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ABSTRACT

ABSTRACT

Gl ®gr o v § TheGavéxrsity o& West.Bohemialune 2015. Teaching of Past Tesse
Through Repetitive Fairy TaleSuper vi sor : Mgr . Li buge Ligkov

This thesis deals with use of repetitive fairy tales in teachimgjishpast simple tenst®
lower secondarjevel learners The aim ofthis work was to find out, what theupils learn
from them and how. The research wadhin an elementaryschool anda qualitative
method was used he results of the researphesentrepetitive fairy tales and rhymes as
greatadditionalmaterial in Englishanguage classes
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INTRODUCTION

1 INTRODUCTION

One of the first stories thdtuman beinggome acros their livesare fairy tales
They are read or told to the little chiiol attract its attentioand it is not difficult at &. It is
not surprising becausédre are handsom@inces who kis$eautiful princesset save
them wise kings and queemsling justly, good fairies, funny dwarfs, great magicians, bad
witches and a lot of other supernatural creatufé®re appear amals that can speak,
everyday objects can move and talk. The good usually fights the evil and in the end love
and truth wins above hate and lies and all live happiéy after. Little children lovefairy
talesand | suppose thaadults love them tooEad of us secretly hopes in justice and
happy endingsOne questionof my work was whethempubescent teenagefsid them

interesting too.

For the popularity of fairy talewith children| decided to useéwo of themand a
traditional English rhymas a tool ér teaching past simple tense to lower secontiausi
learners.t was a risk because | did not know if thepwid like them or not and if the
chosen tales would be motivating enodghtheir learning Therefore there were sftst
two research questisn.  Fi r st , I want ed titude tb fairy thlesorut wh a
generalasandsecond,what their feeling about the chosen fairy tales and the rhyase

However, the main aim ohé researckvas to find out, what verbs in past simple tense
arethe learners able to learn atdwhich extendTherefore the researdeals with the 8
grade learners and the teaching proac#gsast simple tense through repetitive fairy tales
Those are fairy tales withspecific language pattern. The Theoretidatkground chapter
explains what repetitive fairy tales are and suggests their use in teaching English as a
secondary languagelo understanda pubescent fhe thepraticalclaptex | i t y
introduceslower secondarylevel learners as pubescent indivitkiavith their typical
physical andnentaldevelopment featuresMoreover, the chapter discusses importance of
motivation for the | earner Es psyioftrmation | deve

on teaching grammar is presented here.

The Methodschapter presentghe information about the research and garticipants
and reasons for choosing The Enormous Turnip, The Goldilocks and the Three Bears fairy

tales and This is the House that Jack Built rhiyriie collect needed data there weieen

! From now on there will be usedsammarytermfairy tales storiesor talesfor The Enormous Turnip, The
Goldilocks and the Three Bears fairy tales and This is the House that Jack Built tehditione.
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nine lessons of work with thdairy tales and an extra lesson to be ablatswerthe

research question§here were chosen qualitativeethodsor the research.

Thefindings are presentednd commentecth the dhapter Results and Commentaries
andthe research austions of the thesis are answehede The results omhat the learners
learnt and how are presentiedthe form of tablesthe findings on fairy tales preferences
are presented in the form gfaphs The following chapter Impations for teaching
disausses significance of the research findings, provides suggestions and recommendations
for teaching Englistand furthermoralescribedimitations of the research. In the last part
of this chapter ideas for further research are suggeBtedlly the Conclusn chapter
summarizes the thesis arlcompleted by appendices containing utsdy tales texts,

various task®n themand the learneEsvork.



THEORETICALBACKGROUND

2 THEORETICAL BACKGROUND

The aim of the Theoretical Background chapter is to introduce the reader into the

problems of teaching Englisframmar ofthe past tens¢hrough repetitive fairy talewith

lower secondarjevel learners, who are the target group to be examifled first section

of this chaptelis about pubescencélext, the chapter provides closer loaka topic of
motivation as an inseparable part of the learning process. The topic of motivation is closely
connected to theneme of repetitive fairy tales and the repetitive patieanother relevant

topic explained in the theoretical part of the theSeaching gramman generalandthe

past simple tense is thast topic to be introduced in this chaptdihe section abouhe
learnerswas written to help with understanding the changes the teenagers go through and

that may have impact on the teaghand learning process.
THE LEARNERS

This thesis deals with 11 and 12 year old learnBevelopmental psychology
distinguishesbetween younger school age, which means a child from 6 to 11 yeansdold
adolescece Adolescence is a period between 11 adda222 years of agendis divided
in two subperiods: pibescence or pubertyrom 11 to 15, and adolescence, from 15 to 20
i22yearsAccordi ng t dpuibZlsare n(ckDBgtelatyps of lgpa and i
physical maturing in generglp. 181).Caskey & Anfara (2007) u
adol escencein for the |1 i fe pPerrTicodd ,tbeWavnve® narm
Ma r e g, that fubescence is a period of maturing, in our conditions from about 11 to 15
years of age. Further mor#heydistinguish a period of prepubescence, from 11 to 13, and
pubescence, from 13to 15yearsofager Tcha, 2003)

Various psychologists define age between 11 and 12 years differently, therefore the
learners dealt with in the thesis can be called adolescents, early adolescents, pubescents,
prepubescents and those-yidarold even younger school age learsy For easier
orientationthe examined group of pupils will be definedpatescentBecause this thesis
deals only with pubescent pupils, which covers gheup of lower secondary learners

further on only this group of teenagevsl be discussed

Maturing starts edier with girls than with boysand t is the stormiest tim in an
individual development. The individual development includesanatomical and
physiological developmentincluding sexual maturation and abilitgf reproduction

intelectual developmerdnd developmentof abstract thinkingand lastlyemocional and

3
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social developmentlt is typical for a pubescento try to releag from the authority
dependency andoaflict with parents and teachers are common. The teenadgefor

social autonomy and for tanomy of thinking( ¥ 2 | an, 1990)

A physical development especially of the primary sex characteristics, plags
importantrole of an individual identityf 2 | a n ( 1tfat@h@se boslilschasges almost
always lead to lossf seltconfidenceAccordingt o V8gnerovs§ ¢ak@®ifn0) it
an emotional field.Hormonal changes causing the physiological development cause
emotional fluctuating or lability and hypersensitivity even on common impulses.
Emotional reactions are rather shtatm and changedé. The change of emotional
immersion is manifested by bigger impulsiveness and lack ofceetfol. A typical
change is also higher separation in a sense of showing emotions to others, because a
pubescent himself is not sure about them, is not able tioaNze them, is afraid of
misunderstandingridicule or is shyOverall uncertainty and emotional fluctuating relate
with fluctuations in selassessment. Uncertainty angnerability of selfesteem manifest
in hypersensitivity on any reactions of othgeople and ovetouchiness( V8 gner ov §,
20000 Uncertainty arouses defensive reaations
pendulum mechaniswhen the individualsometimesreturns tochildish behaviour or
situation solving.The pubescent plays with toys, reads children books or talks to the
parens as earlier. The return to development lower phase allows the individual relaxation
and at least a moment feeling of certaiMy8 gner ov 8§ ( 2Me3dape todaatgsy t h at

IS a usuatlefensive reaction in puberty

During young adolescentiee intelletual development is not as visible as the
physical development, however, it is very intense(&tevenson, 2002; Van Hoose,

St r a h abBsperar&ead.cited inCaskey & Anfara, 2007)The teenagers develop
fimetacognition, which means the ability to thabouto n e E sthinkirgW(Caskey &
Anfara, 2007) but also independent thinking (Kellough & Kellouah cited inCaskey &
Anfara, 2007.

Regarding to th&earning process individual experiences and prior knowledge play
an mportant rolgin developing the brain and induces learners to construct meaning based
on what they already believe and understgBilansford, Brown, & Cockinggs cited in
Caskey & Anfara, 2007JiTypically, young adolescents are eager to learn aboiastop

they find interesting and useful, favour active over passive learning experiences, and prefer
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interactions withpeer dur i ng e du c(Kdlaugh& &élloughdnCaskey & i e s 0
Anfara, 2007.

Kellough & Kelloughstate thatn addition yung adadscentsitend to be idealistic
and possesa strong sense of fairness in human relab@@siskey & Anfara, 2007). In
moral issues they gain ability to distinguish differences andfistayt to consider complex
moral and ethical questiombowever, theyare not able to cope with thgikellough &
Kelloughas citedn Caskey & Anfara, 2007).

MOTIVATION

There is no activity or learning without motivatiohccording to Linhart rotivation
plays an important role in leading an activity or learning processeTibea narrow link
between motivation, psychical regulation and correctly given task. It is possible to say that
the human activity and learning are a function of the task and motivation. However, the
relations are complicate&or examplénighly motivatel learning can fail if the pupils meet
a task that they do not know or are unable to fulfil. The pupil learns by solving rows of
tasks and they must follow the rule of gradual. The learners should be given only such
tasks about which the teacher knows tthat learners are capable to fulfil. If the learner
gets too difficult tasks that he does not understand, he gains negative approach to learning
and loses his confidence. For this reason the tasks should be given from the easiest to the
more difficult one.Self-regulation and motivation of the learners are in-satfsfaction
from the activity(Linhart, 1986) filt is widely agreed that motivatiorah a great effect on

a student'sapacity to leard.(Budden, 2003)

Linhart states t h a t the teacher or the tutor i S
psychical devel opment . To |l ead the | earnin
development mean to activate and motivate the learner, to activate fearning and to
work and to form his inner interests. The teacher should make conditions for learning from
the known to the unknown, from demonstrative cognition to abstract cognition. He should
motivate the learner for creative heuristic actiitinhart, 1986) fiMotivation is a crucial
factor in successful language learnigag. @Ur, 2012, p.10). Teachers can influence
| ear ner s E maetestingactasisroom adiiwtigbir, 2012) Oneof many ways how

to make Enlish classesnteresting is to use stories or fairy tales.

A fairy tale is a special kind of story with certain features. Accordin§ too v n 2 k
Spi sovn®ho jitaszngriateng, lseallykfagikhabout fictional people @rents
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where there act magical, supernatural powers and good usually wins aboJ¥.evil

L er ven §Linse&(RQ0D7pjesentsstories in primary schoolas enjoyable activities.
fiTraditional tales, such ashicken Little, Goldocks, Little Red Hen, Three Billy Goats

Gruff, Three Little Pigsand modern stories are a centrepiece of early childhood eatucati

€ .0 ()pWith stories the childrenaeex posed t o o tthegcanbe uskditaur e s
introduce and recycle langua@mong other thinggSlattery and Willis 2001; Brewster,

Ellis, and Girardas citedin Linse 2007, p.46)iEven children who do not have very well
developed L2 skills like looking at pictures of a story and lisggmo the story being read

é . (Linse, 2007, p. 47)

Linse (2007) further states thatofktales were originally told by adults in a social
context which allowed them to adjust the story to the needs of the listener. The social
context can work as a scaffithg of the story and repetitive or predictable langueaye
help to engage the childreShe alsasaysthat at teaching L1 or L2 to children, repetition
isan importantelme nt of t he | @hddren gradgplly engmoaze theostories i

and feel aertain pride in being able to chime in as the story is being read oKpoki7)
REPETITIVE PATTERN

Most of the English folktales include repetitive or predictive form(ilasse, 2007,
p. 46) All the folktalesmentioned abve include repetitive languageeeTablel).

