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ABSTRACT 

 

Bc. Vyhnálek Tomáš. University of West Bohemia. June, 2019. Effective lesson planning. 

Supervisor: Mgr. Gabriela Klečková, Ph.D. 

 

The thesis deals with effective lesson planning. The first part of the work is dedicated to the 

theoretical background of this topic and is further followed by the analysis of 25 online 

English lesson plans according to the evaluation rubric specifically designed for the purpose 

of the research. At the end of the thesis the pedagogical implications of the research are 

described. The results indicate that the majority of lesson plans provided on the internet are 

not created according to the theory of effective lesson planning. 
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I. INTRODUCTION 

 

One of the essential teacher competences involves the ability of creating an effective 

lesson plan. It is necessary to know the rules of designing effective lessons and what an 

effective lesson plan needs to contain in order to provide a lesson where students learn new 

features of a language. 

In the first chapter the thesis deals with the theoretical background of effective lesson 

planning. The theoretical background further deals with pre-planning and planning phases 

of creating an effective lesson plan. 

The pre-planning phase is then divided into categories which every effective lesson 

plan should take into consideration. These are the aims of the lesson, teacher´s aims (also 

known as personal aims), individual students´ needs and potential problems which may 

occur during the lesson. Planning phase further describes the effectiveness of lesson plans 

in terms of main stages of a lesson. This chapter also focuses on formal and informal lesson 

planning as well as on the evaluation of a lesson plan. 

The purpose of the thesis is however to research and analyse twenty-five lesson plans 

freely downloadable and provided on the internet in terms of effectiveness according to the 

evaluation rubric specifically designed for the purpose of the thesis. The main questions of 

the research are whether teachers who provide free lesson plans on the internet are able to 

define specific and measurable aims and objectives of the lesson and if the lesson plans 

provided on the internet may be used without any adjustments in classes in order to teach an 

effective lessons according to them. The purpose of the research was also to determine 

whether the lesson plans provided on the internet correspond with the theory of effective 

lesson planning. 

The end of the thesis is dedicated to the pedagogical implications of the research as 

well as to limitation of the research with further suggestions how the research might be used 

differently and how it might be modified. 
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II. THEORETICAL BACKGROUND 

 

The purpose of the theoretical part of this work is to provide information about 

effective lesson planning and illustrate the main principles which need to be understood in 

order to have a general knowledge about this topic. The first chapter is regarded to the pre-

planning phase of lesson planning, which includes necessary ideas to have in mind before 

actually planning a lesson itself. The pre-planning part consists of lesson and teachers´ aims, 

students´ needs and potential problems that may occur during a lesson. Next chapter focuses 

on planning an effective lesson itself. It is further divided into parts considering the stages 

of a lesson, how a formal and informal lesson plan should be formed. The evaluation of a 

lesson plan is also included in this chapter. 

 

The importance of a lesson plan 

When thinking about what defines an effective lesson one is able to state several 

ideas. These may be for example using a good methodology, students´ motivation and their 

attention of what is being done in the lesson as well as their willingness to learn new things. 

As Richards (2015) states: “There are, of course, many different dimensions to an effective 

language lesson, and teachers have their own ways of creating effective lesson” but “the 

notation of an effective lesson is difficult to characterize” (p. 169). It is obvious that to create 

a good lesson where students are actually able to learn new things involves establishing a 

balance in all the dimensions of a good lesson. One of them is the way in which the lesson 

is planned. According to the definition, lesson planning is “a systematic development of 

instructional requirements, arrangements, conditions, and materials and activities, as well as 

testing and evaluating of teaching and learning. It involves analysis of the learning needs 

and the development of a delivery structure to meet those needs” (Mishra, 2009, p. 6-7) 

When teachers go into the lesson, they are not able to predict, what the lesson will 

look like and what will happen, but they can be well prepared for everything that the lesson 

may bring and plan the way through it. Scrivener (2011) in his book defines that “planning 

is imagining the lesson before it happens. It involves prediction, anticipation, sequencing, 

organising and simplifying” (p. 123).  

To accomplish a successful lesson, it is necessary for teachers to note what they are 

going to do in the lesson for many reasons. It forces them to imagine the lesson and helps 

them to organise it, and when teachers write down the course of a lesson it may help them 
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to successfully teach it without errors. However, as Scrivener (2011) in his book advices, 

teachers should “prepare thoroughly, but in class, teach the learners not the plan” (p. 123). 

