciation was [vedzitebol]. The remaining student said [ved3ita:bl].

Mouth: [mau6]

Secondary school: The number of students who dealt with the sound [0]
was high; nine students were able to say it properly. However, the rest of stu-
dents replaced the correct sound with another one. Three students said [mauot],
two of them pronounced it as [mauvs] and the pronunciation of the remaining two
students was [maif] and [mant].

University: The results within this group were very good, only three stu-
dents mispronounced this word, namely [mauf] that was said by two students and
[maut] that was heard once.

Undergraduate: Only two students made a mistake while pronouncing this
word. The variation [mavs] was pronounced in this group as well, but only by

one student and another one’s pronunciation sounded like [ma:s].

Breath: [bre6]
Secondary school: The pronunciation of this word was harder for these stu-
dents than the previous one, as only seven students said it properly. The pronun-

ciation of six students sounded similar to the pronunciation of the word brat, be-
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cause they said [bret]. Other variations were: [breif], [bref] and [bres] (each of
them was pronounced once).

University: Ten students managed to pronounce it correctly, while two stu-
dents said [bref], the same number of them said [bret] and the last one student
said [bres].

Undergraduate: The results were very good in this group, as only one stu-

dent mispronounced it and said [bri:0].

Beautiful: [ 'bju:tiful]

Secondary school: Students pronounced this word only in two ways,
namely either as it should be pronounced in Standard English or as [bjudifal]*?,
and the results were equal, thus sixteen students pronounced it correctly ad six-
teen students said the other variation.

University: The majority of students (it means thirteen of them) chose the
pronunciation [bjudifol] again. There were merely two students who pronounced
it correctly.

Undergraduate: The results in this group were similar. The pronunciation
of six students were Standard English, while five students considered the varia-

tion [bjudifal] as correct.

Birthday: [ 'b3:0 de1]

Secondary school: Several problems occurred when students tried to pro-
nounce it. The sound [r] that should be silent in this word was, in all cases except
one, pronounced. The sound [0] was very problematic as well, and only one per-
son was able to say it properly. Thirteen students pronounced this word as
[brzder], one student said [brfder] and another one [brsder]. One student managed
to pronounce it correctly.

University: The tendency to pronounce the sound [0] as [z] as well as to dis-
regard that the consonant [r] should be silent appears in this group, too. Thus, the

results were following: six students pronounced it as [brzder], while one person

'2 This pronunciation refers to American pronunciation.
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replaced the [0] with [f] and said [brfde1], and another one said [bader]. Six stu-
dents pronounced it correctly.

Undergraduate: There was no student who followed the rule about silent
[r], and only one student pronounced the word as [brzdei]. The remaining ten

people said [b3:rsder].

In addition, the final diphthong [e1] sounds, in most cases, like the students
pronounce it as [ej]. However, to say certainly how many students mispro-
nounced this sound is hard. Since Czech students, in general, tend to pronounce

English diphthongs as a vowel and a consonant, it may be that they say it as [e]].

Bears: [beaz]

Secondary school: When pronouncing this word, students ignore the rule
about silent [r] and tend to replace the final [z] sound with [s]. Thus, the pronun-
ciation [bears] occurred nine times. Pronunciation of one student sounded like
pronunciation of the word beers, since they said [bi:rs]. Another student said
[brods], and the last person pronounced it as [be:rs].

University: In this group, almost all the students pronounced the sound [r]
and all of them said the consonant [s] as the end of the word. Twelve students
said [bears], two students pronounced it as [beas] and the remaining one student
said [bi:rs].

Undergraduate: Only one variation of pronunciation, said by all students,

appeared within this group, and that was [bears].

Flour: [flava]

Secondary school: Only one student in this group was able to manage the
right pronunciation. The most repeated mistake, which was made by nine stu-
dents, was to pronounce it as [flor]. Another variation was to say it as [flour] (it
was heard four times).

University: The results in this group were not better than in the previous
one, as only one student pronounced this word correctly, while nine students

pronounced the sound [r] and said [flavor]. Variations that appeared in this group
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were: [flour], [flousa], [flo] (each of them pronounced once) and [flor] (said by
two students).

Undergraduate: No student said this word properly. Five students pro-
nounced it as [flor] and other six of them ignored the rule about silent [r] and said

it as [flavor].

Worry: ['wari]

Secondary school: There were two problems with pronunciation of this
word. All students replaced the vowel [A] with [0]. In addition, thirteen students
also pronounced the sound [w] as [v], thus said [vori].