Tablel - Repetitive language

Folktale title Repetitive language

Chicken Little Chicken Little went to Henny Penny and said thgisKalling.
Henny Penny went to Foxy Loxy and said the sky is falling.
Foxy Loxy went to Ducky Lucky and said the sky is falling.

Ducky Lucky went to Goosey Loosey and said the sky is falling.

Goldilocks This bed is too soft.
This bed is too hard.

This bed is just right.

Little Red Hen Who will help me plant the wheat?/cut the wheat?

No, not | said the dog.
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No, not | said the cat.

No, not | said the mouse.

Three Billy Goats Who is trotting over the bridge?
Gruff |t Es just -GoaGrufi t t1 e Billy
Who is trotting over my bridge?

ltEs just me Medium Billy Go

Who is trotting over my bridge?

|t Es just me Big Billy Goat

Three Little Pigs The first little pig built his house with straw.
|l EI'l huff and | EIIl pwnff and
The second little pig built his house with wood.
| EI'l huff and 1 EIl puff and
The third little pig built his house with bricks.

|l EI'l huff and I EIIl puff and

Retrieved from Linse, 2007, p.47

Besides the repettitive patterdnnse (2007) uses a terpredictible storiesShe uses
it for stories that are either based on classic folktales or those that are writen for modern
world children. Such stories are popular especially because they containvepdtiases
and predictable language amdh en bei ng r e didure out lsamk dfrten c an
unfamiliar words by predicting the words
example in the fairy tale Goldilocks, children can predict the patfi€ins
is too . (Popp, as citad Linse, 2007, p. 48). Linse (200@nimst h ahese fi

predictable features give emerging readers the sensation of reading and help them make

associations bet ween s putthemue, medictiblesstoiydoeksen wo r d
are fappropriate for children learning both oral and written L2 skills. They contain

language which is controlleél 0 andfia core structuresi r epeat ed over and
(p.48).
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This controlled language can be used to tgaomunciation, especially of difficult
sounds, e.g. théshisound by using a repeated refrdiwishy-washy in Mrs Wishy
Washy. It can also be used to help the learners to develop their writing Is&gldes their
oral and reading skills. For example tpepils can use the repetitive language to create
their own story or a predictable book or they can finish the sterges with their own
words(Linse, 2007, p. 52)To be able to do so, they need to be aware of grammar.

TEACHING GRAMMAR

fWithout grammar, words hang together without any real meaning or sense. In order to be
able to speak a language to some degree of proficiency and to be able to say what we really
want to say, we need to have some grammatical knowdd@pter, 2005) AGrammaris

sometimes defined as the way words are putitdgee r t o make (Orp20l2ect s e
p.76) iGrammar meanrules about sentence formation, tenses, verb patternsinetc

reference book, the momeloy moment structuring of what we say assibeing spoken,

exercises (for example fill in the gap, multigleoic e ) about t e matabasg our
astowhatare@s si bl e or i mp(8cevenerbd0EL pslecprtsetasctieat 0

i \Wwat studats need to learfis] standarts of grammatical acceptibidtJr, 2012, p.77.

Because this thesis deals with teaching the past simple tense it is necessary to
explain that eaching past simple tenses incluéiesegular forms pronunciation of regular
and irregular forms gelling of regular formsé o(Case, 2013) Besides other things
students tend to make mistakes in using the present simple instead of the pasinsimple
their learning procesgronouncing of ed suffix as /el/ or adding syllables where it is not
neededCase, 2013)Beare (2015) recommends to teach the past simple immediatelly after
the present simple tense. He things fisatdents will be familiar with the idea of auxiliary
verbs in the question and negative, but not in the positive form. They'll also be happy to
know that the verb conjugation always remaires ths gBeare) 2015)When introducing
the past simple tense he suggests to model it bingalbout your past experiences. It is
possible to use regular or irregular verbs
to provide the contextE. Then the students
to write the infinitives. Afterwals they would be asked to naieny pattern. Beare says
t h aiguallyia few students will recognize that many past verbed (2015).Later the
learners should be informed about irregularity of some verbs. For practising irregular verbs
the teachersan use drills. After the learners get familiar with the form to practice the past

simple tense he recommendsftmntinue expanding their understanding of the form, as

8
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well as irregular verbs with comprehension activiidsB e a r e Bear& riearts using
storiesabout holidayslistenng descriptions about the past eventsreading newgBeare,

2015) Unlike Beare Case believes that the past simple tense is more useful than present
tenses. It is argued that it should be presd even prior them. He also sees it as an
opportunityt o t each t i meonexupon thestene, awo years agir 8 | @ n g

t i me ara gadobof useful verbfCase, 2013)

According to Scrivener, there are threays of grammar clarification: explanation,
guided discovery and sdliirected discoveryHe saysthat eacher explanation of a new
item should not take long. It could get the learrmosed if it tkestoo long and it might
lead even to misunderstanding tnwe students. A brief but carefully preparegblexation
Afcan be v dxlgs).his befer oot pPointing possible difficulties where
teaching grammar to prevent the studemtsmf making mistakegScrivener, 2011)
However,Ur (2012) recommends first to provide students with an example of the target
feature and only then explain, because the learners often do not have any idea of what it
means in contextAccording to Ur (2012)tiis good to use pictures realiato fimake the
explanation memorabland to explain grammar in L1 unless the studemtsficiency is

high enough to understand English explanaitign 80)

Scrivener (2011) suggests that a guided
explanation.The guided discovery means to create activities that lead the learners to
eliciting the rules of new grammar structures themselves. For this kind of learning is
necessary to prepare a suitable task that contents new grammar structures. The task will
drawhe studentsE attention and will direct t
active and creative role in their learning procdseie t eacher Es rol e in ¢
to set appropriate tasks, to offer, instructions, help, feedback and diqlanad to
prepare the lesson so everybody is involved and engdgede mo st i maskb rt ant
good questions, ones that encourage the learners to notice language and thinloabout it
(p.166) They can be both, oral or written on a worksh&be quesbns can focus on the
meaning, context or the form. The learners can analyse the text or errors, reflect the
language that they have used, hypothesise rules. The teacher can support the students with
appropriate examples for analysis and discussion andt@oth for solving the task. He
should drawheir attention to what they have studi&@trivener, 2011)

According toKrashen (in Ur, 2012) students best gain grammar threulgi of

comprehensible activities such as readand listening, which means implicitly. But there

9
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have been taken many researches that proved the opposite. Norris andZDieyaame

to the conitd whele students Wwilaot receive some explicit instruction in
grammar perform better than tosho do nai (Ur, p.79) Ur (2012)argues that it seems

that practice together with explaining the rules may speed up the learning process.
Teachers and students also generally feel that grammar instructitveljgulo (p.79)
Scrivener (2011) says thagachers spend a lot of time on giving explanations and other
input stages, buiithe real learning experience is when learners try to uséatigeiage

t hems ¢pll69k s 0

As Ur (2012) presentsrgmmar is usually done through written te§kesuggests
that many tasks used for tests can be used for practice as well. The tests should be designed
so the learners prove that they daaspond to cués(p.84), understand and are able to
apply a grammatical rule. They should be designed so they can be acbardtgraded
quickly. Tests are often closeshded, so they require only one predetermined right answer.
Further onUr (2012) points out, that even if the learner fills in the right answers in the test
it does not necessarily mean, that he can use thamgatoal rule in real. It can mean that
the student can use the gr amméd)lfweigigehtlte Ewh e |
students tests where they have to invent or finish their own phrases, sentences or longer
passages, we will get more completirmation about their knowledge, however this kind

of testw | | be mor e t isometimesdiffisult inassegp.&n d A

Ur (2012,p.85) provides samples of closemded test items, such as: multipler
dual) choice, guided gapfills, traftsmation, matching, rewrite, correct the mistake.
Openended test items are opended sentence completion or senterm®position. She
also presents translation as a possible way of testing technique. She states that it is not a
very often used techniqueecause of litt e cor r ect an veweoften, ereorsd b e c
in English grammar are rooted in the L1. Students naturally think first in thefpI85)
But Ur uses translation to test whether they can express ideas in L1 through
Eaccept a lgrhmenaEmogEhdlish (p.86).

In order to restrict the needed language restricted output actratiebe designed
Scrivener(2011)furthermore states thét gammar practice activities are designed to focus
on a particular piece of gramnagp.177).The students can avoid the target language only
a very little. iTypical restricted activities areoral drills, written exercises, elicited

dialogues, ad grammar practice activities or gamé€Scrivener, 2011, p.169)
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Scrivener (2011) explaindiated dialoguesasshort dialogues focused on examples
of specific language items to be practis@dsing a dialogue places these items in a typical
or useful context, integrating practice of newer grammar with practice of items previously
studied, social English ergssions and pronunciatio(p.176). The learners will repeat the
language items many times so they can get familiar with it. Scrivener says that it is usually
an enjoyable activityAnother way of teaching grammar according to Scrivenarriten
exerci®s Theyare designed to practice and to get familiar with new language items. They

can be done individually in class or at home.

Oral drills mean intensive oral practice of words, phrases or sentences. They are
based on simple repetition so the learnexrgeha chance to gétheir mouth around the

language withoutwoyri ng t oo muc h &Sorvandr, 2011p.d69me ani ng o
TEACHER: He opened the door.

STUDENTS: He opened the door.

TEACHER: He closed the door.

STUDENTS: He closed the door.