It means that the teachers should be really focused on preparing plans and spend a 

decent amount of time on them, but on the other hand when actually teaching what they 

prepared, they should not follow it blindly ignoring what is happening in the class because 

of the chance of missing the opportunities for learning which arise during the lesson 

unintentionally. Woodward (2005) proves this fact in her book when she states that “plans 

are just plans. They´re not legally binding”. She further says that teachers “don´t have to 

stick to them come hell or high water” (p. 1). 

Richards (2015) introduces an interesting fact in his book when he says that “lesson 

plans often differ from the lessons teachers using them actually teach, since there are 

sometimes good reasons for departing from a lesson plan, depending on the way the lesson 

proceeds and develops” (p. 176). Reasons for it are obvious. The plan does not tell you what 

will be the atmosphere of the lesson, how many students will be present or if the students 

will be focused or interested in what you are planning to do.  

Harmer (2007) in his book describes how the division from a lesson plan is able to 

influence the whole lesson. He states that the lesson plan should not be viewed as a script 

but rather as something you can rely on when you need help or get lost during the lesson. 

The lesson plan is not to be followed blindly because teachers might miss the “magic 

moments” described as situations when students start to be really interested in something the 

teacher did not plan and what arouse during the lesson. These moments should be used to 

make students learn what they are interested in and the division from what the teacher 

prepared is in this case suitable (p. 366). There are of course other important variables that 

teachers are not able to predict. These are for example unexpected problems that may occur 

during the lesson including the fact that the grammar, vocabulary or activities teachers are 

to teach seem to be too difficult for the students to accomplish. Teachers rely on technologies 

very much these days so it may happen that the technology needed for the lesson may simply 

not work (Harmer, 2007, p. 366). 

Pre-planning 

Teachers whose intention is to write a good and a successful lesson plan have to 

consider many aspects before actually making the plan. These subjects to consider may 

define whether the lesson based on lesson plan will provide a good opportunity for students 

to learn. Scrivener (2011) describes that the most important questions to consider when 

teachers want to begin to create a lesson plan are “what sequence of tasks and activities will 
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I (the teacher) use?” and “what are the aims of the lesson?” (p. 124). There are, however, 

more things teachers must consider in order to be successful such as the needs of the students, 

the overall atmosphere of the lesson, the choice of materials, or tasks etc.  

 

Aims of the lesson 

One of the crucial things to consider before actually making the plan as mentioned 

above is creating the aims of the lesson and setting the objectives. Everything teachers do in 

the lesson should have a meaning and a specific purpose and nothing should be done without 

any intention or only for example to fill the time at the end of the lesson. As Harmer (2007) 

says aims are “perhaps the most important element of any plan” and are “the outcomes which 

all our teaching will try to achieve – the destinations on our map” (p. 371). Scrivener (2011) 

adds to this that “for every lesson you teach, and for every activity within that lesson, it is 

useful to be able to state what aims are, i.e. what´s the point of doing it” (p. 135). Teachers 

should always know where they are going with the students and what end is being followed. 

It is also important because of the fact that if the work of the teacher is pointless and the 

activities have no purpose students may lose the enthusiasm to learn new language and to 

practice knowledge they already have. Such a situation is not desirable while teachers are 

ought to maximize learning opportunities for their students. 

Harmer (2007) further describes aims of the lesson as “specific and directed towards 

an outcome which can be measured” (p. 371). The part which says that it can be measured 

is crucial while many teachers in fact mistake the topic of the lesson for the aim of the lesson. 

When teachers speak for example about “teaching past simple” it is not an aim, it is rather a 

topic of the lesson while the statement “teaching past simple” cannot be measured. However 

the statement that “the students are able to use the past simple tense when describing what 

they did last week in 5 sentences” is a good example of an aim or objective. Teachers are 

able to test and measure if the students achieved this knowledge during the lesson - by a 

small “test” at the end of the session when the students have to write these five statements 

on a piece of paper before leaving the lesson. 

It is important to know which activities are connected with the objectives and aims 

and which help teachers and students to achieve goals. When preparing a lesson the aims 

and objectives should be determined before the lesson, however, it is possible to change it 

during the lesson itself, but at the end of it there should be a clear evidence that the aims and 

objectives were achieved. As Scrivener (1994) mentions in his book, many experienced 

teachers do not write their aims and objectives prior to the lesson and they do not know what 
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they are supposed to achieve during their lessons (p. 50). To determine aims and objectives 

is therefore not an easy task and it requires a lot of practice. As every skill setting aims and 

objectives needs to be practised and trained. Teachers should make a habit of setting and 

formally writing aims and objectives while not doing so may influence their ability to use 

proper activities and ways to achieve their students´ learning during a lesson. Scrivener 

(1994) proves this fact in his book when he states that the “teachers who have been through 

a training process that required them to do this may be much more aware of why they are 

doing something in class.” He adds that the teachers “are probably able to make more 

informed decisions between options, choosing the ones that are most likely to lead to a useful 

result” (p. 50). 