University: In this group, three students replaced the sound [w] for [v] and
said [vori]. Again, the rest of them pronounced this word as [wort].

Undergraduate: One student managed to pronounce this word correctly.
The rest of them were divided into two groups: four students said [vori] and six

students said [worr].

Plumber: ['plamas]

Secondary school: Only two students respected the rule about silent [b] and
merely one of them respected the same rule about the consonant [r] and so pro-
nounced the word correctly. The other students all pronounced the word as
[plambr].

University: Five students pronounced this word as [plambr] and one student
said [plamba]. The remaining six students respected that the consonant [b]
should be silent, however, they pronounced the sound [r] at the end of the word,
thus said [plamar].

Undergraduate: Surprisingly, eight students pronounced this word as

[plambr] in this group and the other three students said [plamar].

License: [ 'larsons]

Secondary school: Merely four students pronounced this word correctly and
several variations of how to say it occurred. The most common mistake was
[lisens] that was heard five times together with [lisns] that was pronounced by

four students. Two students pronounced, at some point, the Czech consonant [c]
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in this word, despite the fact that English has no such sound ([lisenc] [licens]).
The remaining student pronounced it as [lisense].
University: The results were better in this group than in the previous one, as
only two students mispronounced this word. They said [lisns] and [lesns].
Undergraduate: Eight students pronounced the word correctly and there

were two incorrect variations heard: [lisens] (once) and [lesns] (twice).

Live: [1iv]

Secondary school: Merely two students realised that the final consonant
was voiced and sounds like [v]. Thus, the remaining fourteen students pro-
nounced it as [Iif].

University: The number of students who managed to pronounce it correctly
increased, as four students pronounced it correctly and eleven students said [lif]
as well.

Undergraduate: Four students pronounced it correctly in this group and the

rest of them pronounced it as [1if].

Lives: [larvz]

Secondary school: Every student in this group pronounced the final sound
[z] as [s] as well as replaced the [v] sound with [f]. In addition, as the pronuncia-
tion of the word live is different, students tend to pronounce it similar, thus as
[lifs], which happened eleven times. The remaining five students’ pronunciation
sounded like [laifs].

University: No student pronounced the word correctly, and there were the
same two variations of the pronunciation as in the previous group. Nine students
pronounced it as [larfs] and six of them said [Iifs].

Undergraduate: The pronunciation [lifs] was said only twice, on the other
hand, nine students mispronounced it as [lairfs]. Nobody in this group pronounced

the word correctly.

Naked: [ neikid]
Secondary school: Fours students of this group were able to pronounce this

word correctly, while the rest of them had difficulties pronouncing the sound [d]
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voiced. Several variations occurred, and the most common one was [neikit],
which was heard six times. Four other students said [neikt], another one [neik]
and the pronunciation of the last student sounded like [neikd].

University: Five students said it properly and the most frequent variation,
that was pronounced six times, was [neikt]. There were two other pronouncia-
tions that occurred: [neikit] and [neik] (both pronounced once).

Undergraduate: The results were the best in this group. Only two students

out of eleven mispronounced the word as [neikit].

Says: [sez]

Secondary school: There were three variations of pronunciation and nobody
pronounced it correctly. The final consonant [s] should be pronounced as [z],
however, ten students said [ses]. The pronunciation of three other students
sounded like [se:s] and the same number of them added an extra vowel [1] and
said [sers].

University: Again, nobody managed to pronounce this word correctly. The
most repeated mistake was to say [ses], and it was pronounced by ten students.
There were the same two variations as in the previous group, namely [se:s],
which was pronounced by four students and [seis], which was heard once.
Undergraduate: Two variations occurred in this group: [ses] that was heard
seven times and [se:s], which was said by four students. No student pronounced

it correctly.

Allowed: [2'lavd]

Secondary school: Three students succesfully pronounced this word, while
ten of them pronounced the final consonant as [t], thus saying [2'laut]. There ap-
peared three more variations in this group: [2'lav], [o'lavft] and [2'lof] (each was
said once).

University: Eight students pronounced it as [o'lavt] and the second most
common pronunciation in this group was [2'lauf] that was said by four students.
The last variation, said by one student, was [o'lav] and two people pronounced it

correctly.
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Undergraduate: Five students mispronounced it as [o'lavf]. Two others said
[o'lavt] and the last incorrect variation was [o'lau] (it was heard once). Two stu-

dents managed the right pronunciation.
2.2. Other common mistakes

Besides the mistakes in the words that were mentioned above, there ap-
peared also mistakes that (almost) all students made equally in all three groups.