Some teehers think that they are old fashioned and refuse to use them but
Scrivener (2011) argues, that we become better and better -to-day repeated things
through drills because we automatize them.iDI | s may h e lggithedonguen ot o n
ar o u n(pd170)prablems but also with other things, for example for faster deciding
which form to select. It is somethirigat improves with familiarityHe furthermoresays
that drills arefi t h e 0 n engethad,pof rhanydother methods, that can be the most
demanding on accuracyAccurate pronunciation is necessanythe teacher should be sure
that he can pronounce the words and sentences correctly with the right stress and
intonation He also recommends gividpnest feedback to achieve the highest standard in
accuracy pr odu ctheieeehof chaillahge tvary higlsodhe students did ho
get bored with too easy tagli.170) There are variations on drills, for example to say the
words or sentences as a whole class, as a half class, individuafigjré in groups,
loudly, quietly, whispering, shouting, slowly, fast, with intonation for specific moods, and
so on.It can be mindless simply to repeat words or sentences, so it is good to demand a

little of thinking into the practicéScrivener, 2011)

TEACHER: He opened the door.
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STUDENTS: He opened the door.
TEACHER: closed

STUDENTS: He closed the door.
TEACHER: painted

NeverthelessScrivener 2011) believesghat learners have to do many things to be
able to use aew grammar structure in their language. They need to be exposed to a plenty
of the language while reading or listening, they need to notice and understand the new
structure used in texts or conversations, they need to try using the new languagend safe a
more difficult tasks, to have opportunities to practise itfitg e t their mout hs
(p.169)new items, to use it when writing and speaking also in different context and lastly,

they need to remember what they have learnt.
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3 METHODS
Torics

Teaching gammar through repetitive fairy talappears to be a helpful methiod
younger learnerd decidedo examineinfluence ofrepetitive fairy taleshat include
predictive or cumulative languaga teaching past tensesltwer secondarievellearners
of the 8" grade For its repetitive and cumulative pattehere were chosefairy tales: The
Enormous TurnipGoldilocks and the Three Bears and a traditional rhyheeHouse that
Jack Builf. The research wasupposed to reveal haweyi n f | u e n creceptiveandp i | s E
productive language skills and to what extémel studentsvereable to apfy new
knowledge The research was focussaalthe past tense of both regular anelguar
verbs. Attention was paid also@c cur acy of e do nBEgulacverbstisithen of |
simplepast tenseHowever this is not being assessed in this research.
In the research the Framework Education Programme for Elementary Education
(FEP EE) expected outcomes were followkdcording toFEP EE, the students sha
undersand familiar words and simple sentences related to the topics being studied
understand the content and meaning of simple authentic materiafed use them
in his/her work read simple texts containing familiar vocabulary aloud fluently and
respeting the rules of pronunciatiorfind necessary information in a simple text
and create an answer to a questmreate a simple written message, short text and
responseto amessage usg corr ect gr,aepradace, bamodallyf or m
and in writing, the colent of a text of appropriate difficulty and a simple
conversation modify short texts while preserving their meaning € .J e S§8 b ek ,
2007)

There were fouresearchguestions to be answered:
1. Which of the targeverbs used in thiairy tales did each of the learners learn?
2. To which extend were the learners able to use the target gesibsmatically
correcty in the given exercises as well aghe writing tasks?
3. What is the studied group mefal?l earner sE a

4. What was thestudied groupof ear ner s attitud®e to each

% From now on the fairy tales and the rhytities will be shorten to: Turnip for The Enormous Turnip, Jack
for The House that Jack Built and Goldilocks for Goldilocks and the Three Bears.
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PARTICIPANTS

The research was hold ihe 6" grade ofthe elementargchooli n  S.Krhel n §
pupilswerelland12 years oldand theirstudemn s E Engl i sh prAaficiency
according taCommon European Framework of Refere(fCEFR). None of the students
had been taught English past teabefore.Therewerel4 pupils,four girls and ten boys
taking part in the researchhe class includethixed ability learners. Becaudeetresearch
was being held in winter time and took over one month, not all the participants were
always present because of illseEhese pupils were not evaluated in this resedncbrder
to follow ethical rules the students were given nicknames

DATA COLLECTION METHOD

Thequalitative methodvas choseiffor thisresearch because the aivasto
understand the followed phenomendhe aim was toeveal wiich of the target verbs the
pupils lernt anchow. As carrying outan interview with thé™ gradepugls on English
grammarwas expected tbe difficult andits evaluation processomplicated andot
objective variousexercises were usedth bothcloseand open ended quest®iThe
answersverearranged into result tables acoimpared t@assessmerndscoringrubrics
that werecreated for each fairy tale following the above mentioned FEP EE expected
outcomesTo find out the | ear ner sinplequéstionnainesd e t o w:
were used. Having regard twltheuestiraitesd e nt s E E
were in Czech and the resulteretranslated into English.

APPLICATION

This section describes teork itself. The activities werbased on the previous
theoretical backgroundin order notto spoil the learning procesise pupilswere not told
that theravasresearcibeing old.

The regarch consisted dbur parts The first three of them were devotediwe of
the fairy talesFor each of thenthere weregiventhree 45 minute lessonghe fourth part
was arextra lesson for #nfinal applicationwork. All together there were ten lessons of
research. Firdtiry taleswere discussed he children were asked tofohe a fairy tale and
to tell each other about their favourite fairy talaen thg were giveraquestionnairen
orderto collectelementaryd at a t o g et h e r attiwdettdwardstiagy tatesimd e nt s E
generalseeAppendixA T Questionnairs). Secondly there was work with individual
stories followed byasksand questionnairesbout their attitude to indigdual fairy tales.
Lastly there folloved the extra application less@eeAPENDICESA-F).
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For easier readinthis partwasdivided intothreesections nhamed according to the

titles of thestories and one sectidor the extra application lesson.

PART 1- THE ENORMOUS TURNIP®

After choosing the Turnip there were setpsto be followedn the teaching
processto assurdearning of past tensegth the students

1. Defining the repetitive, predictive or cumulagilanguage

Inthistaletherearedl hr ee patt er mslled aRiguledtbut tould rot pulls &
it up. Predictive is who will beéhe next character called to helfghe cumulative is that

every time the turnip is not pulled out a new charactene to help and pulletie turnip.
2. Defining verbs in the past simple tense to be taught.

In this part following verbs were defined to be the aim of the teaching process:

planted, grew, pulled, could not, calledatered helpedandpopped.
3. Preparingasks

To accomplish the learning procdabgre were prepared listening tasks, speaking tasks
based on drill to assureuratepronunciation, written exercises tasks to prove ability of
new vocabulary applicatipmrammar taskand a writing taskto shownd | ear ner sE a
to applythe new phenomena in a simple writing teékihe tasks were set to distinguish
between regular and irregular verbs via discovery learning and to deduct a rule for creating
past simple tense with regular verbs by addinrgdd sufix. For detailed tasks see

AppendixCi Turnip Exercises
4. Preparing a final gestionnairéseeAppendixA 1 Questionnairs).

This questionnaire was to find out | earne

tale afer fulfilling the first part of the research.

5. Preparing an assessment ruligeeTable 2) based on the above rexgis and a

scoring rubric (se&able3).

3 A traditional tale retold by Deborah Jane Smith
“Verbs: planted, grew, pulled, called, helped, popped, coulambivatered. These 8 verbs are further on
referred to as verbs for the whole part The Enorntoursp.
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The assessment rubreas designedb define towhich extend the pupils were able to
apply new knowledgef grammar and vocabulary. These results were then transferred into

points as you can see in the scoring rubric

Table21 The Enormous Turnip assessment rubric

EXCELLENT PASS DID NOT PASS

61 8 verbs written 371 5 verbs written 071 2 written down, the
down, the spelling | down, the spelling | spelling can be wrong
can be wrong can be wrong

Writes the correct | Writes the correct | Did not know the title
LISTENING name of the story | name of the story
COMPREHENSION | can be in Czech can be in Czech

TASKS 47 5 correct answerd 217 3 correct answerd 07 1 correct answers
in the multiple in the multiple in the multiple choice
choice task choice task task
61 8 correct answerg 371 5 correct answery 01 2 correct answers
in the T/F task in the T/F task in the T/F task
Remembers 5 6 of | Remembers 8 4 of | Remembers D 2 of

GRAMMAR the crossword verbs| the crossword verbs| the crossword verbs
correctly correctly correctly
Canuseof 5 6 Canuseof 34 Can use of 0 2 given

given verbs correctly| given verbs correctly| verbs correctly in
in suitable content | in suitable content | suitable content and
and correct spelling | and correct spelling | correct spelling

WRITIN G The story is The story is partly | The story ismteligible
intelligible and easy | intelligible and and impossible to
to follow, no or very | difficult to follow. follow. Many spelling
few spelling Some spelling mistakes
mistakes. mistakes

In the tasks the learnerseudd score points as follows in the Table 3.

Table3 - The Enomous Turnip scoring rubric

ASSESSMENT
DID

SKILLS TASK Mﬁé'l'\N’"TJg" EXCELLENT | PASS | NOT

PASS

TITLE 2 2 1 0

LISTENING VERBS 8 6-8 3-5 0-2
COMPREHENSION MULTIPLE CHOICE 5 4-5 2-3 0-1
TRUE/FALSE 8 6-8 3-5 0-2

GRAMMAR SPELLING 6 5-6 3i 4 0-2
WRITING CORRECT APPLICATION 6 516 3i 4 0-2

® The rubrics are similar for all three fairy tales tasks.
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| INTELLIGIBILITY 5 4-5 2-3 0-1
TOTAL: 40 32-40 17-31 | 0-16
6. Prepainglesson plans

Lessonl

At the very beginning of the lesson the children discussed fairy tales and filled in
guestionnaires in order to gain elementary dataAppendixA i Questionnairs). Then
thelearnerdistened to the story being read by the teacher ana aatime time wrote down
as many words from the story as they could. They were told to guess the name of the story
from their notes and to write verbs and characters on the Boah# end of the lesson
they drew the clracters on a blank paper ardatel a story map on the board.
Lesson 2

The second lesson the children retold the story according to the story map made the
previous lesson to remember the story and new vocabulary. Then they were divided into
two groups and they acted the story. Those whe wet playing were the narrators.
Lesson 3

The last lesson of the Turnip the children retold the story again according to the
story map. Then thesompletedhe written exerciseg\fter checkng the tasks together
they wrote verbs from the crossword ae board andivided ttem to regular and
irregular verbgseeAppendixCT ).

7. Creating a result rubric (s@@&ble8 - The Enormous Turnip resul}s

To be able to determine and evaluate what the learnamst land to which extend a
result rubric showing the target learnt verbs and awarded points for individual tasks was

created.

PART 217 THE HOUSE THAT JACK BUILT
The steps for the teaching process for Jack are similar to Turnip:
1. Defining the repetitive, gdictive or cumulative language

This tale contains all the three patterns too. Repetitive and cumulative language is
e that Jack builteée that l ay in the house
house t hat antlawry followang Ichacteé. It is possible to predict, that the

repetitive phrase will be used over and over again.

2. Defining verbs in the past simple tense to be taught.

17
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In this story there are more irregular verbs than in the Turnip tale which could help
with identifying more of these verbs, such amiilt, lay, ate, wokendkept The regular

verbs arekilled, worried, tossed, milked, kissaddmarriec.
3. Preparing tasks.

Again there were preparddstening tasksthenspeaking tasks based on drill, written
tasks to proveuitable use of new vocabulary and a grammar tagkis section there was

no story writing task.For detailed tasks sé@pendix Di Jack Exercises
4. Preparing a final questionnaire.

This questionnaire was to find out learters at t i t ude towards t he
fulfilling the second part of thresearcli{seeAppendixA i Questionnairs).