 

Teachers aims (personal aims) 

When talking about aims and objectives it does not only mean what students are 

supposed to achieve when a lesson is over but also teachers. That is why there exist also 

aims and objectives teachers should set for themselves. Harmer (2007) refers to this type of 

aims as “personal aims” (p. 372). He says that these are” those where we (the teachers) seek 

to try something out that we (the teachers) have never done before, or decide to try to do 

better at something which has eluded us before” (p. 372).  

Personal aims may be determined for one lesson only and achieved during this 

particular one teaching session however if teachers want to become better at some aspects 

of their teaching which make problems to them it is required to set the personal aim for a 

longer period of time including several lessons. Scrivener (1994) illustrates what a personal 

aim may look like in real situation by stating that “I (the teacher) will try to talk less” (p. 50). 

Harmer (2007) adds some examples of personal aims to it by saying that “in this lesson, I 

(the teacher) am going to try to give clearer instructions”, or “in this lesson I (the teacher) 

try to introduce the grammar using a pre-prepared PowerPoint presentation” (p. 372). 

Personal aims may not be set to benefit only teachers, however, these aims may be 

determined to improve the overall structure or flow of the lesson itself and thus students´ 

learning. For example a personal aim can be set to rearrange the classroom in a better way 

than it had been before when practicing a certain activity or to give more or less time to an 

activity may benefit the whole lesson. 
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Students 

Students are an important aspect when deciding how to prepare a lesson plan. It 

means that every lesson teachers prepare should be based on students´ needs and abilities. 

This fact is proven by Rossner (2017) who states that lessons and language courses “should 

be designed to meet student´s needs and expectations” (p. 103). He claims that a significant 

number of courses and lessons do not take into consideration the needs of the students and 

are only based on what teachers think their students need. Many courses are generally based 

on previous experience of the teacher and not on the real current students´ needs (Rossner, 

2017, p. 103). It might sometimes happen that the needs and abilities of the students are 

different from the syllabus of the school. However, it is always good for teachers to have in 

mind the purpose why students learn English because it may vary according to whether they 

need to pass an exam, understand people abroad or talk business (Gower, Phillips & Walters, 

2008, p. 184). 

Harmer (2007) describes that “lesson plans are base both on our (the teachers´) own 

ideas about what will be appropriate and on what the syllabus we are working towards expect 

us to do” (p. 367). In other words there should exist a balance between the knowledge 

teachers are supposed to give to students according to their needs and what schools expect 

them to teach students. This is not always an easy task to combine these two aspects. First 

teachers must somehow be informed about students´ needs and expectations.  

The most simple one is to talk with students about what they want to achieve and 

what they need in language learning. However this is not always the best and most effective 

idea to do while students might not be sure about what their needs and expectations in 

language learning are before the lesson or even before the whole course. Another way how 

to be informed about the needs of students is to give them for example a list of activities and 

make them write a preference number next to it. This can be done not only with activities 

but also with topics to discuss. There are many more different ways including giving students 

questionnaires or letting students write ideas of what should be taught next on a piece of 

paper (Harmer, 2007, p. 368). 

Woodward (2005) also contributes in her book to the topic of the students´ needs. 

She claims that teachers should get to know their students in order to be familiar about what 

they need and further work with this information (p. 16). She also gives advice on how 

teachers are able to get information about who their students are. A good practise is 

according to her sending a letter to the class where teachers write briefly about themselves 

and students are told to do the same sending personal characteristics to teachers. Another 
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possibility according to her is sending students a questionnaire (p. 22). She further describes 

many more activities connected with getting to know students which are divided into 

activities done “before, during and after the time spend with them (students)” (p. 45). 

When thinking about what students need in achieving successful learning the aspect 

which must be considered before every lesson preparation is also the age of the students. It 

means that younger students´ learning is most effective when they work on many different 

and rather short activities or when the lesson is divided into a lot of various parts. That means 

when they do not work during the whole lesson on one task or when the lesson includes not 

only one component. However, older students also benefit from working on multiple 

activities during the lesson while working monotonously on one task or continuously doing 

the same work during the lesson is not effective in terms of learning at any age (Ur, 2012, p. 

22). 