For easier orientation, these words were divided into several groups.

Have: [hav]
Only one student (from secondary school) pronounced the sound [v], while
the rest of the students said [hef].

The: [89] (preceding a consonant)
Three students (each from one group) managed to pronounce the word cor-

rectly, the others replaced the [d] sound with [d].

His: [hiz]

One hundred percent of the students pronounced the final consonant as [s].

Legs: [legz]

This word consists of two voiced consonants, namely [g] and [z]. However,
all the students pronounced the second one unvoiced, and everyone except two
students pronounced the first one unvoiced as well, thus the variations were
[leks] and [legs].

Walk: [wo:k]

The consonant [1] is silent in this word, but only two students from the uni-
versity group and one student from the undergraduate group were aware of it.
The rest of them pronounced it, and in addition, five students from secondary

school and one student from the university group pronounced the word as [volk].

There: [0ed]
Only one student (from the undergraduate group) managed to pronounce

this word correctly. The others tended to replace the sound [8] with [d] and (ex-
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cept two students from secondary school and university) ignored the rule about

silent [r], thus they said [der]. One student from secondary school said [ther].

Is: [1z]

This sound appeared twice in this text. At the first time, one student from
secondary school and two students from the university group realised that the
consonant [s] is voiced. The rest of them pronounced it as [1s]. At the second

time, nobody pronounced it correctly.

As: [oz]

The pronunciation of this word was problematic for students due to the fact
it consists of “schwa” and voiced [z]. Except two students from the university
group, who managed the correct pronunciation, they pronounced the “schwa” as

[e] and [z] sound as [s].

Of: [av]

One student from secondary school and one student from the university
group were able to pronounce the word correctly. The rest of the students pro-
nounced the word as it is written, and ignored the schwa at the beginning and that

the consonant [v] is voiced and should not be pronounced as [f].

Prague: [pra:g]
Two students from the first group, three students from the second group and

four students from the third one pronounced the word correctly. Except one stu-
dent from secondary school, who said [prek], all participants pronounced this

word as [pra:k].

Has: [hez]
All students except one (from secondary school) pronounced this word as
[haes].

The: [3i:] (preceding a vowel)
The combination of the and a vowel required changing the schwa for [i:], so
students made two mistakes while pronouncing this word. First, all students re-

placed the [0] sound with [d]. Three students from secondary school, eight stu-



40

dents from the university group and four students from the undergraduate group

added the [i:] sound, thus saying [di:]. The rest of them pronounced it simply as
[d].

Move: [mu:v]

Two students from secondary school and one from the university group

pronounced the consonant [v] correctly, but the rest of them pronounced it un-

voiced, thus saying [mu:f].

Close: [kloaus]
All students replaced the schwa with clear Czech [0]. Thus, forty students
said [klous] and two students from secondary school, besides the two mistakes

above, did not pronounce the sound [u] and said [Kklo:s].

Flowers: [ 'flavoz]

Thirty-seven students did not respect the rule about silent [r] (only one per-
son from the first and the second group followed this rule) and pronounced the
voiced [z] at the end of the word, thus saying [flavars]. There appeared two other
variations, namely [flors], said by two students from the secondary school and

[flours], pronounced by one student from the same group.

Ring: [rm]

The largest group of people who pronounced this word correctly were from
the university group (four). Two others, who managed the pronunciation, were
a part of the secondary school and one of the undergraduate group. The rest of
the students added an additional consonant [k] at the end of the word, thus pro-

nouncing it as [rmk].

Living x driving x entering x lying: ['livin] x ['entorm] x [ 'drarvig] x

['lamm]
These three words are compared together, because they do not contain si-

lent sound [r] and they show that students pronounce the ending variably.
Two students from the secondary school, eight from university group and

three from undergraduate group pronounced the word living correctly, while
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twenty-seven people added the [k] sound after the diphthong [ng]. Two remain-
ing students (from the secondary group) said [livin] and [larvigk].

The error rate of the word entering was the highest, as thirty-five students
pronounced it as [entoripk]. Merely the pronunciation of three students from the
first group, one from the second one and one from the third one was correct. One
student from the secondary school mispronounced it as [enternink] and one per-
son from undergraduate group as [anternink].

In the case of driving, it was pronounced as [drarvigk] thirty-one times, and
only two students from the secondary school, six from the university group and
three from the undergraduate group managed to say it properly.