5. Preparing an assessment rubric ($able 4) based on the above requests and a

scoring rubric (se@able5) as explained above

Table4 - The House that Jack Built assessment rubric

EXCELLENT PASS DID NOT PASS

51 6 regular verbs | 3-4regularverbs | 071 2 regular verbs
written down, the written down, the written down, the
spelling can be spelling can be spelling can be
wrong wrong wrong

47 5irregular verbs | 21 3 irregular verbs | 01 1 irregular verbs
written down, the written down, the written down, the

LISTENING spelling can be spelling can be spelling can be
COMPREHENSION | Wrong wrong wrong
TASKS 9-11 correct 5- 8 correct answerg 0 - 4 correct answers
answers in the in the multiple in the multiple
multiple choice task | choice task choice task
971 11 correct 51 8 correct answerg 01 4 correct answerg
answers in the in the matching in the matching
matching sente®s | sentences task sentences task
task
Remembers 68 of Remembers B 5 of | Remembers 02 of
VOCABULARY the crossword verbs| the crossword verbs| the crosswad verbs
correctly correctly correctly

In the tasks the learners could score points as follows imahke5 - The House that Jack

Built scoring rubric

®Verbs: killed, kissed, milkedpssed, worried, married, built, ley, ate, woke and kept. These verbs are meant
for the whole part The House that Jack Built.
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Table5 - The House that Jack Built scoring rubric

ASSESSMENT
SKILLS TASK DID
Méé'l'\lﬂ%" EXCELLENT | PASS | NOT
PASS
REGULAR VERBS 6 5.6 3i4 | 0-2
LISTENING
IRREGULAR VERBS 5 4-5 2-3 | 0-1
MATCHING SENTENCES 11 9-11 8 | 0-4
VOCABULARY
MULTIPLE CHOICE 11 9-11 0-4
GRAMMAR SPELLING 8 6-8 0-2
TOTAL: a1 28- 41 14-27 | 0-13

6. Prepaing lesson plans:

Lesson 1

First thestudents listened to tlacksong At the same timéhey werewriting down as
manyverbs and charactefi®m the story as they coul@hen they wrote the verbs and
characters on the board. Afteards, they watched the Jack videastly the learnerdrew
the characters osturdypaper createda story map on the board and told the story
supported by the story map for the first time.
Lesson 2

The second lesson the childifinst retold the storyccording to the story mapeated
the previous lessohen they were posted individual characters to be aoteinember
the story and new vocabulary. Then thetold the story in small groups and lastly they
sang the Jack song accompanied by guitar.
Lesson 3

The last Jack lesson the students sang the Jack song at the beginning of the lesson.

Then they did the written exercisaisd after fulfilling and controlling thiasks the learners
defined both the regular and irregular verbs. At the end oetis®h they retold the story
for the last time but this time in pairs orfseeAppendix Di Jack Exercisgs

7. Creating a result rubric (s&ableg - The House that Jack Built resylts

PART 31T GOLDILOCKS AND THE THREE BEARS
Very similar steps to the previous stories were followed in this fairy tale.

1. Defining the repetitive, predictive or cumulative langutmbe used.
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The repetitive pattern of this fairytale&ss ai d Papa Bear, é said
sai d Babyonkeoare,Esé beren eating my ipginmyi dge,
chair, ¢ someonekEs . Thepeedictablé matemiién g isto my be
__ . Thereis ro cobulative language in this story.

D~

2. Defining verbs in thgasttenssto be taught.

There are twdkinds of past tenses in this story. The simple past tefskoth
regular andrregular verbsto be assessed wepamped, wokesaid, went, sat, was, fell
asleep, went, atand were. Ate and woke are already familiaverbs from the previous
stories.The present perfect continuofisrm é E Iseen eating/ sleeping/ sittingerenot the

aim of the teaching, however, they were assessed too.
3. Preparing tasks.

There were prepardisteningandspeakingexercisesased on driland repetitive and
productive language, written exercises and a writing task to preve the ar ner sE ab
applythe new phenmena in a shottranslating taskiFor detailed tasks sefppendix Ei

Goldilocks Exercises
4. Preparing a final questionmei

This questionnaire was to find out | earne

fulfilling the second part of theesearcli{seeAppendix A i Questionnairs).
5. Preparing a preference questionnéseeAppendix 51 Preferences
This questionnair e eicesaldou thesusen storisst udent s E

6. Preparing an assessment rulfgeeTable6) and a scoring rubri¢seeTable7) as

explained above

Table6 - Goldilocks and the Three Bears assessment rubric

EXCELLENT PASS DID NOT PASS

Writes the correct | Writes the correct Did not know the title
name of the story name of the story
must be in English | can be in Czech

LISTENING 6 - 8 correct answerg 3 -5 correct answerg 0 - 2 correct answers
COMPREHENSION | in the multiple in the multiple in the multiple choice
TASKS choice task choice task task

81 10 sentencesin | 41 7 sentences in 071 3 sentencem
correct order correct order correct order

61 8 correct answerg 3-5 correct answerg 0 - 2 correct answers
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in the T/F task

in the T/F task

in the T/F task

Remembers 57 of

Remembers B 4 of

Remembers 02 of

VOCABULARY the crossword verbs| the crossword verbs| the crossword verbs
correctly correctly correctly
The story is The story is partly | The story ismteligible
intelligible and easy | intelligible and and impossible to
to follow, no or very | difficult to follow. follow. Many spelling
WRITING few spelling Some spelling mistakes
mistakes. mistakes

In the tasks the learners could score points as follows in the Table 7.

Table7 - Goldilocks and the Three Bears scoring rubric

ASSESSMENT
DID
SKILLS TASK Mﬁém%" EXCELLENT | PASS | NOT
PASS
TITLE 2 2 1 0
LISTENING TRUE/FALSE 8 6-8 3-5 0-2
COMPREHENSION ORDERING SENTENCES 10 8-10 4-7 0-3
MULTIPLE CHOICE 8 6-8 3-5 0-2
GRAMMAR SPELLING 7 5-7 3-4 0-2
WRITING INTELLI GIBILITY 4-5 2-3 0-1
TOTAL: 40 29-40 14-28 | 0-13

7. Preparindesson plans:

Lesson 1

First the students listenedttte Goldilocls story and were supposed to write down the

name of the storylhen they were appealed to tell the story together with the teacher. Later

they were aked questions checking their listening comprehengibthe end of the first

lessan the learners tried to retell the fairy tale.

Lesson 2

At the beginning of the second lesgbe children retold the stoggain together with

thear teacher. Then they weedivided into small groups anglere given scenarios in order

to study their roles. Then they acted the story.

Lesson 3

The last lessoabout Goldilockghe student$old the story with the teacher and

then theydid the written exercise#\fter completirg and controlling the tasks the learners
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defined both the regular and irregular vealbsl translated a short part of Goldilo¢kee
Appendix Ei Goldilocks Exercises
8. Creating a result table (s@ablel10- Goldilocks and the Three Bears reshlts

PART 417 THE EXTRA LESSON

This lesson was designed to revéiedp u p i | s E appalypthehbbve gentioned
targetvocabulary and grammatical rules in different content. For this reason tlasre w
createdan online questionnairghttp://goo.gl/forms/NTkOsBuWj). The questionnaire
included 15 variousimagesand the pupils were supposed to describe them in English.
They were expected to use new vocabulary that eyt andused in the previous nine
lessons and to describe the imagethepastsimpletens. The pupilscompletedthe task

individually on PC ad ther responsesvere collected and evaluated.
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4 RESULTSAND COMMENTARIES

This section evaluateand comments t u d e n tasdethérvaiitude to thethree
fairy tales First, thepupils are introducd. Secondly, the datare divided into sections
according to the fairy talemndthe extra lessoand the results are commented. Last part
deals witht h e | e ar nabousfdry thles @ lgeéneral @atiout each of the stanpt
theendthe popularityresults are commented upon.

THE PUPILS

This section introduces the pupils and their attitude to fairy tales in general before

beginning of this research.

Eduard is 12 years old. He likes fairy tales but he does not have any favourite fairy

tales becausiee likes more of them.

Lukas is 11 year old and he does not like fairy tales. He prefers films. He does not

prefer any fairy tales because he does not like them.

Jonatan is 12 years old. He likes fairy tales because of the characters in them and
becausehey are nice and funny. He likes them very much but sometimes he does not like

them because they are ugly. His favourite fairy tale is Winx Club where good fights euvil.

Peter is 11 years old and he likes fairy tales because they are entertaining and
somdimes funny. His favourite fairy tale is the Smurfs because they are funny.

Sarah is an 1l1yearold girl. She likes fairy tales because they are very

entertaining. She does not know which fairy tale she prefers.

Beth is an 1yearold girl and she likes fey tales because they always end well.
She does not prefer any fairy tales because she likes more of them.

Paul is 12 years old and he likes fairy tales because they always end well. He does

not have any favourite one.

Kate is a 12yearold girl and shdikes fairy tales. She enjoys watching them and

she likes the happy ends. She likes almost all of them so she does not prefer any.

Lucy is a 12year old girl and she likes fairy tales because she likes them. She likes

cartoons and she likes all fairyealso all of them are her favourite.

Benis 11 years old. He likes fairy tales and he relaxes with them. They are nice and

they end well. He prefers Little Red Riding Hood because it is very funny.
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Johnis 11 years old. He likes fairy tales because #lepys have a nice end and
because a fairy tale is always something special. His favourite fairy tale is Snow White and

Seven Dwarfs. He enjoys the helping animals.

Graphl - Male and female rate Graph2 - Age of the participants

FEMALE [4]

The graphs above show that there were tested 11 pupils, 7 boys and 4 girls. 6 of

them were 11 and 5 of them were 12 years old.

USE OFENGLISH RESULTS AND COMMENTARIES

The resultof each pupil are presentadd commentedh this section. The following

infformationrelate tot he | earner sE bot h r eandvpcalbularg and
Samples of the pupAppbendixFiniheSk ualreen t,dsoeVvidhomsr ekd i n
add al |l t heis®ttneeded redashfo amaumt & material.

The results of individual tasks were arranged into the result tables (see Tallék 8
Each of the tasks was evaluated by a certain number of points. For example, if the learners
used correctly 3 verbs thevere given 3 points. The numberstie result tables therefore
refer to the achieved points that the pupils scorethe tasks. The final columns in the
result tables show the total number of points for all completed tasks in individual stories.

To uncerstand the result rubrics see the assessment and scoring rubrics 2

At the beginning of the research there were set four research questions. Two of them

wereansweredn this section andommented in th nextsection.

1. Which of the target verbs usén the fairy tales did each of the learners learn?
2. To which extend were the learners able to use the target verbs grammatically correctly in

the given exercises as well as in the writing tasks?

24



RESULTS AND COMMENTARIES

THE ENORMOUS TURNIP

The following Table 8 shows results that the studemtshievedduring the three
Turnip lessonsThe named verbs are th@rgetverbs that the pupils learnt. The numbers
indicate a number of points that they reached in indivitheks(seeAppendixC i Turnip
Exercise The learners could achiemeaximum of 40 points ée assessment and scoring
rubricsTable2 andTable3).

