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ABSTRACT

Kajerov4, Lenka. University of West Bohemia. Jup@l4. Classroom Management and
Strategies for Effective Classroom Management. &iga&: Mgr. LibuSe LiSkova, M.A.

This thesis deals with the term classroom managenitsnmost important parts and
strategies for effective classroom management. Thesis is divided into four parts:
theoretical background, methods, results and cortaries and implications. In the
theoretical background, the term classroom managearel its most important parts are
discussed. In methods, research methods and tbids were used in the research part are
described. The research part is divided into twctiees. First, questionnaires and its
analyses are described. Second, the results petisenal teaching diary, which was taken
during English lessons at the"™.Blementary school in Pilsen, are discussed. Tieeativ
results of both research parts are accompaniedllyimmplications for language teaching,
limitations of the research and suggestions fathrrresearch are discussed at the end of
this thesis.
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l. INTRODUCTION

This thesis deals with the term classroom managem® strategies for effective
classroom management. Nowadays, the term classnoanagement is widely discussed
and knowledge of this term can help not only noveachers but also teachers with many
years of experience in their teaching practice. r@loee, the issue of classroom
management was selected for this thesis.

In the Theoretical Background, the term classrananagement is introduced as
well as its main parts. For the reason that tha assroom management is very extensive
only certain parts were selected: the role of teacher, the role of the classroom,
behaviour and rules. These main parts are furtstigided.

The Methodology part deals with research methoglsgearch tools and research
procedures which were used for the purpose ofd@kearch. The research itself was then
done through questionnaires for teachers and parseaching diary which was taken at
13" primary school in Pilsen. The research questioes a

* What does the term classroom management mean atgotodeachers?

« What is the most important part of classroom mamege according to

teachers?

* Which classroom layout is the most effective?

Next, the results of research are presented. Rinst,results of questionnaires
complemented with graphs to individual questions described. Second, the results of
personal diary are discussed. Furthermore, overslllits of both parts of the research are
presented.

Additionally, the chapter called Implications diseas implications for language
teaching, limitations of the research and possiddliand suggestions for further research.
Finally, this thesis is concluded with the last miea called Conclusion in which the
principal ideas of the whole work are summarizele Work is also complemented with
appendices.



II. THEORETICAL BACKGROUND

The main aim of the theoretical background of ihes to introduce the most
important parts of the term classroom managememcalse the term classroom
management is very wide, only certain parts arectedl and discussed.

The theoretical part of this thesis is divided itlhoee main parts. The first one
deals with the role of the teacher in the classraoihwith his or her interventions such as
the roles of supporter, listener and the person siimuld encourage students. This part
also deals with giving instructions. The second pascusses the role of the classroom. In
this section the classroom layouts, ways of effectiearrangement of the classroom,
physical and environmental factors, decoration atiger equipment are presented. The
third part of the thesis deals with behaviour anlgg and with addressing inappropriate

and uncooperative behaviour.

Classroom Management

First, it is necessary to explain the term classramanagement. As Scrivener
(2012) says, “this term is often used in secondathycation, where it typically refers to
ways of keeping order in class and especially wcigiine-related problems” (p. 2).
However, he explains that this concept is very ganénaccurate and outdated. Still, as
Saricoban (2005) mentions, many teachers assocla®sroom management with
discipline (p. 1).In compliance with both authqrthe concept of classroom management is
much wider and involves much more cases than lpestliscipline.

Today's concept of classroom management and gteatefor classroom
management points to “a variety of factors thaphed turn the classrooms into places,
where learning and teaching can best take placa&ig¢&an, 2005, p. 1). In other words,
effective classroom management strategies enabte saccessfully discharge our basic
duties of teachers to create for students a legramvironment that supports achieving
good results and in which students are not intéedipnd distracted and where their safety
and physical and mental contentment are not thmedtéCangelosi, 2009, p. 22). To be

more precise, these definitions include all aspetiish refer to classroom management as



the role of the teacher and the learners, the rdass the system of rewards and
punishments and the reduction of disruptive angpnapriate behavior.

The Role of the Teacher

This chapter deals with the role the teacher endlassroom and in the classroom
management. Furthermore, it discusses the teadhsKs which he or she has to deal with,
for instance, communication with students, suppbsgtudents, encouragement of students,
reinforcement of students and giving instructions.

On the one hand, the teacher has to play mang soleh as an expert in his or her
subject, a professional, a seller, an actor, arertxpr aids and assessment, a planning
expert and what is the most important for this ¢ppi manager. This does not mean that
the manager's role is superior to the other roMisroles are equal and a good teacher
should be proficient in all of them (ValiSova, 20@p. 235-236). Similar roles are also
mentioned by Sarigcoban (2005) who says, “In edonadi teacher should take on many
roles such as knower, guider, provider, directal smon” (p. 5).

On the other hand, the teacher should not forgitgohimself or herself. Scrivener
(2012) prefers “letting the students see sometbfngur genuine reactions to things, your
moods and your natural behavior, rather than cogesverything up in a performance”

(p. 36). He mentions an opinion of Carl Rogers, tH& educational psychologist, that
“authenticity created the conditions for good rap@md helped build a real depth of trust
and respect” (Scrivener, 2012, p. 36). Natural bigha prevents the teacher from being
all the teaching time in stress, constantly chegkirmself or herself if all the intended
roles are sufficiently fulfilled. Scrivener (2012Jso suggests five steps to authenticity.
First step, the teacher should not try to be ahied. Second step, the teacher should have
real conversations during the lessons. Third stée, teacher should not pretend
omniscience. It is better to admit that the teaduwas not know the answer. Fourth step,
the teacher should be wary of staffroom advice. &l last one, the teacher should be
appropriately authoritative (Scrivener, 2012, pp-38). Although Scrivener does not agree
with playing roles in lessons, he says “being antibedoes not mean abdicating the
responsibilities and duties of a teacher” (Scrive@812, p. 38).



Communication with Students

Communication with students is among one of the tm@gortant aspects of
classroom management and also is among one ofdeeaomplex. Thanks to appropriate
communication the teacher can create a climateéhinolwstudents will feel comfortable and
will enthusiastically cooperate and involve themsslin learning activities. In order to
create this climate, it is important to avoid tleecalled labeling, gain the trust of students
and also to avoid provoking the struggle for poy&angelosi, 2009, p. 91). How to create

this climate is explained in paragraphs below.

Listening to Students

Effective communication with students must be mubezause monologue will be
boring for students long before an interview. Thamk listening to them, reading their
works and watching them, the teacher can learnt albout them and it is easier to
understand them and their needs (Cangelosi, 2009,0p). This kind of effective
communication Scrivener (2012) calls supportivéeiing which “allow us to pay full
attention to the speaker, do our best to understaratiook errors and problems, stay with
their story and hear the message they want to gdr{&erivener, 2012, p. 44). However,
most novice teachers are unable to practice timpative listening and therefore they tend
to prefer the so called analytical listening thi@ictises attention on language” (Scrivener,
2012, p. 45).

The Teacher’s Support

According to Scrivener (2012), “By creating an «le supportive
environment, you help your students to feel valaed in doing so, you help them to value

themselves” (p. 120). The teacher can support stade many ways.



First, he or she pays attention because “attemiome of the most powerful gifts a
person can give someone else” (Scrivener, 20122@). Sometimes just eye contact and
fleeting glance are enough.

Second, the teacher should be as specific as Beeocan. Students will probably
pay attention to what the teacher says, when theywkhat whenever the teacher talks he
or she really has something important to say. Iditemh, when students know that
everything what the teacher says is important, tiéyhave impression that they will miss
something fundamental when they will not listenrfi@alosi, 2009, p. 96).

Third, the teacher should know and use studentgiesa Underwood (1993)
presents several reasons: “it generates a frieradltionship with students; it is natural
way to attract somebody’s attention; it speedshgpdrganizing of pair and group work
(...) and it produces a more secure atmosphere” (p. |1859ther words, the usage of
students’ names creates better relationship betweemeacher and students and lessons
are more effective, then.

In conclusion, “A positive classroom atmospherel wikvitably affect students’
attitude towards the work they do in class andrtlesel of engagement with the language”
(Scrivener, 2012, p. 120).