The results were the best while pronouncing the word lying. Students said
the [k] sound at the end of the word; on the other hand, the pronunciation [lamnk]
occurred fewer times than in the previous cases. Specifically, ten times in the
first group, twice in the second one and seven times in the undergraduate group.

One student from secondary school mispronounced it as [lemk].
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3 Summary of the practical part

Students often made the same mistakes within all three groups. It was ex-
pected that participants from secondary school would not achieve as good results
as the following groups; however, the error rate in other groups was similar. It
shows that it is difficult to eliminate incorrect pronunciation learned at the begin-
ning of English studies. Another factor that influences proper pronunciation is
regular contact with native speakers that gives opportunities to be corrected. It is
typical of undergraduate students, who usually are taught by native speakers and
associate with them. On the other hand, students indicated that their pronuncia-
tion is not being corrected often/enough, and whenever they are not sure how to
pronounce a particular word, they, in most cases, guess it.

All students were introduced to British standard pronunciation; however,
almost nobody respected the basic rule about silent [r] in some positions of
aword. In addition, students, in most cases, mix the aspects of British and
American pronunciation. For example, students did not pronounce [r] in the
words where it should be silent, but the word vase was pronounced as in Ameri-
can English or vice versa.

Words that end with voiced consonant are in general pronounced as voiced
by Czech speakers, however, most of the students were surprised that words as
because, is, says should be pronounced with [z] and verified this information in
a dictionary afterwards.

The structure of the text also showed that students paid attention to their
pronunciation at the beginning, but lost it during reading, which showed words
ending with —ing and the various numbers of students who pronounced it cor-
rectly. Also, words containing the digraph th caused problems. In this research, it
is seen that students in all groups are able to manage the right pronunciation of
the sound [0] at some point, but not in all cases. For example, the same student
who pronounced the word think correctly said the word mouth incorrectly. The

interesting thing is that words containing the sound [d] were incorrect in most
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cases and within all groups, despite the fact that the creation is based on similar
principle.

Words beginning with the semivowel [w] also showed that students know
how to pronounce it; however, they do not say it properly in all cases. Several
students from all groups pronounced it correctly at the beginning, but incorrectly
at the end of the text.

In the table below, the results of all analysed words are shown, with the
number of students who pronounced a particular word correctly and summation

of incorrect pronunciation that appeared within all groups.

Correct pronunciation
Incorrect
Word pronunciation
Secondary school | University | High school
(16 students) | (15 students) | (11 students)

ankle 11 11 10 10
breath 7 10 10 15
aunt 9 10 6 17
wrist 5 14 4 19
receipt 2 11 6 23
focused 3 6 9 24
lying 5 9 4 24
naked 4 5 9 24
debt 3 7 7 25
honestly 6 8 11 25
license 4 13 8 25
beautiful 8 2 6 26
bacteria 2 8 4 28
living 2 8 3 29
salad 3 6 4 29
mouth 9 12 9 30
driving 2 6 3 31
hotel 3 4 5 31
singing 2 6 1 31
think 5 9 11 31
bad 1 3 6 32
live 2 4 4 32
disciplined 1 7 1 33




Prague 2 3 4 33
allowed 3 2 2 35
because 1 6 0 35
birthday 1 6 0 35
haven 0 5 2 35
thing 2 3 2 35
features 3 3 0 36
ring 1 4 1 36
crooked 1 4 0 37
entering 3 1 1 37
staff 0 3 2 37
advertisement 3 2 1 38
father's 0 1 3 38
cucumber 1 2 0 39
move 2 1 0 39
the (consonant) 1 1 1 39
to walk 0 2 1 39
vegetable 0 0 3 39
as 0 2 0 40
flour 1 1 0 40
of 1 1 0 40
party 1 1 0 40
plumber 1 1 0 40
beard 1 0 0 41
has 1 0 0 41
have 1 0 0 41
there 0 0 1 41
worry 0 0 1 41
bears 0 0 0 42
close 0 0 0 42
flowers 0 0 0 42
his 0 0 0 42

is 0 0 0 42

legs 0 0 0 42
lives 0 0 0 42
says 0 0 0 42
the (vowel) 0 0 0 42
vase 0 0 0 42
wonder 0 0 0 42

44
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CONCLUSION

The aim of my bachelor thesis was to select English words that may be
problematic for Czech students and verify to what extent they cause problems. In
addition, | wanted to explore how various the results would be within each group,
and whether students are able to eliminate mistakes in pronunciation formed at
the beginning of their studies. In consideration of the nature of this topic, my
bachelor thesis consists of two parts: theoretical and practical. Due to the fact
English written and spoken form is different, it was necessary to introduce theo-
retical aspects of production of English vowels and consonants and their typical
features in the first part of this thesis.