Table8 - The Enormous Turnip results

LISTENING COMPREHENSION GRAMMAR WRITING —aalL
TERNIE MULTIPLE CORRECT INTELLIGE SCORE
TITLE B CHOICE iR SHEEENE APPLICATION BILITY
EDUARD | RIGHT |2|PULLED 2| PULLED 5| 6 |[CALLED 6/WATERED | 3 3 27
CALLED CALLED WATERED PLANTED
WATERED PULLED GREW
HELPED PLANTED
POPPED UP HELPED
GREW
JONATAN | RIGHT |2|PULLED 1|PULLED 3| 3 [CALLED 6| PULLED 2 1 18
WATERED WATERED POPPED UP
POPPED UP PULLED
PLANTED
HELPED
GREW
LUKAS RIGHT |2|PULLED 3| PULLED 5| 8 |[CALLED 6| PULLED 4 4 32
CALLED CALLED WATERED HELPED,
POPPED WATERED PULLED PLANTED
HELPED PLANTED GREW
POPPED UP HELPED
GREW
PETER RIGHT |2|PULLED 2| PULLED 4| 7 |CALLED 6| PLANTED 2 2 25
POPPED CALLED WATERED GREW
HELPED PULLED
POPPED UP PLANTED
HELPED
GREW
SARAH RIGHT |2|PULLED 4|WATERED |3| 7 |CALLED 6| PULLED 4 4 30
GREW HELPED WATERED HELPED
CALLED PORPED UP PULLED WATERED
POPPED PLANTED GREW
HELPED
GREW
PAUL RIGHT |2|PULLED 3| PULLED 2| 4 |WATERED |[3{PULLED 3 1 18
CALLED POPPED UP PULLED HELPED
POPPED HELPED WATERED
BETH RIGHT |2|CALLED 1|CALLED 4| 8 |[CALLED 6| PULLED 6 5 32
WATERED WATERED HELPED
HELPED PULLED WATERED
POPPED P PLANTED PLANTED
HELPED GREW
GREW POPPED UP
KATE RIGHT |2|PULLED 3| PULLED 5| 8 [CALLED 6| PULLED 5 5 34
GREW CALLED WATERED HELPED
CALLED WATERED PULLED WATERED
HELPED PLANTED PLANTED
POPPED UP HELPED GREW
GREW
LUCY RIGHT |2|CALLED 1|PULLED 4| 6 [CALLED 6| PULLED 4 3 26
WATERED WATERED HELPED
HELPED PULLED WATERED
POPPED UP PLANTED PLANTED
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HELPED
GREW
BEN RIGHT |2|PULLED 3|PULLED 3| 6 [CALLED 5 - 0 1 20
CALLED WATERED WATERED
POPPED HELPED PULLED
PLANTED
GREW
JOHN RIGHT |2|PULLED 5/PULLED 5| 7 |CALLED 6|PULLED 2 3 30
GREW CALLED WATERED WATERED
COULD WATERED PULLED
NOT HELPED PLANTED
CALLED POPPED UP HELPED
POPPED GREW

In the listening partlhof the learners guessed the title of the fairy tale coryectl
Because theknew only the Czech version, they were not able to define the title in
English. In the following task they wrote down only some of thegetverbs.Minimum
was 1 and maximum 5 verbBhe spelling was not correct as they did not know theds
at all or the grammar was completely new for them. However, they wropedheunced

toridin the end of the verbs.

There were twanore tasks- a multiple choice task and a true/false task. In the
multiple choice taskhere were three options feach questionThe pupils were supposed
to recognize 5 verbs in contextd according to it to fill the gaps with the right word. Only
one pupil scored only 2 pointd-our strongest orgscoredmaximum of5 points, three

students scored 4 points. In thigrt the learners did very well.

In the True/false part they could get maximum of 8 points. The task was similar to
the multiple choice task, but the learners should have decided whether the sentences were
true or false according to the context of theyfdale. The learners had to know as the
characters so the verbs. Minimum of correct answers were 3 but this way answered only

one pupil. Most of them answered & answers correctly.

To check the grammar the pupils had to complete a crossword. Sohewbtds
they had to translate from Czech to English, some words were described in English. To
complete the crossword correctly the pupils had to be already familiar with the grammar.
By that time they deduced that the past simple tense with regulariseitase through the
i edsuffix. The pupils could scomaaximum of 6 points and most of them did so. Only one

learner scored 3 points and another one 5 points.

The last task of the Turnip fairy tale was writing. The learners were given a picture
story mapand 6 of the taught verbs in the past simple tense form. The task was to write the
story of The Enormous Turnip with use of the story map and the verbs. The verbs were
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supposedto be used correctly and the story had to doenprehensible The correct
appliation was evaluated by maximum of 6 points eachprehensibilitypy 5 points. This

task seemd to be the most difficult for some pupils. One of them was not able to write
anything at all Only one student used all 6 verbs, one 5 verbs and three of therbst v
correctly. The rest of the pupils were able to use less than 50% of the given verbs correctly.
Only four of the studenis w r wére notgamprehensible.

The bestchievedesult was32 points andhe worst result was 18 points.

THE HOUSE THAT JACK BUILT

Following Table 9 shows results that the studemishievedduring the threelack
lessonsAs in the previous part, the list of verbs shows which otahgetverbs the pupils
learnt. The numbers indicatkee number of points that the lears reached in each of the
tasks (seeAppendix Di Jack Exercisgs The learners could achievaaximum of 41
points (e assessment and scoring rubfiable4 andTableb5).

Table9 - The House that Jack Built results

LISTENING COMPREHENSION GRAMMAR TOTAL
JACK SCORE
REGULAR IRREGULAR | MATCHING MULTIPLE SPELLING
VERBS VERBS SENTENCES CHOICE
EDUARD - 0 - 0 11 BUILT 11|BUILT 6 28
LAY WOKE
ATE KILLED
KILLED TOSSED
KISSED MILKED
MILKED KISSED
TOSSED
WORRIED
MARRIED
WOKE
KEPT
JONATAN - 0 - 0 7 BUILT 8 |KILLED 2 17
LAY KISSED
KILLED
KISSED
MILKED
TOSSED
WORRIED
KEPT
LUKAS KILLED 4 |BUILT 2 11 BUILT 11|MARRIED 8 36
KISSED LAY LAY BUILT
MILKED ATE WOKE
WORRIED KILL ED KILLED
KISSED TOSSED
MILKED WORRIED
TOSSED MILKED
WORRIED KISSED
MARRIED
WOKE
KEPT
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PETER - 0 - 0 11 BUILT 11|MARRIED 7 29
LAY BUILT
ATE KILLED
KILLED TOSSED
KISSED WORRIED
MILKED MILKED
TOSSED KISSED
WORRIED
MARRIED
WOKE
KEPT
SARAH KILLED 2 [LAY 2 11 BUILT 11|MARRIED 8 34
WORRIED ATE LAY BUILT
ATE WOKE
KILLED KILLED
KISSED TOSSED
MILKED WORRIED
TOSSED MILKED
WORRIED KISSED
MARRIED
WOKE
KEPT
PAUL - 0 - 0 11 BUILT 11 |KILLED 4 26
LAY WORRIED
ATE MILKED
KILLED KISSED
KISSED
MILKED
TOSSED
WORRIED
MARRIED
WOKE
KEPT
BETH - 0 - 0 11 BUILT 11|MARRIED 8 30
LAY BUILT
ATE WOKE
KILLED KILLED
KISSED TOSSED
MILKED WORRIED
TOSSED MILKED
WORRIED KISSED
MARRIED
WOKE
KEPT
KATE - 0 - 0 11 BUILT 11|MARRIED 8 30
LAY BUILT
ATE WOKE
KILLED KILLED
KISSED TOSSED
MILKED WORRIED
TOSSED MILKED
WORRIED KISSED
MARRIED
WOKE
KEPT
LUCY - 0 - 0 11 BUILT 11|BUILT 4 26
LAY KILLED
ATE TOSSED
KILLED MILKED
KISSED
MILKED
TOSSED
WORRIED
MARRIED
WOKE
KEPT
BEN - 0 - 0 11 BUILT 11|BUILT 6 28
LAY WOKE
ATE KILLED
KILLED TOSSED
KISSED MILKED
MILKED KISSED
TOSSB
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WORRIED
MARRIED
WOKE
KEPT
JOHN KISSED 2 - 0 11 BUILT 11 |MARRIED 8 32

MILKED LAY BUILT
ATE WOKE
KILLED KILLED
KISSED TOSSED
MILKED WORRIED
TOSSED MILKED
WORRIED KISSED
MARRIED
WOKE
KEPT

In the listeniiy partthe learners were supposed to write down besides the characters
mainly all regularand irregular verbs that appeared in the song. There were 6 regular and 5
irregular verbs. Only 3 students were successful and wrote down at least some of the verbs.
The spelling wagxpected to be wrong as they did not know all of the verbs but there was

written the pronounceit or i d suffix.

In themultiple choice taskhere were three options to choose from and to complete
the sentences and a task where the puwpdse supposed to match parts of sentences
together. In the multipkehoice task 10 pupils scored maximum of 11 possible points and
only onelearner scored 8 points. In the matching task the result was almost the same. In

this part the pupilachievedchearl 100% of right answers.

In the last grammatical pathe pupils completéa crosswordThey had to know
the Jack story to be able to complete it correctly. This time there was no clue in Czech. The
pupils could score maximum of 8 poinEght outof 11 students completed the crossword

excellently and only one did not pass.

There was no writing task and although Jack was the least popular story most of the
learners learnt the target verbs excelleniflye best reached result wa8 points and the

worst result was T points.

GOLDILOCKS AND THE THREE BEARS

The tablelOrefers to results that the studeathievedn the last fairy tale parAs
in the previous parts they were able to compleskstaseeAppendix Ei Goldilocks
Exercises The learnersould scoremaximum of 40 points (see assessment and scoring
rubricsTable6 andTable7).
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Tablel10- Goldilocks and the Three Bears results

LISTENING COMPREHENSION GRAMMAR WRITING TOTAL
S CORRECT INTELI GIBI SCORE
TITLE T/F ORDER MULTIPLE CHOICE SPELLING LITY
EDUARD RIGHT |1 | 7 3 SAID 5|ATE 3 1 20
SAT JUMPED
WAS OPENED
ES BEEN SI ]
ES BEEN SLE§
JONATAN RIGHT |[1]| 6 0 SAID 3|WENT 2 1 13
SAT OPENED
ES BEEN SLE§
LUKAS RIGHT |1 | 8 10 WOKE 8|WENT 5 3 35
SAID ATE
WENT WOKE JUMPED|
SAT WERE
WAS
ES BEEN SI ]
ES BEEN SLE§
FELL ASLEEP
PETER RIGHT |1 6 0 WOKE 8|WENT 5 1 21
SAID ATE
WENT WOKE JUMPED|
SAT OPENED
WAS
ES BEEN SI ]
ES BEEN LEFE
FELL ASLEEP
SARAH RIGHT |1 6 1 SAT 3|ATE 2 2 15
ES BEEN SI 1 |WOKE
ES BEEN SLE
PAUL WRONG | 0| 5 0 WOKE 3|ATE 2 1 12
SAID WOKE
ES BEEN SLE§
BETH RIGHT |1 | 7 10 WOKE T7|ATE 6 3 34
SAID WOKE JUMPED|
WENT WERE OPENED
SAT SAID
WAS
ES BEEN SI T
ES BEEN SLE§
KATE RIGHT |1 | 7 10 WOKE 6| WENT 5 3 32
SAID ATE
WENT WOKE JUMPED|
SAT OPENED
ES BEEN SI ]
ES BEEN SLE
LUCY WRONG | 0| 6 5 WOKE 5|ATE 4 3 24
SAID WOKE
SAT OPENED SAID
ES BEEN SI ]
ES BEEN SLE
BEN WRONG | 0| 8 6 ES BEEN SLE1|WENT 1 1 18
JOHN RIGHT |[1]| 8 10 WOKE 8|ATE 6 4 37
SAID WOKE JUMPED|
WENT WERE OPENED
SAT SAID
WAS
ES BEEN SI T
ES BEEN SLE
FELL ASLEEP
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First, the learners were supposed to write the title of the story. Most of them
recognized it, however, they did not werthe titlein English. Only 3outof 11 students did

notknow the title even in Czech.