The Teacher’'s Encouragement

As Underwood (1993) mentions, “Every opportunityosid be taken to give
encouragement to students who are making a reat effid not just to those who are being
most successful” (p. 40). The teacher can encowsagients in many ways; for instance,
when the teacher wants to address students heearashuse their first names. Then, the
teacher should give an opportunity to every studemtalk during each lesson. The teacher
also should use verbal praise or feedback, andibeaind that, “students will cooperate if
they feel that you will help them when they neetprend that they will not be made to
look foolish in front of their fellow students” (derwood, 1993, p. 36).

However, according to Scrivener (2012) there isgadifference between praise
and a feedback. As Scrivener (2012) mentions, t#ne praise refers to the ways that a
teacher approves, acclaims and extols a studenvhat they have done, typically for
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completing tasks successfully and to a high stalidgr. 163). But there are also some
disadvantages of using praises. For instance,gaeher's judgments can become more
important for students than their own self- assesgnmFurthermore, praise can become
their only motivation for studying. Last, praisendaecome possible only for those students
who do whole tasks correctly and mainly answer dgoestions as soon as possible.
Therefore, some students can never get praise $ethaey make a small mistake or they
need more time to answer (Scrivener, 2012, p. B3-1In compliance with Cangelosi
(2009), students feel more threatened when theneéeagse praise because their work,
behaviour and even a personality is qualified atebsified (p. 93). Another way to
encourage students is giving supportive feedbaclkclwmeans that first, the teacher
evaluates students’ work not their personality.oBel¢ the teacher should be specific and
use concrete examples. Third, the teacher shouidcommpare students’ works among
themselves but should compare students’ works Wi previous works. Fourth, the
teacher should help students to improve and gigmthpecific information what and how
to improve (Scrivener, 2012, p. 164-165).

Giving Instructions

In compliance with Savage (2009), “Providing direes helps get students to work
quickly, avoids confusion and prevent wasted tir@” 95).However, it is not easy and
poorly specified instructions can destroy even prigpchosen and perfectly prepared
activity (Scrivener, 2012, p. 128). Therefore, teacher should not underestimate the
preparation and formulation of instructions becd@ear directions promote good lesson
pacing and a smooth flow of classroom activiti€sd\age, 2009, p. 95).

The teacher can give instructions only in Engbshn combination of English and
native language. On the one hand, giving instrastionly in English has to be used in
multilingual classes. On the other hand, mixtur&oglish and native language is possible
for monolingual classes (Scrivener, 2012, p. 64erit depends only on the teacher of
monolingual class if he or she prefers a combimatibboth or only English. As Scrivener

(2012) claims, “It is certainly possible to usey#fnglish (and it's often really helpful in



creating an ‘English’ atmosphere in the classrodmj,it’s often problematic because of
the quantity and over-complexity of language ugpd’64).

One of the clearest ways of giving instructionsaislemonstration. For instance,
when the teacher wants the students to do an ereilceé or she holds the textbook and
keeps pointing at the exercise for so long thathel students see what they have to do
right now. Likewise, the teacher shows all othertanals with which students have to
work. Furthermore, the teacher shows an exampéesaflution and writes it on the board
or, for example, students can try to solve a probleth the teacher. After that students
work independently. For pair works, it is suitaltben the teacher selects a student from
the class with whom he or she demonstrates theitgatscrivener, 2012, p.130). In other
words, students can better understand the instngtithat are accompanied by a
demonstration or examples.

Although the instructions are sufficiently clear,does not always mean that
students will perceive them. Therefore, Bluest@f08) suggests some tips due to which
the teacher does not need to repeat instructioms than once. Initially, the teacher has to
get the students’ attention. It is not efficient hlegin giving instructions when some
students are still talking. Then, the teacher ghgue his or her instructions very clearly
and without unnecessary details (p. 145). In aoidjtScrivener (2011) also recommends
starting giving instructions with “making eye cocttavith as many people as possible” (p.
67). The teacher also should identify a gestureelwshows that he or she wants to speak.
If the teacher still does not have students’ aibenthe or she just has to wait and
meanwhile should not look anxious or impatient (&sarer, 2011, p. 67). As Bluestein
(2008) says, “If we give information to studentgheut first asking for their attention, we

shouldn’t be too surprised when the majority getriong” (p. 145).

The Role of the Classroom

The classroom is another important factor in clamsr management which
includes for instance various classroom layoutysigial and environmental conditions in
the classroom and also the facilities for displgypictures and decorations. As Burden
(2004) says, “To create an effective learning emment, you will need to organize

several aspects of the physical space, includimgr fpace, storage and filing space, and
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bulletin boards and wall space” (p. 2). All thesmgs should be kept in the teacher’s mind
and should be adapted not only for English lesdmumsalso for particular groups of
students. This is not generally an easy task bedaashers in many schools do not have a
classroom only for them or only for English. Theref Underwood (1993) emphasizes
that, “In schools and colleges where there aredfismms for English, teachers should
have the opportunity to create an appropriate enwient (...) so that everyone coming
into one of those rooms knows immediately that Harglish is the focus of attention” (p.
46). This chapter deals with all aspects that niiecaEnglish lessons.

The Classroom Layout

As Scrivener (2012) says “The way your classroomrianged has a direct impact
on what you can do and how you can do it” (p. He Tlassroom layout is important for
learning, because “The way you set up your classriaogely determines the experiences
you and your students share” (McLeod, 2003, p.The classroom layout depends on
several things and those are the type of furnittine, space in the class, number of
students, selected activities and teaching stylé.these things should be taken into
account before the lesson starts, because theoamant of the classroom impacts the
students and their learning a lot (McLeod, 2003)p.

There are many ways to rearrange desks in therotass Additionally, the selected
classroom layout should suit the selected actiliggause “if the students always do the
same or similar task in the same seat (perhaps tittsame people), there is danger of
sameness about everything, and hence boredom akdofacommitment” (Scrivener,
2012, p.11). In other words, it is important notyoto change the classroom layout or
activities but also to combine different types laissroom layouts with different activities.

However, as McLeod (2003) mentions, “In planningiyolassroom arrangement,
consider grouping students into sections with walsvfrom the back to the front and
side-to-side between rows” (p. 7). Such a classraammangement is similar to a
conventional arrangement the students are usedttalfo this layout has its own rules:

“Be sure all students can see the major instrudtemea without having their backs to the area and



without having to get out of their seatéBurden, 2004, p. 14). This basic arrangement
facilitates the work of the teacher and enablesgiekgqearrangement.

Scrivener (2012) suggests some classroom layoutsfoosmaller and for all size
classes. For smaller classes he recommends thecselmior U layout, where students can
have eye contact and speak to everyone. Benefttiso€lassroom layout are that students
do not speak so much and do not interrupt becdueseare further apart their schoolmates.
Also many tables can be fit on a small floor sp@awell, 2009, p. 5). One large table or
separate tables are suitable for cooperative legyivecause all students can work together
on one task. (p. 8). In compliance with Underwodf93), “It gives students a sense of
belonging to a particular group as they all facgai@s each other” (p. 51). Disadvantage
of this classroom layout is the need to turn rotmthe board for students who are sitting
back to the board (Underwood, 1993, p. 51). Anotiee of classroom layout for smaller
groups is zones, but the classroom has to be kmgegh, because this type of layout
needs a lot of space. However, this layout causksaek behaviour which can be
distracting for the rest of the class (Powell, 20097). The last type of classroom layout
for smaller classes is the full circle which iserydemocratic layout and enables students
to see each other and the teacher can sit with tletranly in the foremost seat (Scrivener,
2012, p. 9). Harmer (2007) confirms these word$ \wis opinion that “Classes which are
arranged in a circle make quite a strong statemleott what the teacher and the students
believe in” (p. 163).

As mentioned above, there are layouts which araldei for all sizes classes such
as rectangular. This type of layout allows studeémtsee each other but not everyone can
look at the board without having to turn. Apartrfrahe ordinary straight-line rows, there
is possibility of curved rows to facilitate commaoation between students. Another option
is arrowhead layout where the diagonal rows makareowhead. Advantages of these row
layouts is that it “Enables the teacher to see \ehaty child is doing, gives all children a
clear view of the front of the room, can take |8ssr space than other arrangements”
(Powell, 2009, p. 4). For games and role playsesitgldo not need tables. Finally, facing
“allows face-to-face discussion between partnend, means that all students can see the
board by simply turning to the front” (Underwoo®9B, p. 52).