Getting to know students and their needs is an important starting point for all teachers 

when dealing with a new class. It helps not only to establish a good atmosphere in which 

teachers and their students feel comfortable to learn and to teach but it also helps teachers to 

choose materials suitable for their class. It can make both teachers and students more 

confident during the lesson and establish good relationship among them which is essential 

for learning while it is said that students are not able to learn anything new from a person 

they do not like. 

 

Potential problems 

During a lesson situations may occur when something unexpected arises. That means 

problems or issues which need to be solved. These issues are not included in the lesson plan. 

It is therefore important to analyse these potential situations or problems to be prepared to 

solve them. It is not always easy to say what may unexpectedly happen during the lesson 

especially for teachers who are not yet experienced and teaching is rather new for them. To 

be more specific about problems and unexpected situations that may arise during a lesson 

Scrivener (1994) states several questions teachers should ask themselves before planning the 

lesson to avoid such situations. Teachers should “decide, how many organisational steps are 

involved? How long will it (the activity) probably take? Do the learners know enough 

language to be able to make a useful attempt at the activity? What help might they need?” 

He also mentions the importance of instruction giving and possible errors that students may 

make (p. 29). 
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Planning 

After teachers deeply think about and analyse all the necessities connected with the 

pre-planning stage, they need to make unavoidable steps to accomplish a successful lesson 

plan and a successful lesson as well. A successful lesson plan is the one which “someone 

else, who has not talked with you about the lesson” takes into the lesson and “is able to teach 

your lesson” by it (Scrivener, 2011, p. 123). 

From the information above a lesson plan must not be full of detailed descriptions of 

every action teachers and their students do however it should not include short words or 

sentences which meaning in the lesson plan might be hidden or misunderstood. What should 

be included in the lesson plan, on the other hand, are several aspects connected with 

classroom management, time spent on activities, aims and other effective notes and points 

which help teachers to be successful in their lesson. 

As said before it is not always an easy task to construct a good lesson plan while 

there are, as mentioned in previous paragraph, several aspects to focus on when planning a 

lesson. Richards (2015) states the importance of six of these aspects to consider when 

planning a lesson. According to him these are goals, activities, sequencing, timing, grouping, 

resources (p. 178). Goals are generally aims and objectives of the lesson which should be 

considered and analysed, as mentioned in previous chapter, prior to every lesson planning. 

The term activities includes everything students are to perform in the lesson. It may be 

speaking in pairs, reading a newspaper article, listening in order to answer further questions 

or writing a letter etc. Sequencing is basically the order of the activities, which means what 

activity follows the one before. Timing cover the time given to each activity. Grouping, also 

a part of classroom management not only lesson planning, means whether students work in 

groups or individually and the final term resources includes materials and other objects 

connected with successfully maintaining the lesson (Richards, 2015, p. 178). 

A lesson is in general a 45-minute-long time period meant for teachers to teach and 

for students to learn something new. However, this time unit is not the same for its whole 

time when focusing on the aspect of what is happening during the session. It means that 

during a lesson there must be a few different stages which are not the same length more 

specifically these stages are interconnected and follow each other throughout the lesson. 

Richards (2015) states in his book five of them. According to him they can be called opening, 

simulation, instruction, closure, and follow up (p. 178).  
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Opening 

“Opening” is basically introducing the lesson in terms of aims, goals, objectives, and 

connecting the lesson to students´ previous knowledge and experience. It is advised to allow 

students to know what is going to happen in the lesson so they know what to expect from it. 

Richards (2015) mentions in this stage the importance of connecting previous lessons to the 

current one by making reviews of homework or of what students have already learnt. Richard 

(2015) states that openings “occupy the first five minutes of a lesson and can have an 

important influence on how much students learn from a lesson” (p. 179). 

 

Simulation 

“Simulation” may be described as a part when the activity, which is going to be the 

main part of the lesson is introduced and students are familiarized with it. Scrivener (1994) 

calls this stage “pre-activity” and says that in this part of a lesson students are given 

interesting pictures, videos or other helpful materials to be motivated and introduced into 

what is going to happen (p. 30). 

 

Instruction 

“Instruction” is stated by Richards (2015) “the sequence of activities that constitute 

the body of the lesson (p. 180). According to this, it might be said that it is the most important 

stage of them all. There are several rules and methods that teachers should always think 

about. Cross (1991) states in his book that lessons are based mostly on three parts regardless 

of whether the lesson is focused on receptive skills (reading and listening) or productive 

skills which are based on dialogue (p. 139). 

 

Pre, in, post stages (receptive skills) 

When performing activities which include listening and reading - receptive skills - 

they should include “pre”, “while” and “post” phases. When considering for example 

listening, the “pre” phase is a part when students are actually being prepared for listening in 

terms of remind them the knowledge they already have about the topic or to think about what 

information the listening is going to introduce. Woodward (2005) includes into this part also 

potential lexical items that students might encounter when doing the activity and outlining 

the way leading to finishing the activity (p.124). 