In the next part there were hlreetasks.The firstonewas a True/False task. The
learnershad to know the story to be able to complete this task successfully. Thlely co
reach maximum of 8 points. All of the learne@shievedfrom 6 to 8 points, only one of

themscoredonly 5 points.

Another task of this part was to order sentences according to the story. There were
10 sentences to put in ordé&our students orderedll sentences correctly arstored10
points.Fourstudents did not put the sentences in order at all. This task seemed to be either

too easy or too difficult.

Then the students were givammultiple choice taskvhere there were three options
to choose rom and to complete the sentenc&e children couldscore maximally 8
points. Five outof 11 students scored excellently froni @ points, 5 of 11 passed and

only one student did not paasall

In the grammapart the pupils completed a crosswordis time the clues were all
in Czech and all were verbs. The children could get 8 points. Only 5 pupils did excellently,
2 passed and 5 did not pass.

Lastly, there was a writing task in the end of Goldile@nd the learners were
supposed to translate artract of the story from Czech to English language. The stasy
supposedo be comprehensibland easy to follow. If it was written this way the pupils
could score maximum @& points. It was the most difficult tas®nly one ofthe learners

got 4 poins, 5 scoredrom 2 to 3 points and 5 did not pass in this task.

The bestchievel result was 3points and the worst result wa2 gdoints.

THE EXTRA LESSON

The extralessonwastoe st t he chil drenE abitbusé y t o
verbs in he past simple tense in new cont&ttey were not given any scaffolding except

images(see http://goo.gl/forms/NXU7HI2btCYhe learners were supposed to desctibe
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imagesin simple sentences in Englism the following part there are only samples of
them. For allanswerseeAppendixFi TheSt udent's E Wor k

1. For description ofheimage of agrowing plant from the seetthie children mostly
used correctly verbsvatered, planted, grew f or exampl e: EFar me
seed. Andthe seedgrewandgaew d gr ewE or EPl anted seec
grammatical structure of the sentences was mostly wrong but the students applied

the correct verbs angcabulary

2. The i mage of a boy pulling a trolley wit
boypd l ed the trolleyE, ETdiaggedhoyspBul bed
Eboy pull a toyE or EThéexpeseuadblwasdledd have
The underl ined Adr aggedadieidsufftawith rotxaa mp | e

target verb. The stlent proved ability to apply new knowledge on unknown words.

3. About the image of friends helping each
hel ped his friendE,ETETehebogyi rhiel hpeeldp etdh et hs

can helpThe expected venwashelped.

4. The 1 mage of a man building a house was
man built the houseE, Esome builder buil
The expected verb wimiilt.

5. The image of a fat boy eating a cake was descdib e . g . as EThe boy
Eboy ate the cakeE, EThe boy was eat thi
EThey aet Thehexpeoted ke Ware.In the last example there is an
evidence of an attempt to write an irregular vesbin the past simple forrate.

6. The image of a mosquito sitting on a hand the children described dopkxas
EThe man killed the animalE, Ea mosquit
killed by handE, Ethe mosquiltto thes mosemi
or Ehand Bhe expdctedhvierh wdslled. The students used present

perfect continuous tense in another context here.

7. For the image of a bride and a groom being married was expected use of the verb

married. The picture was deribed e . g. as Ea man marrie

"The pupil sE responses were not corrected. They are
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married womaneE, Et he ma n and WO man ha:

weddorb §lEe mamddaett he w.0omaneE

8. For the image of two little children, a boy and a girl, the learners wrote quite
correctly ké sgedEDemi & ak, EThe boy ki ss
ki ssedE, Egirl Kkissing boyE but also EH
expectedkissed.

9. The morning image of a girl turning off her alarm clock seemed difficult to
describe asthechilr en wrote e.g. EA gvakedupWwok d hep !
girl wake up at morning.E, Emorning the
push t hEhe expeatad wdb.to be used waske up The underlinedvaked
up shows use of the rule foorfming the past simple tense with regular veshs

irregular verbs, whiclCaselabels as a mistake (see The Theoretical Chapter).

10.The image of two school children going to or from school having school bags on
their backs appeared even more complicateceseribe as the students did not use
pasttense atallee pt one case. They wrote: Echi l
school E, EThe kids are going to school .
correct use of past tdentsee twadhe expededoy! Ean d
verb to use wawalked.

11.A woman talking on the telephone was n
woman cal | edphdhed, EaE Msa a@chael | ewWrk, cal |l ed a
Ewoman is telephoningE,alHBwosmene st enluarmmdEn e
E p h oTheekpected verb waslled.

12About the image of a dog chasing a cat
Ecat run at dogE, EThe pets are running

The expected verbs ed for this image werehasedandworried.

13. A football player lying on the ground was next image. The expected verb to be used
waslay. However, it was wused only once: ETh
Ot her descriptions oplayetsleepetp | &y ehre weorod :b al
donEt playE, Eman f elsupBoseothat tHehearnems foigoti n g

the verb because they had not use it ever before even in present tenses.

14.A grazing cow and a can of milk was an image describedas§ ol | ows: Eh

mil ked a cowkEk, EThe maiden milked the ¢
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human are milked the cowkEk, EThe far mer
drinkedt he mi |l k. E, Ecow mil kingE, Ecow eat
milkedor ate.

15.The last image was an image of flowers being watered. They were described as:

Eshe watered a fl ower s E, EA fl owers wat
human watered the plants.E, or EThe red
verbwaswatered.

| suppose that the last image description task shows the best, to what extend the
learners were able to apply new phenomena together with new vocabulary in another
context. The pupils were mixed ability learners as you can compare thdis riesthe
result tables above. Some of them wrote the sentences correctly, some wrote phrases and
some only a word. The task confirmed UrEs |
the theoretical chapter. Nevertheless, during the nine lessons,iltrercidiscovered that
there are regular and irregular verbs and how the regular verbs are formed. As a result of
the guided discovery they tried to apply flred suffix even with verbs that they did not

know from the lessons of the research (see the limelgéverbsabove).

PorPULARITY RESULTS AND COMMENTARIES

In this section there will be answered and commented omagiéwvo out of four

research questions settla¢ beginning of the research

3. What is the studied ydgalesingenemf? | earner s a

4, What was the studied group of | earnerseE

PoPULARITY OF FAIRY TALES IN GENERAL

Graph3 - Popularity of fairy tales Graph4 - Popular fary tale
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The graphs above show that only one of the 11 pupils does not like fairy tales at all
however, only 4 pupils named their popular fairy tale.

POPULARITY OF EACH OF THE STORY
The Enormous Turnip Popularity

Graph5 - Popularity of the Enormous Turnip

——NO [2]

The graph 5 shows that 9 of the 11 children enjoyed the Turnip and only 2 of 11
stated the opposite. The reasons the pupils liked it were following: it was funny, nice,
about food, there were many interesting charact8mne of them liked the way the
characters call each other and because of the happy end. The two pupils, who did not like
the story claimed, that it is for little children or because it was too long.

The House That Jack Built Popularity

Graph6 - Popularity of the House that Jack Built

———NO [3]

YES [7]

The graph 6 shows popularity of the Jackme Sevenpupils of 11 claimed that
they likedit because of the following reasons: it had more rhymes, it was interesting and
the song was nice, it wainknown, it was funny, they enjoyed the singing and repeating.
Some of the 7 pupils noted that they liked it only from 50% or only a little because it was

done via a song, or they liked it even it was long and fast. The rest of the students did not
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like Jack because they did not find it anything special or it was ugly and it was repeated

again and again or because thgmewas too English.

Goldilocks and the Three Bears Popularity

Graph?7 - Preference of Goldilocks and the Thigears

The graph 7 shows the Goldilocks fairy tale preferences and their reasons. From the
graph is evident that all 11 pupils enjoyed the story. The reasons were following: it was
interesting, they could play the story, it was funny, nice, entertaimeresting, they
liked the scenes, the way Goldilocks ate, sat, slept and the beashsmarée ended well.

One of the pupils even noted, that he liked the story when he was little.

The Rate of Popularity among the Three Stories
Graph8 - The most populastory

GOLDILOCKS [7]—

TURNIP [4]
The graph 8 shows the rate of popularity among the three stories. The most popular

one was the GoldilocKsiry talebecause it was interesting, it was the most beautiful and

the children could play it or it was sinythe best. The second most popular fairy tale was

the Turnip. The reasons were that it was the easiest or the funniest story and when the

pupils acted it they enjoyed it. The Jack rhyme was not preferred at all.
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Graph9 - The least popular story

—— GOLDILOCKS [2]
JACK [6]

TURNIP [2]

The graph 9 displays thatckawas the least popular stooy all. There were given
following reasons: it was weird, it was repeated again and again, it was not a known story
so the pupil did not find it interesting, it was too fadll guite difficult, it was ugly, it was
embarrassing, the learners did not act the story, compare to the other stories it was not too

entertaining.

From the abovePopularity Results and Commentaridgsis evident, that even
pubescent pupils like fairy iss. From the three examined stories tfegfade learners
preferred those that t hey haanal Végagr kny®
pendulum mechanisexplained in the theoretical chapté&/hen people feel uncertaihey

tend to return to previougages of their lives and sometimes behave childish.

The children enjoyed Goldilocks the most for above gikeasons. | suppose that
they enjoyed it the most also because they were able to predict the repetitive and
predictable language in English buinly because they could perform it as a role play
with their peersAdditionally, Goldilocks was taught as the last fairy tale so the process
was not new to the children and they had already known some of the target verbs from the
previous lessons. Theéosy was nor too easy or too difficidind the tasks were gradually
more difficult, whichmotivatedt he pupil s to master it and t

via a lot of oral drilling.