In conclusion, the teacher has many options howetorange the classroom.

However, there are conditions which the teacheulshkeep in mind. These conditions

9



conclude the size of the class, number of studén¢stypes of the furniture and chosen
activity. In compliance with these conditions, wai$ classroom layouts may help to make
lessons more effective. The change of classrooamngement also allows students “having
a new view, new eye contact, and new people nettdm may, in a small way, help to
keep their interest alive and motivation highertri@ener, 2012, p. 7).

Another important component in the classroom istéaeher’'s desk and the actual
position of the teacher. Most of the teacher’s desle big and heavy and it is not possible
to move with them as with students’ desks. Suclthes tables then form a barrier
between the teacher and students and how Under(#883) states: “It is much harder to
communicate with your students from behind a bigkdend it certainly discourages them
from looking on you as their friend and helper” §3).Therefore, sometimes the teacher
should change his or her traditional place behivedtéble and move around the classroom.
Scrivener proposes some ideas how to avoid standiafe lesson at the front of the class.
The teacher can become a member of the clasgysititween students not separately at
the front of the classroom. Then, the teacher dan ehoose any of the desks in the
classroom as his or her; leave things there and geang back within a lesson. Another
possibility is to constantly move around the clasan and to give instructions from
various places not only from the front (Scriven2d12, p. 21). To conclude, typical
teacher’s position at the front of the class beliivedbig heavy table is traditional but there

are many options where the teacher can be duretgsison.

Effective Rearrangement of the Classroom

As mentioned above, not every teacher has gobhiser own classroom
just for English lessons. Furthermore, various ssia@m layouts are suitable for various
activities. Therefore, the classroom needs someamgements. This change should be
done within the shortest time and with minimum eoi¥nderwood (1993) recommends
“to avoid the chaos of having everyone trying tdphé’s a good idea to ask a small
number of people to move the furniture before eweeyelse comes into the room” (p. 51).
In accordance with that is also Scrivener’s opiniorfget volunteers, or appoint one or

two of the class, to take specific organizatiomdds” (Scrivener, 2012, p. 15). In contrast,
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Scrivener suggests agreeing with students to megerall the furniture in complete silence
or thinking about the rearrangement as a militaayngaign and give precise and clear
instructions to all students step by step. It isoafjood to include students in the
rearrangement of the classroom and discuss it thvém. Maybe they come up with some
interesting ideas and at the same time the will feere responsible. This involvement
might also increase student’s motivation for leagn{Scrivener, 2012, p. 14-15).

Another problem that arises along with the reareamgnt of classroom layouts is
effective seating rearrangement. However, as Unaeadw(1993) emphasizes “moving
people around is much easier than moving desksA9p.On the one hand, sometimes the
teacher decides where students will sit for ingtaaccording to their age, test scores,
gender or nationality. On the other hand, the teatdaves students to sit where they want
but this solution does not “creatively match up gledor specific reasons, such as those
who might work well together or who might suppaatke other” (Scrivener, 2012, p. 17).

Scrivener mentions five options how to organizerrees in whole-class work.
First, students who come from the same countrypeal the same language sit separately.
Second, usage of language support means that stretglents sit with the weaker ones
and help them. The third option is called differat®d learning where students with the
same language level sit together. Fourth, the sxasipports friendships in the class and
places students according to their friendshipst,Lstsdents themselves make a plan of
desks and seats. If the seating plan is determihedn be drawn and then placed on the
door of the classroom where students can see @y Wil get used to look at it before
lesson starts and sit on the specific seat (Seiv&®012, p. 18-19).

Physical and Environmental Factors

Not only classroom layouts but also physical andirenmental factors create
atmosphere in the classroom. These factors are ajteored but they are fundamental
because the teacher and students spend a lot efttieme. These factors include light,
acoustics, noise and temperature. If these physindl environmental factors are not
satisfied, even the best classroom layout, teacheactivity will not be successful
(Underwood, 1993, p. 46-47).
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Decorations and Other Equipment

Some classrooms by Harmer (2007) have got: “fidath projectors, interactive
boards, built-in speakers for audio material teadelivered directly from a computer hard
disk (...) and computers with round-the-clock Internet astgs. 175). Furthermore, some
classrooms might contain classic things like wrotels or blackboards, CD players,
books, dictionaries, pictures, posters and furaitorstore all these things. However, all the
above mentioned things might not appear in thesobasn to be functional and pleasant.
But the classroom is place where the teacher amdests spend a lot of time. Therefore,
according to Scrivener (2012), “It's worth thinkirglittle about whether it's possible to

make it a better place to be” (p. 28).

Behaviour and Rules

As Scrivener (2012) says, “A common traditiongbaach to getting good
behaviour in class was to instill fear in pupilsing threats of punishment that were
tedious (write 100 ‘lines’), humiliating (stand the corner) or possibly involving violence
(corporal punishment) ” (p. 231). In other wordsidents were taught to avoid punishment
rather than to learn something new. However, noy&dapositive motivation is preferred
and the teacher should bear in mind that, “The nmogbrtant single factor in encouraging
better behaviour is in offering interesting and agigg lessons” (Scrivener, 2012, p. 231).

Support of Successful Behaviour

One of the teacher’s tasks is to encourage stsdsntcessful behaviour in the
classroom. Harmer (2007) suggests some tips howetwher can ensure their successful
behaviour. First, the teacher should behave imateot way and should not change it over
time. Second, the teacher should be always wepguesl for the lesson, but also accept
minor changes that may occur. According to Harr@é07), “a well- organized period of
study and activity which has been thought aboubigethe lesson has a far greater chance

of success than a chaotic ill-thought-out (andmately frustrating) one” (p. 231). Third,
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the teacher should plan how to engage studentsepaped activities. There are many
options, for example, the teacher’'s enthusiasmearaigy or an introduction to the topic
before the actual activity. Fourth, the teacherusithdet students experience success. This
does not mean that all assigned tasks should lye lmaisthe teacher should keep in mind
that the success should prevail the failure and tiva activities should be reasonably
challenging. Fifth, equal rules have to be respmkatal there is no place for favouritism or
grudge. Therefore, “any student who behaves inri@iceway is treated exactly the same
as another student who behaves similarly in theesaimcumstances” (Harmer, 2007, p.
157). Last, the teacher should praise the apprepb@havior rather than letting students’
behaviour go so far to blame them (p. 157).

Rules

It is necessary to set some rules in the classiiooonder to encourage appropriate
behaviour and prevent or suppress inappropriate ®hese rules are then a formal
statement, according to which students are famwiéln general guidance on required and
prohibited behaviour (Cangelosi, 2009, p. 120). et teacher should bear in mind that,
“If you expect students to successfully meet yoyregetation, they need to know precisely
what those expectations are” (McLeod, 2003, p. 84).

As mentioned above, the aim of implementing rulesoeding to Cangelosi (2009)
is primarily to increase cooperative behaviour esdlice uncooperative or even disturbing
behaviour among students. Furthermore, the rukesraated to ensure safety and comfort
in the classroom and to avoid disturbing othersgdasand people outside the classroom and
last, to maintain an acceptable politeness amardgsts (p. 157).

If the rules have to fulfill their aims, they have be precisely defined and
constantly followed. Defining of the rules can mnd in many ways. On the one hand, as
Scrivener (2012) mentions, one option to definertlles is a cooperation of the teacher
with students that means involving them in a dismus of the rules. Students can
cooperate on the rules and think how the rules Isho& promoted. The final version is a
contract between the teacher and students thabeaigned by all of them. It is worth

from time to time to return to this contract aneckif this contract is respected and does
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not need any changes (p. 232). On the other hantde®tl (2003) prefers the teacher as a
person who should define the rules, “because theyat negotiable and because they are
health and safety issues, the teacher is resperfsibmaking them” (p. 83). However, the
rules which are set only by the teacher are maeohher rather than the students’ rules,
which the students only have to observe withouirftagny opportunity to influence them
(Harmer, 2007, p. 155).

It is recommended to set the rules at the beginafrihe school year or semester.
Certainly, it is also possible to introduce a nederwhen a problem occurs. However,
defining the rules at the beginning of the schoehryhas got several advantages. For
instance, when students know from the beginningtvidi@xpected from them, it may
prevent inappropriate or uncooperative behaviourthermore, students are much more
perceptive to the rules at the beginning of theetlear than when they have already got
used to certain patterns of behaviour. Finally,gbener students know the rules, the more
time they have to learn to manage them. Howevepldmentation of the rules during the
school years has also some advantages. Studengsstamdl the rule better when it is
introduced as a response to a situation that teishappened. They also appreciate that

they are not overwhelmed by the rules on the diest of school (Cangelosi, 2009, p. 126).