The most important resource for obtaining results were Czech students of
English, involved in my research. They were selected on the basis of their ex-
perience and length of studies and divided into three groups. Their task was to
read the presented text that was analysed afterwards. | focused on assimilation,
correct pronunciation of the digraph th and ng, how the students are able to dis-
tinguish vand w and their knowledge of silent letters. Because students in my
research mixed aspects of British and American pronunciation, | devoted one
chapter to this topic and mentioned the basic differences between them. | also
briefly explained the usage of the most common sound in English — schwa.

In the practical part, | presented the results obtained from the recordings,
the number of students who pronounced a particular word correctly and mispro-
nounced variations that appeared within all three groups. | expected that the error
rate would decrease and undergraduate students would obtain the best results. In
practice, it was demonstrated that the most advanced students made the same
mistakes as students from secondary school.

At the beginning of this thesis, | stated a hypothesis to how Czech students
would cope with problematic English sounds. It was confirmed that the rooted
pronunciation lingers, even within students who recently went through a course

of phonetics, and it is necessary to be corrected by other people.
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The most difficult part of this thesis was the analysis itself. The lack of per-
sonal contact during analysis created problems in assessing whether particular
sounds were pronounced correctly or not. In this respect, it would be helpful to
see the participants’ articulators.

In conclusion, it may be said that to master English pronunciation and
sound natural to native speakers is a long-term matter, and self-study as well as

daily contact with an English “environment” may be an important aspect of it.
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ABSTRACT

The title of my bachelor thesis is English Words Commonly Mispronounced
and is divided into two parts. The first one is theoretical, and the main aim is to
introduce English system of vowels and consonants together with their produc-
tion. However, the main part of this thesis consists of a practical part, based on
my own research from information obtained from recording Czech students. The
goal was not only to verify if chosen words cause problems to students of Eng-
lish, but also to find out how much the error rate differs among students with
various levels of English knowledge. Subsequent analysis of these recordings and

conclusion is included.
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SUMMARY

Nazev mé bakalaiské prace je Nejcastéjsi nesprdavné vyslovovand slova
v anglictiné a je rozd€lena do dvou ¢asti. Prvni je teoreticka a hlavnim cilem je
predstavit anglicky systém souhlasek a samohlasek jakozto i jejich tvorbu.
Hlavni ¢asti této prace je vSak ¢ast prakticka, skladajici se z vlastniho vyzkumu,
ktery je zaloZen na poznatcich ziskanych z nahravek ceskych studentl. Cilem
bylo nejen ovéfit, zda zvolené vyrazy studentim angli¢tiny ¢ini problémy, ale
I ziskat povédomi o tom, nakolik se chybovost li§i u riizné pokroc€ilych studentt.

Nedilnou soucasti je nasledna analyza téchto nahravek a shrnuti.



APPENDIXES

[1] English text
[2] Recordings and analysis (on CD)
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[1] ENGLISH TEXT

| think, you have to stay focused on the subject.

His aunt, with crooked legs, decided to walk there on foot.

| probably won’t go to the party.

The man refused to eat vegetable salad in the west hotel, because he is allergic to
cucumber.

| asked the staff for a cash receipt.

| wonder if the two men live their lives as much as possible.

| just noticed how tiny my father’s beard is.

| heard two birds singing this morning.

The film features a Polish actor.

She says your check is bad, so honestly tell me, if you are in debt.

He‘s wandering in the streets of Prague.

This bacteria is visible to the naked eye.

This competition wasn‘t very successful. She broke her wrist and her brother
broke his ankle.

If the girl wants to win, she has to be disciplined.

Wayne dropped the very expensive vase, on the floor!

| really considered replying to the advertisement | saw in the street.

| found a lot of weird stuff under my bed.

Let’s move, I don’t want to sit close to the ant pile.

Monaco is a tax haven.

The thing | know for sure is that, you are lying to them.

You have to close your mouth, while holding your breath.

She got a beautiful ring and flowers, for her birthday.

Take your hat off while entering!

| liked the story of three bears.

| forgot to buy flour, but don’t worry. I will ask the plumber, living next to us, for
some.

You are not allowed to get behind the wheel, without a driving license.