The second most populsiory was the Turnip fairy tale. It was thesf story. It might
have been too easy for pubescent pupils. Even they enjoged the tasks completed
mostly well it was only the second favourite tale. The least popular was the Jack rhyme. It
was presented between the two fairy tales and it coyldaapnknowrto the learners

difficult and uninterestingAs one of the reasons the children denounce that it was repeated

8 When pupilswere not sue about their preferences they did not answer, therefore some gmapbs
represengll 11 answers.
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again and again. Perhaps they felt that it was focused on teaching grammar so they did not
enjoy it as much as the other fairy tales
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5 IMPLICATIONS
IMPLICATION S FORTEACHING

The aim of my work was to teach the pupils new vocabularygaachmar through
repetitive fairy talesUsing repetitive fairy tales for teaching English is a great way to
attract pupil sE at knemng it amhthey &vénenjoy Havavernl wi t hc
recommend not using only the fairy tales. | would use them as an additional material or as
a motivation.The preparation process is very much time consuming andran the
Teaching grammasectionsuggests, to explain grammar rules together with practice may
speed up the learning process.teach L2 grammar only via fairy tales or rhyrdegs not
seemto betoo effective. What | recommend is to use them if you want your students to

practice accuracy would not use all the fairy tales at the same time again.

Another suggestion is about the data analysing process. During this process | had to
createquestionnaire and to transfer the answers from the paper worksheets into them to
meke the results more comprehensible. Only then | was able to make the result tables.
Because there was high number of the worksheets the process lasted very long. It would be
easier to let the students complete gestionnaire on PCsWhen preparing thevriting
tasks | recommend more scaffolding. The learners were mostly not able to translate or
finish the story from Czech to English and also writing a story only on basis of the story

map was not too successful.
L IMITATI ONS OF THE RESEARCH

There are fevihings why thigesearch cannot be generalised to all English learners.
First, theresearch was hold with only Tdixed ability pupils and further more they were
only 11 and 12 years aldf the research was held witimother 11 students the same age
but different learning abilities or attitude about fairy tales, the results would be different.
Also if the research was taken wdinother number dearnersor another age groughe
valueswould differ. Second, the stories may be presented in anotlagrav the teacher
could be differentThird, there can be used another fairy tales or not all of them used for
this work or in this orderThe values would differ because of the individual differences of

eachpersonality
FURTHER RESEARCH

This research nght be expanded from qualitative to quantitative work. It would be

interestingto find out how many learners are able to letr@ targetverbs in the past
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simple tens®r how many target verbs are the students able to learn and apply in restricted
context Another idea is to examine preferences of the fairy tales in a higher number of
students or age groups. This could help to pick the most suitable title for each@roup.
because repetitive and cumulatipattern offairy tales offes controlled languag it is
appropriate forteachingoral skills besideswritten skills. | suggest focusing further

research on pronunciation ioéd suffixes.
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6 CONCLUSION

To teachHower secondary level learners English grammar through repetitive fairy tales
was the aim offtis thesisTo do sahe first step wat choose the learneto be examined
andto study literature dealing with topiecsf t he | ower secondary | ea
mental development, motivation, repetitive fairy tales, the past simple tense teahing a
teaching grammar in generdhe topics are described in The Theoretical Chapter.

After studying the relevariterature there vereprepared the needed material such as
fairy tales, tasks, worksheets, scoring and assessment ylgsgmn planand lder results
tables Only then the research could bediine research was supposed to rewdsdt in
particular the pupils lear@ind how, thereforthere were completed about 18 tasks from
each of the learner and every fairy tale was repeated severaintithesten lessons
Exceptnew vocabulary and grammar the students learnt pronouncing regular and irregular
verb forms in the pa simple tense.

Most of the time, the learners were positively motivated and willing to work on the
stories and complete thasks. It was evident that even pubescent teenagers enjoy fairy
tales for little children, especially those, which can be acted as role plays. If | am to decide
about using repetitive fairy tales for teaching English past simple tense again | would do
so, but not in such scopdélthough work with fairy tales isrery much time demandirig
can claim thatepetitive fairy tales are a great additional material and | recommend them

for teaching English.
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APENDICES

APENDICES

APPENDIX AT QUESTIONNAIRE S
Appendix 1i general questions

1.Jsi d2?vka nebo chl apec?

2. Kolik ti je let?

3.M8g r8d/ a poh8dky?

Prol ano?

Pr ol ne?-?

4. M8g obl 2benou nhDjakou poh8dku?

Prol ano?

Pr ol ne?



APENDICES

Appendix 2i The Enormas Turnip

5. L2bil a se ti poh8dka The Enormous Turnip

Prol ano?

Pr ol ne?

Turnip popularity results:

| liked the Turnip. It was funny.

| enjoyed the Turnip. It was nice.

| did not like the Turnip. It is for little children.

| liked the Turnip because theylfed it up finally.
| liked the Turnip.

It was too long.

| liked the Turnip because it was funny.

| liked the Turnip. It was funny. | enjoyed it.

| liked Turnip because it was about food.

I liked how they called each other and in the end they pulledithgtout. I liked it!

| liked the Turnip because there were many interesting characters.
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Appendix 3i The House that Jack Built

6. L2bila se ti poh8dka o Jackovi ?

Prol ano?

Pr ol ne?

Jack popularity results:
| liked Jack from 50%.

| did not find Jack anything special.

It was ugly. It was repeated again and again.
It had more rhymes.

I l i ke Jack. ltEs interesting and | i ke
| did not like Jack because thEgry was too English.

I quite like Jack because | do not know it.

| liked it little. It was quite nice. And | did not like it much because it was done via a song.
| liked Jack. It was funny.

| liked the singing and repeating backwards. | liked it!

| liked Jack even it was fast and long.
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Appendix 41 Goldilocks and the Three Bears

7.L2bila se ti poh8dka Goldilocks and the

Prol ano?

Pr ol ne?-?

Goldilocks popularity results:

| like Goldilocks very much. It is interesting.

| liked Goldilocks because we could play it.

It was a funny fairy tale.

| liked Goldilocks. It was nice.

| liked Goldilocks. It was entertaining and funnydal liked the scenes.

| liked the way she ate, sat, slept and the bears scared her. It was a very nice fairy tale.
| liked Goldilocks because it was funny.

| liked Goldilocks because it ended well.

| liked Goldilocks. It was nice and interesting and wheras little | liked it.

| liked Goldilocks because they could have a steak with the porridge.

| liked Goldilocks. It was funny and | enjoyed it. It was nice.
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Appendix 51 Preferences
8. Kt et ® chto tS2 poh8dek se ti l2bila nejv?
1 The Enormous Turnip
1 The House that Jack Built
{1 Goldilocks and the Three Bears

Prol ?

| liked Goldilocks most of all. It was interesting.

Goldilocks is my favourite. | liked the fairy tale very much and bged it.

| liked this story when | was little.

| liked Goldilocks the most because it was the most beautiful and we played it.

My favourite fairy tale is the Turnip because it was the easiest one.

| liked the Turnip most because it was the funniest story.

| liked the Turnip because when we acted the story | was the turnip and | enjoyed it.
Because we played the story and it was funny.

| liked it because it was about food.

I liked most Goldilocks because it was simply the best.
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9. Kt et ®chto tS2 poh8&§dek se ti l2bila nej m?2
1 The Enormous Turnip
1 The House that Jack Built
{1 Goldilocks and the Three Bears

Prol ?

| donEt know. | Iliked all of them.
| did not like it because it was weird.

I liked Jack the least because it was repgkateer and over again.

| did not know this story and | did not find it interesting.

My least popular story was Jack because it was too fast and quite difficult.

Jack was ugly. We did not act it. | started going crazy because of the song. It seemed to me

alittle embarrassing.
| did not like Goldilocks because it was too difficult.
| did not like Jack much. It was not a very nice story.

My least favourite story was Jack because it was a song but on the other hand it was good

too. However it was not as entarting as the other fairy tales.

| did not like the Turnip because it was for little children.
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APPENDIX B - TEXTS

Appendix 61 The Enormous Turnip

The Enormous Turnip

Once upon a time there was a farmleouseand a f
with a boy, a girl, a dog, a cat and a mouse.

One day the farmer planted a turnip seed.

The turnip grew and grew and grew until it was enormous.

The farmer pulled the turnip, but the farmer could not pull it up.

The far mer cal |ifetcomeandgulhitaup.f ar mer 6 s w

The farmer and the farmerds wife pulled and
The farmer and the farmerds wife called for
The farmer , the farmerdos wife and the boy
The farmer , the farmerdos wife and the boy
The farmer , the farmerds wife, the boy and
pull it up.

The farmer , the farmerodos wife, the boy and
The farmer,ta f ar mer 6 s wi fe, the boy, the girl an
could not pull it up.

The farmer , the farmerds wife, the boy, th
The farmer , the farmer s wif eandpuled,biioy, t h
they could not pull it up.

The farmer , the farmerds wife, the boy, th
The farmer , the farmerds wife, the boy, th
pulled and pulled.

Suddenly oucame the turnip, POP!

The farmer, the farmerds wife, the boy, the

and had the most delicious turnip soup.

A traditional tale retold by Deborah Jane Smi(Bmith, 2014)
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Appendix 717 The House that Jack Built

:A‘QOQQOQQOO‘OQQQQ

THE HOUSE THAT JACK BUILT

HIS is the house
that Jack built.

is the

HIS is the rat that ate the
malt
That lay in the house that
Jack built.

HIS is the cat

that  killed
the rat that ate
the malt

That lay in the
house that
Jack built.

THIS is the dog

that  worried
the cat

|That killed the rat

that ate the
| malt
That lay in the
| house that Jack
built.

HIS is the cow

withithe r “

crumpled horn
That tossed the

dog that worried &

the cat
That killed the

rat that ate the

malt

That lay in the house that Jack built,

—"T"HIS is the
R maiden  all
A= forlorn
lThat milked the
cow with the
crumpled  horn

That tossed the dog
that worried the
cat

That killed the rat that ate the malt
That lay in the house that Jack built.

(680 The House that Jack Built poem.jpg, 2009)

HIS is the man
all  tattered

and torn
That kissed the
maiden all forlorn 228
That milked the[ . *. %

cow with the] ™

crumpled horn 2L
That tossed the dog that worried the cat

That killed the rat that ate the malt
That lay in the house that Jack built.
THIS is the priest all shaven and shorn

That married the man all tattered
and torn

That kissed the
maiden all forlorn
That milked the
cow with the

#4 crumpled horn
{That tossed the dog
: dthat worried the cat
That killed the rat that ate the malt
That lay in the house that Jack built.
THIS is the cock that crowed in the
morn
That wakened the priest all} 7.
shaven and shorn '
That married the man allfss
tattered and torn ‘
That kissed the maiden all forlorn
That milked the cow with the crumpled
horn
That tossed the dog that worried the cat
That killed the rat that ate the malt
That lay in the house that Jack built.
HIS is the farmer sowing the corn
That kept the cock that crowed in

the morn

That wakened the priest all shaven and
shorn

That married the man all tattered and
torn

That kissed the maiden all forlorn

That milked the cow w1th the crumpled
horn

That tossed the dog that worried the cat

That killed the rat that ate the malt

That lay in the house that Jack built.