Inappropriate and Uncooperative Behaviour

In accordance with Harmer (2007), despite alltdaeher’s efforts, it is not always
possible to avoid inappropriate or uncooperative 1p8). Then, the teacher has to
somehow respond to such behaviour and the waysadrier reaction “will determine not
only how serious the event becomes, but will afdluénce the attitude of the whole group
in terms of their future adherence to the groupmsowhich they have agreed” (Harmer,
2007, p. 158). Therefore, the teacher should knimenyhow and to what he or she has to
respond and what behaviour he or she can ignore.

The teacher too often tolerates students’ inappatgor uncooperative behaviour
until he or she is too embarrassed and then isabt# to solve the situation in a
constructive way (Cangelosi, 2009, p. 195). Theeefthe teacher should act immediately

as soon as inappropriate or uncooperative behawdppears. As Harmer (2007) says,
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“unchecked behaviour may get steadily worse sowihatre it could have been deflected if
it had been dealt with immediately, now it is almospossible to deal with” (p. 158).
However, if the teacher can not immediately respiondecisively way, then it is better to
ignore such behaviour.

It is also important that the teacher is constanthis or her reactions to
inappropriate or uncooperative behaviour, becauseis® confusing for students if
something is dealt with in a certain way on oneas@mn, but then differently on a second
occasion” (Scrivener, 2012, p. 236). In other wprigdents need to know that the teacher
is equal and fair and according to this they knolatrhey can expect from the teacher.
Harmer (2007) recommends agreeing on the sanciuthsstudents in advance because,
“the students need to know what the penalties arebfd behaviour” (p. 159). As
mentioned above, the sanctions have to be equalaamds the response to inappropriate
and uncooperative behaviour. The teacher also dhiaeegp calm, because “teacher who
have to shout to assert their authority appeaetimsing control” (Harmer, 2007, p. 158).

The teacher should not threaten sanctions if heherdoes not mean his or her
threats seriously. Because students can very gqureklognize that their inappropriate or
uncooperative will not be punish and they will aooe with this behaviour (Scrivener,
2012, p. 236).

The teacher has also opportunity to use wordlessrvientions. According to
Scrivener (2012) among these wordless interventioglong: “raised eyebrows, head
slightly tipped back, widened eyes, a fixed startha person you wish to address, a single
clap of the hands, a slow, small, discreet, shigbtaggerated ‘no’ shake of the head” (p.
237).

Another opportunity how to deal with inappropridtehaviour of students is that
the teacher sits or stands next to the studentimteaupts and leads the rest of the lesson
from this position. The teacher can do this entireithout words and without any
explanation. Such action does not disturb otheatesits in unfinished work and the lesson
naturally continues (Scrivener, 2012, p. 238).

In conclusion, inappropriate or uncooperative b&ramnay occur at any lessons
and in each group. It is better to prevent suchabien by setting clear rules at the outset.
However, it is not always possible to avoid thisdkof behavior. Then, it is important that

the teacher responds immediately and appropriabetizis situation to stop inappropriate
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behaviour and support cooperative one in such athatyinappropriate and uncooperative

behaviour and the teacher’s reaction influencddgbson in a minimum extent.
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[ll. METHODS

This chapter deals with the research which wa® donthe purpose of this thesis.
In this chapter, the research methods, the toolshmivere used in this research and also
the research questions are presented. It also deits the research instruments-

questionnaires and personal teaching diary.

Introduction to the Research

The thesis deals with classroom management aatégies for effective classroom
management and therefore, the main goal of thearelseof this thesis is to present
teachers’ knowledge and opinions about this topid then the most important parts of
classroom management according to them. Furtherttwgeresearch consists of my own
personal teaching diary which was taken in my lessm sixth graders at the %3
Elementary school in Pilsen. To complete the re$eathree research questions were

determined:

* What does the term classroom management mean awtodeachers?
* What is the most important part of classroom mameage according to teachers?

* Which classroom layout is the most effective?

Research Methods and Characteristics

This research was done by two research methodd, Euestionnaires for teachers
were used. These questionnaires were completeeagahérs in different types of schools,
from lower-secondary schools (11-15 year old sttg)ewvocational schools (15-18 year
old students), technical schools (15-19 year olalestits), and grammar schools (11-19
year old students), to universities and languap@as. The objectives of this part of the
research were to find out whether the teachers khewerm classroom management, what
this term means according to them, andwhat thegiden the most important t and less

important parts of classroom management.
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Second part of the research was done through nsopal teaching diary. This
diary was taken in my English classes of lowerosédary school students (11-12 year old
students) at the 13Elementary school in Pilsen. There are 19 studentisis class and |
have taught them for seven months. The diary waslwded to determine how the
students work in the various classroom layouts. dibjective of this part of research was
to discover whether various activities are moreless effective in various classroom

layouts.

Research Tools

First research tools were questionnaires (see WgpeA and Appendix B). There
are two parts of the questionnaire. The first omesests of basic questions such as gender,
years of experience and the type of school in whhiehteacher has taught and then the part
that directly relates to the topic of this thesiassroom management. The second one
includes ten parts of classroom management andmdspts were asked to order these
parts of classroom management from the most impbiia the least important one.
Questionnaires were created in Czech language &ecaast of the questions were open
and respondents had to write their answers morepletety. Czech language for
guestionnaires was chosen not only in order tdifaie easier answering for respondents
but also in order to convince respondent to ansma@e comprehensively.

Second tool of the research was my personal tegchary which was taken during
my teaching. This diary deals with various classeroayouts and their effectiveness in
lessons. Therefore, three various classroom laywate chosen and compared. Selected
classroom layouts were straight-line rows, U layard small groups. Overall, three
activities were selected and then always tested afassical straight-line rows. Finally,
they were also tried in one or more selected adassrlayouts. A detailed diary was
conducted for each activity and there were obsestedents’ behaviour, advantages and
disadvantages of each classroom layout. At the same an activity of individual
students, results and success of their work andirtie2in which they were able to do the

activity were observed.
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Research Procedure

As mentioned above, the research consists of oats.t First, 50 questionnaires
were distributed among teachers in various typessdiool. Eventually, only 37
guestionnaires were completed.

Second tool was the diary which was written dunmgteaching on the sixth grade
at the 18 Elementary School in Pilsen. The class consistsdo$tudents (11 boys and 8
girls). Their language level is Al according tite Common European Framework of
Reference for Languages. In lessons, mainly textband workbooks Challenges I. were
used; they were accompanied by CDs for a work aitfinteractive whiteboarecause SVP
had to be followed, the activities were chosen eting to this and were taught at a
specified time. Therefore, the diary was takenanuary and February 2014 and activities
corresponded with an actual module from the textbétowever, not every activity was
selected from the textbook. Some of them wereinsgired by the textbook. It was always
one activity which had been tested in more clasartayouts. Mostly straight-line rows in
which student worked individually were chosen amehtone additional classroom layout
was selected U-layout, or work in small groups. Hagne activity was not repeated

immediately in the same lesson but in some otlssole.
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IV. RESULTS AND COMMENTARIES

This chapter deals with the result of the reseaFitst, it presents the result of
guestionnaires dealing with the term classroom @ment and what teachers know and
mean about it and also with the most and less itappparts of classroom management.
Then, thus part describes the result of the petsiaahing diary which was taken in
English lessons at the ®Elementary school in Pilsen. At the end of thiapter, findings

of the research are mentioned.

Results of Questionnaires

Overall, 50 questionnaires were distributed frommolh only 37 were completed.
The questionnaires were given to teachers of atleg. The questionnaire consisted of
eight questions in total.

The first part of questionnaire was only informatand these tree closed questions
covered basic information about the respondents. SBtond part was already focused on
the classroom managements. First two questions glesed. Questions numbers 6 and 7
were opened and the last task was to order thestéiom the most important to the least
important.

The questionnaire (see Appendix A) was developedzech because it contained
open questions for the purpose of respondents’ mocarate and comprehensive answers.
However, the questionnaire in English (see Appeljiis also attached.
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Question 1

Gender

16%
6 male

W Female teachers

B Male teachers

Graph 1.Gender of respondents.