10 

 The “while” phase is basically the main body of the activity when students focus on 

information they are supposed to notice in the listening to fulfil the task. During this phase 

teachers should not interrupt the work of the students but rather monitor and wait for his or 

her students to reach for help themselves (Scrivener, 1994, p. 30). Woodward (2005) calls 

this phase an “in-stage”. She states that during this stage “students do the listening or reading 

and work on the allotted tasks that are deigned to make the listening or reading easier” (p. 

124)  

The last part called “post” phase sums up the information and offers subjects to 

discuss such as comprehension or difficulties. It should also include speaking about what 

students learnt and also speaking about the purpose and importance of the activity for further 

learning (Scrivener, 1994, p. 30). 

 

PPP 

When teachers introduce knew knowledge during the “instruction” stage of the 

lesson the good idea is to use a method called PPP which stands for presentation, practice 

and production. This method is so versatile that it may be theoretically used in many different 

learning situations including either a few words or complex sentences. 

First the new item which the students are to learn needs to be shown and introduced 

to the students before they actually start using it. This happens in the “presentation” part. 

According to Woodward (2005) this part “involves setting up a situation” and “eliciting or 

modelling some language that fits the situation”. She adds that “presentation” part is “an 

opening stage in which the teacher makes the new language plain” (p. 126).  

After this initial phase teachers need to guide their students to use the new learnt item 

rather safely and in a controlled manner. This happens in “practice” stage where students are 

observed and guided by their teacher. 

The final step is to let students use what they learnt freely in “production” phase. 

Teachers should not interrupt or guide students anymore. When this phase is over it is time 

for teachers to make sure that students learnt the language item correctly and that it is further 

practised in different contexts and situations. Practise and production stages are a good 

opportunity for students to use the new learnt language item and develop deeper knowledge 

of it. 
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Test – teach – test  

Woodward (2005) in her book mentions two more methods which may be found in 

“instructional” phase and are used for introducing new language items. The first one is 

known as “test, teach, test” which is basically finding out what students do not know, then 

explaining the language item and expose it to them and finally testing them if they 

understood the issue (p. 123). 

 

TBL 

The second one is so called “TBL” which stands for task-based learning. As the name 

suggests learning by this method revolves around finishing a task given to students. It means 

that task-based learning does not say what language items will be learnt however “the group 

consider what they had learned overall” (Woodward, 2005, p. 128) after finishing the task. 

 

Closure and follow-up 

In this part of a lesson students summarize new information provided to them during 

the session. It should help them to fix new knowledge and connect it with what they had 

already known before. This may be done by an appropriate form of review or by using a 

well-designed activity. According to Richards (2015), closure is a good way to prepare 

students for next learning sessions. He describes strategies which helps teachers end a lesson 

in a meaningful way. Next to the summarization and application new knowledge onto a given 

task he adds that teachers should also tell students what they did well and highlight their 

success, furthermore teachers should connect new knowledge to the aims and objectives 

teachers and students are following (p. 182). A good way to close a lesson is also to let 

students write on a piece of paper a few things they remember or learned during the lesson 

and give it to their teacher at the end of their session. This may also serve as a feedback for 

teachers to know whether their lesson was successful in terms of meeting the aims and 

objectives and what they should improve in next meetings. Closing according to Woodward 

(2005) “may be a joke, some questions for next time, or a link to forward. From the point of 

view of lesson design, this part is important since it rounds things off nicely”. She further 

adds however that “this stage is less essential than the ones above” (p. 114). 
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Tempo, pacing 

When focusing on the structure of a lesson one must have in mind, except for what 

was already mentioned, the aspect of time which is a significant factor in lesson planning. 

Richards (2015) defines in his book pacing as “the extent to which a lesson maintains its 

momentum and communicates a sense of development” (p. 182). From the definition it is 

obvious that pacing divides a lesson into several parts to which a certain time is given. 

Furthermore it is basically the time aspect of a lesson. It means that everything teachers do 

and perform in their lessons must have a defined time limit. It is advisable to inform students 

about time during each activity they perform. It may happen that if teachers work 

unnecessarily long on one activity the whole lesson becomes boring and the class atmosphere 

poor for learning opportunities. Nobody simply wants to work on a lengthy exercise which 

seems to drag forever, especially younger students. 