5733 <o oo e e e e el S
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Appendix 8i Goldilocks and the Three Bears

Goldilocks and the Three Bears

Once upon a time there were three bears, a Papa Bear, aBéamand a Baby Bear.

One day, the three bears sat down to breakf
AThis porridge is too hot! o said Mama Bear.
ALet 6s go for a wal k, 0 baak,air pMradgeavill Begustr . A Wh e

right. o
Along came Goldilocks. She walked into the houses. She saw three bowls of porridge.
AThis is too hot, o0 said Goldilocks. AThi s i

said Goldilocks. And she atealluphe ate the Baby Beardés porr

Then Goldilocks went into the |l iving room.
Goldilocks. AThis is too soft, o said Gol dil
CRASH, the chair broke.

Goldilocksfeltt i red. She went into the bedroom. She
hard, o said Goldil ocks. AThis bed is too so

Goldilocks. And she fell fast asleep.
The three bears came home. They went into thé leta . ASomeoneds been e
porridge, 0 said Papa Bear. fAiSomeoneb6és been

ASomeoneds been eating my porridge, 06 said E

The three bears went into the Imyvichagirdomsse
Bear. fASomeoneds been sitting in my chair!o
my chair! o said Baby Bear. AAnd now itbés br
The three bears went into the bedroom. ASon
Bearome$heds been sl eeping in my bed!o said
in my bed!o said Baby Bear. AAnd here she |

Goldilocks woke up. She saw three angry bears looking at her. Goldilocks jumped out of
bed. She ran out of the house. And she nesn@recback agairfMurman, 2009)
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Appendix 9i Goldilocks and the Three Bears Scenario

Narrator:

Papa Bear:

Mama Bear:

Baby Bear:

Mama Beatr:

Narrator:
Goldilocks:

Narrator:

Goldilocks:

Narrator:

Goldilocks:
Narrator:

Papa Bear:

Mama Bear:

Baby Bear:
Narrator:

Papa Bear:

Mama Bear:

Baby Bear:
Narrator:

Papa Bear:

Mama Bear:

Baby Bear:

Narrator:

The Goldilocks and the Three Bears

Once upon a time there were three bears, a Papa Bear, a Mama Bear and a Baby Bear.
One daythe three bears sat down to breakfast.

This porridge is too hot!

This porridge is too hot!

This porridge is too hot!

Letds go for a walk. When we come back,
Along came Goldilocks. She walked into the houses. She saw three bowls of porridge.
This is too hot. This is too cold. This is just right!

And she ate all up. She ate the Baby Be
living room. Shesaw three chairs.

This is too hard. This is too soft. This is just right!

Then CRASH, the chair broke. Goldilocks felt tired. She went into the bedroom. She
saw three beds.

This bed is too hard. This bed is too softisTbed is just right!

And she fell fast asleep. The three bears came home. They went into the kitchen.
Someonebs been eating my porridge.
Someoneds been eating my porridge.
Someonebs been .Amthéeymtgitathyp! porri dge

The three bears went into the living room.

Someoneds been sitting in my chair!
Someoneds been sitting in my chair!
Someonebs been sitting in my chair! And

The three bears went into the bedroom.

Someonebs been sleeping in my bed!
Someonebs been sleeping in my bed!
Someonebs been sleeping in my bed! And

Goldilocks woke up. She saw three angry b&soking at her. Goldilocks jumped out
of bed. She ran out of the house. And she never came back again.

ou

ar 6

no

her
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APPENDIX CT TURNIP EXERCISES

Appendx 107 The Enormous Turnip T/F

N

»

What do you remember about the story?

. The farmer planted a seed.
True False =
/7
. The girl watered the seed and itgrew anc. . ... 7 ,. -...
True False
The farmerEkEs wife pulled the f d he
True False

. The cat pulled the dog and he pulled the boy.

True False

. The mouse grew andeyv and grew.

True False

. The boy called the girl, the girl called the dog, the dog cal... «..c ...cuce.

True False

. The mouse helped the cat, the cat helped the dog, the dog helped the girl, the girl helped the boy.
True False
HELP!
. When the mouse helped the cat the enormous turnip popped UG

True False
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Appendix 11i The Enormous Turnipmultiple choice
Answer the questions boy

1. The girl howkEédéthe 666

ol
Farmer boy cat % =1
ISy

2. The mouse éééd¢thécate ¢ éée.
Grew watered pulled ]
3. The cat pulled the éééécéééeécééeé
Dog far mer BBl wi f e
4. The ééééecééeéeéée watered the seed.

Far mer Hamewi f e girl

5. The farmerEs wifeééééeéeéééé. the boy.
Pulled called helped

6. The boyééécéééécéeéecéeeshwifarmaed to the far mer.
Called helped watered

7. The turnip ééééééééé when the mouse hel ped.
Grew watered popped up

8. The cat pulled theééeéééééeéeé

Girl dog mouse
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Appendix 12i The Enormous Turnipwriting task

Write your ENORI\/IOUS TURNIP

The Ernd 7 ¢

Use these words:
PULLED, HELPED, WATERED, PLANTED, GREW, POPPED UP
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Appendix 13i The Enormous Turnipcrossword

THE ENORMOUS TURNIP

T T T T ] ‘clali|L]e|D]
A
[T 1T 1 [] ‘Tlulr[n]i TP} [
‘ L] _[r] _[s
i H]  (wlalt[elr[E|D
| HgEgn E] ] [w] [€]
[ L 1] [of
| ] ENENEE
| : B
| | 'olofc|

across

©ooNNE

CALLED 8 ZAVOLAL

TURNIP3 IT WAS ENORMOUS AND THEY COULD NOT PULL IT UP
WATEREDS ZAL £ VAL

PULLED8 TCHL

DOG3 AN ANIMAL THAT PULLED THE GIRL AND CALLED A CAT TO
HELP

down

=

oo hw

CATd AN ANIMAL THAT PULLED THE DOG AND CALLED A MOUSE TO
HELP

PLANTED & ZASADIL

GREWJ ROSTL

SEEDJ IT WAS LITTLE AND THE FARMER WATERED IT

HELPED8 POMCHA L
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Appendix 14i Jacki Multiple Choice Task

(This is the
house that
Jack .......

AVARRIED
ABUILT
AATE

\.

APPENDIX DT JACK EXERCISES

-
This is the
malt that_

f
This is the
man that

AILLED
AISSED
ANOKE

\,

f . . Y

This is the rat
that ...............
the malt.

AATE

ATOSSED
AAY

VALAY y

. )
This is the girl
that

the cow.

AISSED
AATE
AVILKED

O

(
This is the
priest that

AVARRIED
AILLED
AISSED

\,

\, 7

y
This is the
cow that

AVILKED
ATOSSED
ANORRIED

\, J

4 L N
This is the

cock that

the priest.

AKEPT
APULLED

f . )
This is the cat
that

the rat.

AISSED
AAY

\, V,

r

This is the
farmer that
.............. the

ANVOKE
\

AILLED
.

O

(This is the
dog that

ATOSSED
ANVORRIED
AILLED
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Appendix 15/ Jacki Matching Task

The House that Jack Built- Match halfs of the sentences together

=

|= |

(] This is the farmer
[] This is the girl
[] This is Jack

[] This is the cow
[] This is the cat
[] This is the cock
[] This is the priest
[] This is the rat
[] This is the malt
[] This is the dog
[] This is the man

(] that lay in the house.
[] that ate the malt.

[] that worried the cat.
[] that killed the rat.

[] that kissed the girl.
[] that built the house.
[] that milked the cow.
[] that married the man.
[] that woke the priest.
[ that kept the cock.
[] that tossed the dog.
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Appendix 16/ Jacki Crossword

T T BluliL]T
. S 0O
L [ | m| [k[i[s|s[elo]
I AL LS
5 i Rl (M| le| [w
] H w|o|r[r[1|e[D] [O
| L K
| HE | BRNNNNEE
I D] |E
D
ErfprCanrom rem — ErfigrorCarwoms rem _
acCross
1. Thisis the house that Jack ................ (5)
4. Theman ... the girl. (6)
7. Thedog ...coccvvrnnnnee the cat. (7)
8. Thecat......ccoooeveennes the rat. (6)
down
2. ThecCow ......cccoeeeennn.. the dog. (6)
3. Thepriest ...cccccerrrnnnnns the man (7)
5. Thegirl .o the cow. (6)
6. Thecock.......ooeeernns the priest. (4)
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APPENDIX ET GOLDILOCKS EXERCISES

Appendix 17i Goldilocks T/F

Are the sentences true or false?
1. Baby Bear ate the porridge.
T F

2. Goldilocks went to school.

T F
3. Mama Bear said: LetEs go
right.

T F

4. Baby Bear woke Mamaer.
T F
5. Baby Bear jumped out of the bead.
T F
6. Goldilocks opened the window.
T F
7. Papa Bear said: This bed is too hard!
T F
8. Goldilocks ate the porridge in the bedroom.

T F

t he

woods.
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Appendix 18/ Goldilocks Ordering sentences

Put the sentences the correct order
Goldilocks jumped out of the bed.
The three bears went into the living room.
Gol dil ocks broke Baby Bear Es
Goldilocks ran out of the house.
Goldilocks ate the porridge.
The three bears went into the kitchen.
Goldilocks walked into the house.
Goldilocks woke up.
Goldilocks went into the living room.

The three bears went into the bedroom.
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Appendix 197 Goldilocks Reading Comprehension

Answer the questions.

1. The three beadlxkseéééeé.. Gol
ate woke broke

2. The three bears ééeéééeé.: This porridge
ate broke said

3. The three bears éeéeééeeé. for a wal k i
Went opened ran

4. Goldilocks ééééeéeéééé on the Baby Bear Es
Jumped woke sat.

5. Theprri dge ééeééeééééé too hot, too col d,
Was were went

6. SomeoneEs been éééééééé.. in my chair.
Sleeping sit sitting

7. SomeoneEs been ééééééeéééé in my bed.
Sleep sleeping slept

8. Goldilocks éééééeeéeée.. asleep in the Baby

Feel go went
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Appendix 20i Goldilocks Crossword

i - 1J - -
i ul [w ke
M E P
i s| [plolr E
I ] aAlT|el |E N
' | D E
D D
(= ok - T ] Eriiper-Tarwoess] ras
acCross
2. GEL (4)
5. KAGE (8)
6. JEDL (3)
7. VZBUDIL (4)
down

1. SKOLIL (686)
2. BYLI (4)

3. OTEVFEL (6)
4. FEKL (4)
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Appendix21i Goldilocks Writing Task

Create a story.

vaSili
gla do |
age j e m
jidli. ¥Te
Pdtiag d&Ddl
V poste

g i Kage Db
Il ch demu a
studens§s§
a: Tato gi
ri8¢ .pmrrmg to m
Medv Ddi

y

.
d

P
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Apendix 22- Story Maps
THE ENORMOUS TURNIP
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THE HOUSE THAT JACK BUILT













