Thirty-one female teachers and only six male tea completed the
guestionnairesHowever, these numb¢ correspond precisely to 1 representation of
female teacherand male teache in the teaching population in ti@zeclt Republic. As
stated in the strategaocumentissued by Ministry of Education Youth and Sportshe
Czech republic for tharea of gende'Stav genderové rovnosti a plan MSI' (2013),
women represent 78% of those employed in educatiothe Czech republicThe
proportion of female teachers and male tea« varies according to the type of school. -
number of men grows withigher school levels (p. 8).
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Question 2

Years of teaching experience
8%
5% 2 female
1 male

2 female
14%

4 female W 1-5 years
1 male W 6-10 years
11-15 years

W 20 and more years

m 16-20 years

Graph 2.Years of teaching experience.

This question investigated years of teaching practiThe largesnumber of
respondents hasom one to five years of eerience, in totalourteen female teachers a
one male teacher.ight female teachers and four male teac have fron six to ten years
of teaching practiceFour female teachers and one male tei have taught from fouto
fifteen years. Only two female teacl have taught from sixtedn twenty years and thre

female teachersave spent more than twenty years in educa

Question 3

The type of the school

5% 5%
10% M Technical school

B Lower secondary school
B Grammar school
M Vocational school

M Language school

= University

Graph 3.The type of the school.
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This question deals with the type of school on Witlee respondents have ght.
Respondets could choose between lo-secondaryschool, vocational schoctechnical
school, grammar school, lange school or university and they could choose mbam
one type of schoollhe same number of respents twelve teaches at techn school or
grammar school, at technical school, eleven fen@dehers and one male teacher
grammar school nine female teachers and three teetbers. Ten female teact and one
male teacher teach kiwer-secondaryschool. Only three female teacl and one male
teacherteach at vocational schoTwo female teachernsave experience with teaching
language school. Finallywo respondents, one female teacher and one nedbd teach

at university.

Question 4

Do you know the term classroom
management?

5%
1 female
1male

mYES
EmNO

Graph4. Do you know the term classroom management?

The aim of the fourth question was to find out wieetthe respondents ha
encountered the term classroom managenThe vast majorityreplied that they hav
already met with tis term, in numbers thirty ferre teachers and five male teacl. Only
one male teacher and one female te¢ have not encountered this term \Although, it
was expected thamost of respndents will know this termt was not assumed that it w

be the vast majority.
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Question 5

Where did you get familiar with the
so% term?

2 female

6%
2 femal

B During studies
m At work

Their own initiative

Graph5. Where did you get familiar with the term?

The fifth questionasked respondents where they have met with terssrckm
management. Twenty se\ female teachers and five male teachaes this term dung
their studies. Oy two female teache received information inhieir jobs. Eventually, tw
female teachera/ere interested in this topic on their own initvatiin conclusion, future
teachers are acquaintance with this topic durimgy tstudies and only a few responcs

with more years of teachingactice met this topic at work ¢rough their own initiative
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Question 6

What does the term classroom management
involve according to you?

m Classroom arrangement

% 4% 3% | Effective time management
(]

4%

| H Lesson planning
5%

H Others
6% . o
B Teaching methods and activities
B Communication

B Feedback and evalution

B Physical conditions

H The teacher’s personality

B Giving instruction

® Motivation

Rules

Graph6. What does the term classroom management involve?

The aim of this open question was to find out wieapondets include inthe term
of classroom management. The question was openrmoge, in order to determine whi
part of the classroom management occurs most frélguend what respondents think tl
the classroom management incluc

Since only two respondents have not met with tha tdassroom management, t
guestion was answered by th-five respondentsResponses of individual responde
were very different. On the o hand, there were extensive and comprehensive agis
On the other hand, some very general informati@uisc

Respondents named the following parts of class management: rules, less
planning effective time management, communication, physicancitions in the
classroom, the teacher’'s personality, classroorangement, feedback and evaluat

behaviour in the classroom, giving instructionsalgoof the lesson, critical momen
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teaching methods and activitiecother equipment, teacher's supg monitoring,
motivation, administration and attitude of stude

Most mentioned part of classroom management wasldssroom arrangeme|
which was stated by seventeen respond¢Effective time managemeiand also lesson
planning weranentioned byifteen respondents and ten of them wrote teachiathoas
and activitiesAdditionally, communication belongs among muolentioned parts by eig
respondents. Then, sigspoidents mentioned feedbarktheir repliesFinally, there were
physical conditionsfive respondents), the teacher’s personality (fespondents), givin
instructions (four responden, motivation (four respondents)and rules (thre
respondents). Parts likeehaviou, equipment, effective time management, monitc
were mentionednly by two respondents, therefore, they are aluided in others

However, just few answers were really comprehenaiveonly five respondent
(three male teachers and two female tea) said that the classroom management
general term which tludes many aspeciindeed, most respondents mentioned only
or two of the above mentioneparts of the classroom manageméirtierefore, it is no
entirely clear whether they really think that tHassroom managemeconsists only of
few parts or thathey just named only parts which they remembeln conclusion,
respondents created a list of almost all partshef ¢lassroom management that

discussed in this thesis. Howevonly few responses were comprehensive and com,

Question 7

What is the most important part of the
classroom management?

M Lesson plannig

H Others

m Effective communication
B Motivation

B Students’ support

W Rules

Graph7. Most important parts of the classroom management.
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The objective of this question was to find out tisahe most important part of the
classroom management according to respondents. qliastion was also open. As the
most important parts were discussed these: balzgteesen rules and freedom, motivation,
classroom atmosphere, individual approach to stsdemutual respect, effective
communication, classroom arrangements, lesson ipignrstudents’ support, rules,
feedback, time management and learning goals.

Mostly, in total fourteen times, lesson planningswaentioned. The second most
mentioned was effective communication, which wadest by eleven respondents. Then,
five respondents mentioned motivation. Eventualhere were students’ support (four
respondents), rules (three respondents), classtapout, classroom atmosphere, mutual
respect and feedback (two respondents). Furthernibeze were mentioned learning
goals, balance between rules and freedom, indiVigiproach to students, effective time
management, resulting knowledge and learning stidesvever, these parts were always
mentioned only by one respondent. Parts that weeationed only by one or two
respondents were included in graph among otherar Fespondents reported that all
components of classroom management are equallyrieng@nd therefore, it is impossible
to choose just one. According to these respondémseffective classroom management
can work only if the teacher bears in mind allpigsts.

Question 8

The aim of this question was to find out the miogportant parts and the least
important parts of classroom management. Therefespondents were asked to arrange
the parts of classroom management from the mosoritapt to the least important. The
individual parts of classroom management were tedewith regard to the theoretical part
of this thesis. Then, the individual parts wereasstoom layout, physical and
environmental factors, efficient use of time withaministrative activities, effective
rearrangement of the classroom layout, rules, comration, effective teacher’s respond
to inappropriate or uncooperative behaviour, teashencouragement, teacher’s support,
lesson planning. This question was answered onhibly-five respondents who answered
that they knew the term classroom management.
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Due to the fact, that the most of the responderise female teachers, the total
order was same for all teachers and female teaclkershe most important part of
classroom management was selected communicatiacon&eplace was occupied by
lesson planning and third was teacher’'s supporit deder was subsequently: rules,
teacher’'s encouragement, effective teacher’'s resgoninappropriate or uncooperative
behaviour, classroom layout, physical and enviramaiefactors, efficient use of time
within administrative activities and effective remrgement of the classroom layout.

Although, male teachers participated significaridgs, only five male teachers’
respondents, their answer differed from femaleheext answers. However, as in the case
of female teachers as the most important part aéscbom management was selected
communication. Then, the second most important pag rules and third was lesson
planning according to male teachers. Furthermdneret were teacher’'s support and
teacher’'s encouragement on fourth and fifth pl&aeeally, there were effective teacher’s
respond to inappropriate or uncooperative behayiolassroom layout, efficient use of
time within administrative activities, physical amshvironmental factors and effective

rearrangement of the classroom layout.

All teachers

Communication

Lesson planning

Teacher’s support

Rules

Teacher’s encouragement
Effective teacher’s respond to...

Classroom layout

Physical and environmental factors
Efficient use of time within administrative...