 

Formal lesson planning 

As mentioned in previous context it is necessary for teachers to prepare lessons in 

advance when they are to be successful. Teachers does not always have to write their lesson 

plans on a piece of paper but as Woodward (2005) states in her book, writing lesson plans 

down “helps many to organise their thinking” (p. 198). Scrivener (2011) even states in his 

book that experienced teachers who teach every day do not write their lesson plans on the 

paper, however, writing them down is “basically a training tool” for novice teachers to be 

able to create their lesson more effectively (p. 136). According to it writing lesson plans on 

a piece of paper is useful for novice as well as for experienced teachers. 

Lesson plans may have a lot of shapes, looks and forms. However there exist a 

general idea how a formal lesson plan should look like. The first basic rule is to make a plan 

fit on one sheet of paper containing only necessary information needed to understand what 

to do during the lesson (Cross, 1991, p. 140). Teachers are to include in their plans two 

essential points or information. The first one is the outline of the lesson. The outline includes 

not only what activities will be used during lesson but also time spend on each of them. The 

other thing from these two are information such as aims, goals, objectives, materials, number 

of students, level of students or problems that may arise during the lesson (Scrivener, 1994, 

p. 45). Harmer (2007) proves this fact in his book when he says that “the main body of a 

formal plan lists the activities and procedures in the lesson, together with the time we expect 

each of them to take” (p. 374). However he adds that there should also be an information in 

the lesson plan which states “who will be interacting with whom” (p. 374). 
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Formal lesson plans should contain much more than aims, objectives, information 

about interaction between students and their teacher or other things mentioned above. There 

might be the date when the lesson takes place and time. Also the number of students might 

be included next to their level of language. What should be written in a formal lesson plan 

as well are back up activities and extra-class work including homework. After teaching 

according to a formal lesson plan there should be a place for an assessment, which means 

determining whether the aims were successfully met and what might be done differently and 

better next time. The assessment might include rubric evaluation, tests or quizzes. 

 

Informal (alternative) lesson planning 

There are situations when standard formal lesson planning is not appropriate. There 

may be several reasons for it. Teachers may not have time to prepare a formal lesson plan or 

it might be problematic to write some methodology on a piece of paper into a given table, 

on a given line or into a column or teachers simply want to create a lesson on the spot. Using 

alternative lesson plans however is recommended to more experienced teachers rather than 

to novice ones while new teachers are more likely to get lost when something which is not 

in their formal lesson plan arise during a lesson.  

Scrivener (2011) in his book presents seven reasons why and when teachers use 

alternative lesson planning and proves facts mentioned above (p. 142). 

1. Teachers haven´t got the time; 

2. the lesson methodology teachers wish to use cannot easily characterised using this 

(standard) format; 

3. it doesn´t seem economic or helpful way of describing a lesson´s way of working; 

4. it might restrict teachers´ freedom to respond to learners in class; 

5. the lesson content and/or aims will emerge during the class rather than being pre-decided; 

6. teachers´ priority is to create a specific atmosphere, a certain type of rapport, etc; 

7. teachers want to experiment or work on specific aspects of their teaching. 

Next to the brief and understandable list of reasons why teachers use alternative 

lesson plans Scrivener (2011) describes how such plans may be created. He states several 

methods. One of the easiest one for teachers to create is according to him the alternative 

lesson plan written on a piece of paper called “running order” which basis is writing several 

steps of a lesson with short explanations to it. In other words it may look like a list of a few 

points briefly explained (p. 142). 



14 

Another way how to make an alternative lesson plan is simply note what teachers 

want their students to achieve after the lesson and what are students supposed to know. The 

importance of writing lesson notes is emphasized in Woodward´s (2005) book when she 

states that “clarifying thoughts by writing them down means students are less likely to get 

confusing or incoherent message” (p. 198). That means that when teachers write down their 

lesson plan in informal or alternative way it helps not only them to make a lesson successful 

but it also helps students to learn. 

There is of course the alternative for teachers not to write anything and have the 

whole lesson in their minds. In this case it is advisable for them to imagine the lesson and 

thing about the way it will be conducted. During this procedure teachers should imagine 

possible problems that may arise during the lesson and think about different methodology 

they are able to use. 

 

Evaluation of a lesson plan 

After each lesson there should be time for teachers to evaluate whether the lesson 

and the lesson plan were successful or not. The view of success and failure may be different 

for various teachers as well as for students. In general however, the lesson is regarded 

successful when teachers can say if his or her students learned something new during the 

lesson (Richards and Renandya, 2002, p. 35). Butt (2008) agrees with this idea when he says 

that “the essential element of evaluation should focus on what the students have learnt and 

whether we (teachers) can be reasonably certain of the extent of this learning” (p. 98). 