Effective rearrangement of the classroom 8,69

Graph 8.All teachers.
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Female teachers

Communication

Lesson planning

Teacher’s support

Rules

Teacher’s encouragement
Effective teacher’s respond to...

Classroom layout

Physical and environmental factors
Efficient use of time within administrative...

Effective rearrangement of the classroom

8,67

Graph 9.Female teachers.

Male teachers

Communication
Rules
Lesson planning
Teacher’s support
Teacher’s encouragement
Effective teacher’s respond to...
Classroom layout
Efficient use of time within administrative...
Physical and environmental factors

Effective rearrangement of the classroom

Graph 10.Male teachers.
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Overall Results of Questionnaires

Within the research, 37 questionnaires were coteqplby teachers of all levels and
types of school. Respondents answered eight guestnaotal from which five were close,
two open and the last question was to order pataesroom management. All results are
discussed in this section of the thesis.

Firstly, familiarity of female and male teachersithwthe term classroom
management should be discussed. The vast majdritpate teachers (5 from 6) and
female teachers (30 from 31) knew the term. Oveitadl knowledge of the term classroom
management is sufficient. Likewise, all male teaslad most of female teachers (27) got
familiar with the term during their studies. Thiacf means that most universities
introduces this term to students and prepares toenfuture carrier. Only two female
teachers got familiar with the term in their woeksd two female teachers were looking for
information about this topic on their own initiagiv

Secondly, meaning of the term classroom managemedtits parts are to be
discussed. Although, more comprehensive answers expected, only five respondents
said that the term classroom management is exemsig includes many parts. However,
no respondent was able to name more than threg. gartong the mentioned parts were:
classroom layout, rules, lesson planning, effectivee management, communication,
physical and environmental factors, behaviour, tdecher's personality, feedback and
evaluation. Then the most mentioned part was th&sobom layout.

Additionally, the most important part of the classn management was
determined. As the most important part was interdssion planning although in previous
guestion it appeared on the third place. Resposdaahtioned lesson planning as the most
important in the open question. However, when redpats were asked to arrange the
parts of classroom management, as the most imporgart was determined
communication. But lesson planning was arrangethersecond place by female teachers
and on the third place by male teachers.

In conclusion, the research questions should vered in following ways.
Although, teachers were familiar with the term sta®m management, they were not able
to sufficiently describe the term. They named @dyne parts and their answers were not
comprehensive. Lesson planning was determined asntbst important part of the
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classroom management in open questions. When résptsnhad choice, they selected

communication as the most important part of thestlaom management.
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Personal Teaching Diary

As mentioned above, the second part of the relseess done by personal teaching
diary. Three different activities were done in drfnt layouts. This diary was been writing
immediately after each lesson. Information aboas®ioom layout, which was selected,
the amount of time spent on doing the activity,dabur of students and effectiveness are
introduced in this part of the thesis. The mairtecia for the assessment of individual
activities in various classroom layouts were tistedents’ behaviour, results of their work

and the occurrence of uncooperative or inappraphbathaviour.

Activity 1 in Straight-line Rows

Name of the activity number one was Describe yawpurite famous celebrity.
The task of each student was to choose his oraveufite famous celebrity and describe
him or her to other students who then had to gwdss the student’s favourite famous
celebrity is. This activity was selected in ordempractice of verbs have got and to be and
also vocabulary concerning clothes and appearance.

The students were asked to write at least six seageand they had five minutes to
write it down. Then, each student read his prepasgdences to his or her neighbour who
had to guess and vice versa. They had to agreehause which famous celebrity is better
and together they could edit or rewrite the sergsn&ventually, each pair read their
sentences and the rest of the class guessed whoetékrity was. The activity was
supposed to take from twenty to twenty five minu@iése first part that implies writing the
sentences was supposed to take about 5 minutsaitie time was intended also for work
in pairs. Then, the whole class work was supposedkie about 10 minutes.

On the one hand, the students are used to individagk in straight-line rows.
Therefore, they worked in quiet and inappropriatd ancooperative behaviour did not
appear during the first part of activity when thvegrked on their own sentences. However,
when they worked in pairs some creative noise @edurOn the other hand, the students

did not look very excited and time limit five mirast was not enough for them. Therefore,
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creating of few sentences took them nine minuteseaen their works did not correspond
with their knowledge. Sentences were simple and/ant creative

In the second phase of the work, bigger noise agpewhen the students worked
in pairs reading their sentences and guessing elebrities. When the students had to
choose only one celebrity, some disagreements @mxtwiand then these disagreements
disturbed the rest of the class. Then, the modi@inaof the sentences lasted just a moment
and most of the students agreed very quickly. Meeeahey corrected some grammatical
or spelling mistakes themselves.

The most interesting phase was the actual reafitige sentences to other students
when they were really paying attention and guessittgout any disturbing. The only
negative thing was that some students were mockieg classmates because of their
choice of celebrity. But this belongs to their teger age.

In conclusion, the activity reached its objectiibe students practiced not only the
verbs have got and to be but also the vocabulaclabfies and appearance. Last but not
least, they also tried a presentation in fronttbeo students. They learned to communicate
and agree on certain things with their schoolmadesvever, the activity lasted longer than

expected; and especially, the first part was nahgaoh excited for the students.

Activity 1 in Small Groups

The task of this activity was the same. The sttgleéad to choose a celebrity and
describe him or her in ten and more sentenceseadst of the students. However, this
time they worked in small groups. Because that thage students were absent, the
students were divided into four groups of four stug. They were divided absolutely by
random but in such way which needed the least plessbise and time for rearrangement
of the student and desk. Therefore, the studettisgsin desks behind were put into
groups. The activity was supposed to take in tioftalen or twenty minutes. The students
had from five to ten minutes for choosing a celgband then for writing down at least ten
sentences about him or her and another ten minvéssintended for presenting and

guessing of celebrities.
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Due to the fact that it was a group work much mwese had been expected. This
noise appeared primarily during the rearrangeménie students and desks when some
students complained about sitting and working wibime specific classmate they did not
want to work with. Another noisy part was the ongew they had to choose one celebrity.
However, even the phase when students were wntiag obviously nosier than if they
worked individually. All students tried to work babme individuals did not want to work
but they did not interrupt their schoolmates. Thesteffective was the part when the
students read their descriptions to the rest ofcthss, because the students were really
curious about what their schoolmates were readintyveho their celebrity is. Thanks to
the group work the students wrote more creativecrgggons and the students were
obviously excited about this part.

To conclude, the activity lasted estimated timé even encouraged the students to
talk more about their favourite celebrities. Theu work was certainly much louder and
not all students worked equally. Their individualiyrks did not reach such qualities as
the group works which were much more creative, aemgnsive and was more difficult
for the rest of the class to guess who the celelwviis The biggest problem was the
rearrangement of the students and desks and coroationi between students when they

had to agree on one celebrity.

Activity 2 in Straight-line Rows

This activity deals with abbreviations which amery often used in text messages,
emails, or on social networks like Facebook or TewitThis exercise was chosen from the
textbook Challenges I. An explanation of used abbt®ns was preceded as well as a
discussion about the reasons of their usage. Tjeetoke of this activity was to acquaint
the students with abbreviations which they may ant&r in nowadays communication,
because these English abbreviations are oftenins€dech communication especially in
the Internet communication. Expected time of tlusvety was not supposed to exceed ten
minutes.

The students’ task was to read a text messatlpe itextbook and try to answer it in
the same way. This activity was intended to takenthabout 5 minutes but they had
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constantly a lot of questions and even if they laadist of abbreviations with their
meanings, they were not able to do the task. Toereft was necessary to re-explain the
various abbreviations and the ways of their fororatiAfter this re-explanation the
students created their answers. However, the gctlasted ten minutes longer than
expected. The results of their works were not \@eative because their answers were all
copies of the original message. Although inappeiprbehaviour did not appear, a lot of
uncooperative behaviour occurred whether as atresuhisunderstanding or individual
work.

In conclusion, the activity lasted about ten masutonger than was intended and
did not bring the results that were expected. Beeaall the students just copied the
original message, they practiced a very limited benof abbreviations and they did not
put their own creativity into their text messagésey did not enjoy this activity and
occasionally uncooperative behaviour appearedanfahm of two troubled students who
did not write the text message at specified time.

Activity 2 in Small Groups

The objective of this activity was the same asdhgective of this activity which
was done in rows; the students should be familiéin abbreviations which are nowadays
very often used in electronic communication. Thaleht had to form text messages again.
However, this time they did not respond to a tegssage from the textbook but the first
text message was also written by the students #eess This lesson all the students were
present. Therefore, they were divided into thresugs of five students and one group of
four students. As in the previous group activitye tstudents were divided into groups
randomly and above all so that the rearrangemerkt ttoe least possible time. Timing of
the activity was supposed to be around 15 minutes.

Every group received a bigger sheet of papert,Foree group thought about a text
message to their schoolmates and wrote it dowrhersheet of paper in sufficiently big
letters that their classmates could read the teassage. Meanwhile, the other groups
completed exercises from workbooks concerning othbbreviations used in text
messages. Then, the first group showed its texsagesto the other groups that were
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asked to think about the responses and write th@ewndtoo. In the meantime when the
groups were writing their responses, the first grcampleted the same exercises in their
workbooks as the groups before. Finally, all regesrwere shown and the students voted
which text message was the best. At the same timstakes which occurred were also
corrected not only by the teacher but also by théent themselves.

The advantages of this activity in groups wereatgeinvolvement of the students
in the activity, greater effort of the students get a good result and more creative
responses. The disadvantages were some arguméneehestudents, some uncooperative

behaviour of students who did not want to helprteehoolmates, more noise.

Activity 3 in Straight-line Rows

Name of the activity three was set up your owngulehe aim of this activity was
to practice imperative and also think about rutest should be followed at school and in
lessons. The task of each student was to prepareutes. Students were asked to write
five positive rules and five rules that would natk been violated.

Students had to work individually and had ten rtesuo write their rules. Then,
each student read his or her rules to his or highbeur. They in pairs had to agree on ten
common rules. In this phase, the pairs could tallkkamly about rules themselves but they
could also correct any mistakes and rewrite théesees. Pair work was supposed to take
five minutes. Finally, each pair read their owneriland then the whole class together
voted for the most important rule. This phase wagpesed to take 5 minutes, too.

As in previous activities, the initial phase okating rules went smoothly and
calmly. No inappropriate or uncooperative behavieegurred in this stage. The time limit
was sufficient and some students were done befdtfgough, students had enough time, a
lot of mistakes occurred in their rules. But studemwere able to correct these mistakes
during the pair work. In addition to practicing iergtive, it was also found that students
were familiar not only with rules for English lessobut also with overall school rules.
However, few attempts of humorous rules respongeaed, but these students rewrote

their rules.
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The second stage was slightly nosier but it waseeted. Also some disagreement
appeared when the students had to agree on ten@omutes. However, even in this stage
the time limit was sufficient and after initial digreements all pairs agreed on ten common
rules. In this stage, pairs also managed to matthiéyrules and correct grammatical or
spelling mistakes that occurred.

In the last stage, each pair read their rulesthedeacher wrote them gradually on
the blackboard. Due to the fact that most of rvese repeated, then only points were
added to each repeated rule. This stage eventiaasgd much longer and expected five
minutes stretched to twelve minutes. Moreover, stsge was shown as the nosiest
because students showed their disagreement witlokohtes’ rules.

To conclude, the activity completed its objectivBsudents practiced not only the
imperative but also rules which had to be respeictéessons. Students also practiced their

communication skills.

Activity 3 in U-layout

The task of this activity was the same. Studentevasked to write ten rules that
should be followed in lessons. However, this tirheyt worked in U-layout which is
suitable and appropriate for speaking activitiesertban straight-line rows.

The first stage was the same as in straight-limesré&tudents worked individually
and they were asked to write five positive ruled &me rules that would not have been
violated. This writing part was supposed to take meinutes, too. Due to the different
classroom layout, this stage really took ten misugtudents were first getting used to the
different classroom layout and then began to wodperly.

Then, they made groups of three students and tkay their rules to their
neighbours. They had to agree on ten common rolgsther, rewrite and correct them.
Students had ten minutes to this group work anditihe was sufficient, some groups were
even faster and then disturbed still working groups student worked in bigger groups
and in unusual layout for them, it took them a wld focus on the task. At the same time,

according to this layout, new groups were createtladso students which were not used to
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work together had to cooperate. Therefore, somagdements and uncooperative
behaviour occurred.

In the next stage, each group presented their.ralesentations were followed by a
discussion in which students discussed about nmogoitant rules. This discussion was
supposed to take fifteen minutes but finally, tkdwenty minutes because students were
first shy to present their rules in U-layout whexeeryone could see them and also because
everyone wanted to participate in later discussiwventually, the class agreed on ten
common rules easily.

The advantages of this activity in U-layout weradeints’ greater enthusiasm to
work, greater students’ creativity and redistribatof students. Therefore, they could try
to work in new groups with different schoolmatesielo the fact, that all students could
see each other the discussion moved on more easilyeveryone could participate. The
disadvantages were some uncooperative behavioudiaagreements which rose from a
work in new groups where some students refusedopearate with selected classmates.

The activity last longer than was expected.

Overall Result of Personal Teaching Diary

Within the research, three activities were donevamious classroom layouts.
Selected classroom layouts were straight-line r@ngll groups and U- layout. This part
of the thesis summarizes result of all three atiwiin various classroom layouts. All
classroom layouts had their strengths and weaksesbech are also discussed in this
section of the thesis.

Firstly, time which each activity insisted shoddd analyzed. The intended time
was almost always sufficient in activities done simaight-line rows, especially, when
students were asked to work individually. It is $@adi by the fact that students are
accustomed to individual work in straight-line row&e only problem appeared in activity
number two where students had difficulties with emstinding the meaning of certain
abbreviations. Therefore, re-explanation was necgs#iowever, the intended time was
not sufficient in pair works in straight-line row&specially, when students had to agree

and choose which famous celebrity is better invdgtil. This problem also occurred in
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activity number three when students had to agregeewrcommon rules which have to be
followed in lessons or at school. Mostly, the imted time was insufficient in group works
and also in a discussion in U-layout. This is cdusgthe fact that students are not used to
work not only in various classroom layouts but afs@arious groups.

Secondly, students’ behaviour and the occurrehagppropriate or uncooperative
behaviour and results of students’ works are to dcussed. Although, students
individually worked quickly, the resulting works veenot very creative and valuable.
Mostly they just rearranged the task. For this saastudents were not very involved in
activities where they were asked to work individpgaHowever, students were more
involved in group works and also the resulting veowkere much more valuable. Works in
groups or in U-layout gave an encouragement to esiisd and supported students’
competitiveness. Inappropriate or uncooperative abelir did not appear during
individual works in straight-line rows. Again, this due to the fact that students are used
to this work. The only problem with uncooperativehbviour occurred in activity number
two but it was caused mostly mainly by misunderditagn the task. However, inappropriate
and uncooperative behaviour occurred a lot durhogig works and also during U- layout.
Although, students were more engaged and worked drathe tasks, some disagreements,
which disturbed the others, occurred. As mentioakdve, it was caused by the age of
students and also by the fact that they were red tswork in different classroom layouts.

In conclusion, group works and U-layout providesdtér results of students’ work.
Moreover, students were more engaged in activiied all students participated in
activities. However, more inappropriate and uncoafpee behaviour occurred but it could
be eliminated by higher frequency of the usage ehelsssroom layouts. Although,
inappropriate or uncooperative behaviour did natuoduring individual work, students

were not engaged and the tasks were finished poorly
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V. IMPLICATIONS

This part of thesis deals with implications fomdmage teaching, then with
limitations of the research and last with suggestifor further research. The first part
deals with implications of the results that werentfied during the research. This section
contains options of improvement English lessonsthasn classroom management. The
next part discusses limitations that have emergehgl the research. Last part deals with

suggestions and possibilities for further research.

Implications for Language Teaching

As mentioned above, teachers are familiar witht¢ine classroom management but
they are not sure what all this term involves ardcv parts actually belong to the term
classroom management. Therefore, teachers shoulthidoe educated in this area and
should not forget the other parts of the classromemagement.