Evaluation of a lesson and a lesson plan serves primarily for teachers´ development. 

It explains to him or her, what should be done differently in future lessons in order to be 

more successful. Butt (2008) proves this fact stating that “lesson evaluation is central to any 

teacher´s professional development” (p. 97). 

Richards and Renandya (2002) state several questions to ask after a lesson to reflect 

on it (p. 35). 

• What do you (teacher) think the students actually learned? 

• What tasks were most successful? Least successful? Why? 

• Did you (teacher) finish the lesson on time? 

• What changes (if any) will you (teacher) make in your (teacher´s) teaching and 

why (or why not)? 
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Asking these questions after every lesson is essential for teachers in order to think 

about further improvement in lesson planning and teaching. 

There are, however, more ways how to evaluate a lesson. Butt (2008) suggests that 

an effective lesson evaluation can be done by another teacher who monitors his or her 

colleague´s class and reflect on it by feedback. Teachers may also evaluate a lesson by 

getting back to the original aims and objectives of the lesson and compare them with the 

result – i.e. whether the aims and objectives correspond with the students´ new language 

knowledge after the lesson (p. 98). 

Richards (2015) adds that evaluation of a lesson can be done by “audio or video 

recording of lessons (p. 186). This is an effective way of evaluation to use when there is no 

teacher who is able to observe his or her colleagues´ lessons. Furthermore it allows teachers 

to critically see his or her body language or pronunciation for example which might be 

improved if necessary according to the video or audio recording. 

Mishra (2009) calls lesson plan evaluation “self-evaluation” which according to him 

“takes place after the lesson is over” (p. 246). He contributes to this topic with the suggestion 

of writing the lesson plan evaluation on a separate piece of paper (teaching log) or to write 

it directly onto the lesson plan itself if there is space for it. According to him, teachers cannot 

be successful in their further practice without a proper lesson plan evaluation (p. 246). 

This part of the work provides theoretical information about effective lesson planning 

needed to be understood for interpreting the conducted research focused on the topic of 

effective lesson planning introduced in further part of this work. It focuses on the importance 

of pre-planning phase which should not be omitted before the creation of any lesson plan as 

well as on the planning of a lesson itself. Formal lesson plans together with informal lesson 

plans are also described in this chapter. The theoretical part of this work ends with the part 

considering the importance of lesson plan evaluation. The following part of the thesis 

provides an insight on the methodology of the conducted research, the process of data 

collection and evaluation as well as on how the research was accomplished. 
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III. METHODS 

 

This chapter focuses on the methods of the conducted research on the topic of 

effective lesson planning. It describes the objectives of the research and how the research 

was conducted. This part of the thesis also deals with the detailed description of methodology 

and strategies used during the research. 

Objectives 

The objective of the research was to analyse lesson plans for English classes. The 

main purpose was to find out, whether lesson plans which are downloadable from the internet 

without any payment and registration correspond with the theory of effective lesson planning 

described in the theoretical part of the thesis. The purpose of the research was also to 

discover if these free and for everyone available online lesson plans may be used without 

any adjustments in everyday English education. Furthermore, the research focused on the 

issues of aims and objectives of the lessons provided on the internet especially if the teachers 

who post lesson plans online state clearly defined objectives which are specific and 

measurable corresponding with the theory of how aims and objectives are supposed to be 

introduced. 

 

Research methodology 

For the research conducted, I found on the internet twenty-five lesson plans which 

were analysed according to the rubric that was created specifically for this research. The 

lesson plans for English classes were downloaded from several websites. I tried to use for 

the research as many websites providing free lesson plans as possible to have a diverse 

sample of the various forms and designs of English lesson plans from many different people. 

However, not many websites visited for the purpose of the research provided lesson plans 

free of charge or without the necessity to register new users. Therefor not all of the lesson 

plans analysed in the research are from different websites. In other words, several websites 

were used to download more than one lesson plan for the analysis. Nevertheless, these 

websites were chosen rather randomly without any specific restrictions except the mentioned 

condition that they provided lesson plans for free and without registration. 

The evaluation rubric designed for the research consisted of eight categories 

according to which the downloaded lesson plans were analysed. Seven of the categories were 

analysed according to three achievement levels of scoring, specifically named “excellent”, 
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“meets expectation” and “unsatisfactory”. The last category was analysed only using two 

levels of scoring named “excellent” and “unsatisfactory”. 