Subsequently, respondents stated classroom lagadlie most important part of the
classroom management in open question number s@Vyenefore, teachers should be
careful about choosing appropriate classroom laf@undividual activities. For instance,
U-layout is more suitable for speaking activitiesurt straight-line rows. In contrast, this
classroom layout is appropriate for learner’s imdlnal works, for instance, for works with
course books, when each learner focuses on hisrasvin work and is not disturbed with
other learners. Teachers also should pay attetditime effective classroom rearrangement
during lessons. This effective rearrangement cavagnt downtimes between individual
activities which mostly lead to inappropriate bebav of learners. For example, teachers
can choose only a small number of learners who rtteke@vhole classroom rearrangement
or do the classroom rearrangement as a militarypeagn. In addition, personal teaching
diary has shown that learners’ works are more gffe@nd creative in small groups or U-
layout. Learners are more engaged in these classtagouts, too. However, teachers
should bear in minds that some inappropriate bel@wdould occur when learners are not
used to work in different classroom layout tharstraight-line rows. At the same time,

some uncooperative behaviour could appear whemdeamwould not work in selected
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groups. Teachers can prevent this inappropriatencooperative behaviour by frequent
changing of various classroom layouts in Engligsdas.

Moreover, respondents selected communicationeamiyst important part in close
question number eight. Teachers should bear in snihat they should listen to students
and their needs. Next, teachers should provideniytsupport but also encouragement to
learners during English lessons. For instance,heacshould address learners by first
names, maintain an eye contact and treat all lemmath sufficient time to express

themselves and their opinions and practice not thdy speaking skills.

Limitations of the Research

This part covers limitations which this researchviobsly has. The research
consisted of two parts. Firstly, limitations of gtiennaires are discussed. Because only 37
guestionnaires were completed, the results of resemnnot be generalized. At the same
time, questionnaires were completed only by sixhess and although their number
corresponded to the proportion of male and femeselters in Czech education their
number was so small that the relevance of conalgsinust be taken into consideration.
Furthermore, the use of open questions has showmredsnit, because some respondents’
answers were extremely short and incomplete.

Secondly, limitations of personal teaching diary eovered. The diary was taken in
one class only. Therefore, it is not certain thecent class would work and behave in the
same way. If the research was done in more clasesesults would be definitely more
objective. Additionally, only three activities irhree various classroom layouts were
proved so this number could be also considerechigalion. A greater number of activities

would probably increase the research reliability.

Further Research

In this part, some possibilities how the reseamhld be improved are presented.
As mentioned above, questionnaires could be diggt among a larger number of
respondents that results would be more valid ardrate. At the same time, the use of

questionnaires with close questions would bring enmliable results. However, their
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usage should be valuable only in the case thatgfiondents were familiar with the term
classroom management. Moreover, next researchiguesiuld deal with what teachers
themselves use in their lessons from classroom gesment.

Additionally, personal teaching diary could be take more different classes or
even at different type of schools. Then, the resulteach class or at each school could be
analyzed and compared. At the same time, results fnore classes or schools would be
more objective. Furthermore, personal teachingesiazould be written by more teachers.
The results of individual diaries should be compgaed contrasted, then.

Moreover, a questionnaire for learners could befaeto find out what classroom
layout is more convenient for learners. This questaire would be completed by learners
after a block of activities in various classroorydats.

To conclude, there are several possibilities howntprove the research to bring

more complex and reliable results.
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VI. CONLUSION

This thesis was dealt with the term classroom mement and strategies for
classroom management. The objectives of this thvesis to find out what teachers knew
about the classroom management and what teachessdeced as the most and less
important parts of the classroom management. Fumibve, another objective was to
determine the most effective classroom layout. &loee, the advantages and
disadvantages of each selected classroom layoetmvenitored.

The theoretical part of the thesis proved howmsitee and comprehensive the term
classroom management is. Despite the fact, thgtsaiécted parts were described. All this
showed how important is knowledge of this termtéaching practice and how knowledge
of certain strategies of classroom management efmtéachers in their teaching practice.

The theoretical part of the thesis was followedthg research which was done
through two tools. First, questionnaires for teash&ere used. Thanks to these
questionnaires was found what the term classroomagement means according to
teachers. Although, it was found that the vast migj@f teachers were familiar with the
term classroom management, their definitions oftémm were incomplete and contained
only few parts of the classroom management. Simetiasly, thanks to the open question
number seven and question number eight where rdsptsrwere asked to rearrange the
parts of the classroom management from the mosbritaupt to the least important, a
discrepancy between the most important parts showedpen question, respondents
mentioned classroom layout as the most important, ib question number eight
communication was selected as the most important pa

Second, personal teaching diary was taken duringligh lessons with sixth
graders at 13 primary school at Pilsen. The aim of this jourmas to find out which
classroom layout is the most effective. For theppee of the diary, three activities were
selected which were gradually taken place alwaystraight-line rows and then either in
groups or in U-layout. Finally, it showed that tlearners’ work was more effective and
creative in groups or U- layout. Although, the werk these classroom layouts were more
accompanied with inappropriate or uncooperative abiglur and were more time

consuming.
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To conclude, the research part of the thesis aresivall research questions and
moreover, implications for language teaching, langns of the research and suggestions

for further research were presented.
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APPENDIX A

Classroom Management- dotaznik pro &itele

Véazené kolegy® vazeni kolegoveé,

chttla bych Vas pozadat o vygini kratkého dotazniku, ktery se tyka efektivnifweni

tiéidy. VaSe odpaoddi jsou anonymni a poslouzi pouze pro mou diplomigy@ci.

Dékuji za Vascas.

Lenka Kajerova

A W DN

ol

. Pohlavi:  Zena muz
. Léta praxe: 1-5 6-10 11-15 16-20 20 a vice
. Typ Skoly: II. stupe odborné uiliste stedni Skola gymnazium

. UZ jste se Bkdy setkali s pojmem efektivnifizeni tidy (classroom management)?

ANO NE

. Kde jste se s timto pojmem seznamiliPi studiu V praci Vlastni iniciativa

. Co vSe podle Vas tento pojem zahrnuje.

e

. Co je podle Vés nejdlezitéjsi?

Sdad’te od nejdilezitéjSiho k nejméneé dilezitému.
. Uspdadani tidy (Classroom layout)
. Fyzikalni podminky veide.
. Efektivni vyuZiticasu i administrativnicktinnostech
. Efektivni gemiséni lavic kEhem hodiny.
. Pravidla chovani veite.
. Vzajemna komunikace.
. Efektivni reakce titele na nespolupracujici nebo rusivé chovani.
. Povzbuzeni studant
. Podpora studeint

10. Plan hodiny.
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APPENDIX B

Classroom Management- questionnaire for teachers

Dear colleagues,

I would like to ask you to complete a short questare that relates to the effective
classroom management. Your responses are anonyamalsvill be used only for my

thesis.

Thank you for your time.

Lenka Kajerova

1. Gender: female male
2. Years of teaching experiencet-5 6-10 11-15 16-20
20 and more
3. Type of the school: lower-secondary vocational school technical school
grammar school language school university
4. Do you know the term classroom management? YES NO
5. Where did you get familiar with the term?  during studies at work

your own initiative

6. What does the term classroom management involaecording to you?

7. What is the most important part of the classroonmanagement?

8. Arrange the parts of classroom management fromhe most important to the least
important.

. Classroom layout

. Physical and environmental factors

. Efficient use of time within administrative acties

. Effective rearrangement of the classroom

. Rules

. Communication

. Effective teacher’s respond to inappropriaterooperative behaviour

. Teacher’s encouragement

© 00 N OO O A W N P

. Teacher’s support
10. Lesson planning
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SHRNUTI

Hlavnim tématem této diplomové préce je efektinéni tidy jeho hlavnicasti a
strategie pro efektivntizeni tidy. Tato prace obsahujétyti casti: teoretickoucast,
metody, vysledky a komerf& a implikace. V teoretickéasti je popsan termin efektivni
fizeni tidy, jeho hlavniasti a zarowei strategie pro efektivriizeni tidy. Metodickacast
se zabyva pouZzitymi metodami a nastroji, které byllgem vyzkumu pouzity. Samotna
vyzkumnac¢ast je rozélena dvowasti. Dotazniky a jejich analyza t¥@rvni¢ast. Druhou
cast pak vysledky deniku, ktery byl psan ulghu hodin anglického jazyka na 13.
Zakladni Skole v Plzni. Implikace pro vyuku jaZylomezeni vyzkumu a navrhy na dalSi

vyzkum jsou popsany na konci prace.
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