 

Categories 

The categories of the evaluation rubric were chosen according to the most important 

elements which, based on the theory, every lesson plan should include. These were “aims, 

objectives”, “individual students´ needs”, “potential problems”, “main stages of the lesson 

(opening, simulation, instruction, closure, follow up)”, “materials and resources”, 

“activities”, “lesson evaluation” and “the amount of detail”. 

Aims, objectives. In this category the main purpose was analyse, whether the lesson 

plans, provided on the internet, have well defined aims and objectives. It means aims and 

objectives specific and measurable, clearly stated and aims and objectives which provide 

meaningful learning outcomes. This category is important because, according to the theory, 

having a well-defined, specific and measurable aims and objectives is essential for 

conducting a lesson where students´ learning is present. 

Individual students´ needs. The category of individual students´ needs dealt with 

whether the lesson plans provided on the internet take into consideration the fact that every 

student is different and he or she needs specific approach during lessons. The different 

approach in a lesson may be conducted by offering activities to students that are of various 

levels and difficulty so that everybody in the class is able to succeed. 

Potential problems. In every lesson, there may occur an unpredictable situation or 

situations which teachers should deal with. However, it is wise to think about these potential 

and often problematic situations in advance and note them into the lesson plan. This fact is 

why the category of potential problems is one of the few most important to include into a 

lesson plan when the lesson plan is supposed to be effective. 

Main stages of the lesson (opening, simulation, instruction, closure, follow up). 

This category is essential for an effective lesson plan because a lesson which is supposed to 

be effective must include stages sequenced in a coherent manner. Every stage has a different 

purpose in a lesson, and one cannot exist without another. By choosing this category in my 

lesson plan evaluation rubric I tried to analyse whether lesson plans provided on the internet 

include all the main stages of a lesson well and coherently sequenced. 

Materials and resources. No effective lesson can be taught without proper materials 

and resources. They should be connected to the real world and vary from each other. If it is 

possible the integration of technology is desirable in an effective lesson. That is why I think 
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the category of materials and resources is important in defining whether a lesson is effective 

or not. 

Activities. I choose a category of activities as the sixth category of an effective lesson 

plan to find out if the lesson plans provided on the internet include meaningful, motivating 

and objective based activities, which are success-oriented and while performing them 

English language is used most of the times. It is important to analyse if the activities defined 

are present in the lesson plan to in order to decide whether the lesson plan is effective. 

Lesson evaluation. According to the theory, every effective lesson plan should 

include some form of lesson evaluation which provides an information to teachers whether 

learning in the conducted lesson was present. It informs students about their progress as well. 

A proper lesson evaluation must include some forms of formative assessment strategy. 

The amount of detail. The last category focused on the amount of detail of a lesson 

plan. In other words, it informed if the lesson plan provided sufficient amount of information 

for a teacher to follow it without any difficulties. I chose this category because it is essential 

to create lesson plans which are easy to follow. Only when this condition is met a lesson 

plan may be effective. In this category I used only two levels of scoring - “excellent” and 

“unsatisfactory”. 

After creating the evaluation rubric for my research, the following stage was 

choosing one of the twenty-five lesson plans which I had downloaded for the internet and 

prove, whether the rubric is well designed. In other words, it means I proved whether the 

levels of scoring of the evaluation rubric were well defined and categories effectively and 

appropriately chosen. To prove the validity of the rubric I analysed one of the lesson plans 

from those provided on the internet using the rubric. However, the evaluation rubric needed 

to be adjusted for the purposes of the research and the levels of scoring had to be re-defined. 

Then the final form of the evaluation rubric was created. 

After I proved the rubric was well designed, I used the rubric to analyse the rest of 

the lesson plans according to it. 

This part of the thesis focused on methodology used during the research. It included 

objectives of the research as well as how materials for the research were obtained. It further 

described the evaluation rubric used to conduct the research and its categories with 

description of each. In this part of the thesis I also included the evaluation rubric itself. Next 

chapter of the thesis deals with the results of the research. 
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Lesson plan evaluation rubric 

 

 

 

 

 Excellent Meets 

expectation 

Unsatisfactory 

Aims, 

objectives 

Aims and objectives given, 

clearly stated, well 

defined, specific and 

measurable. The plan 

provides meaningful 

learning outcomes. 

Aims and 

objectives are 

given but not well 

worded/unclear. 

Aims and objectives 

are not stated. 

Individual 

students´ 

needs 

The lesson offers activities 

that allow students of 

different levels to succeed 

(e.g. open tasks, 

differentiated tasks, etc.) 

Some tasks can 

potentially allow 

students of 

different levels to 

succeed. 

Tasks do not allow for 

individual differences. 

Potential 

problems 

Potential problems 

described in detail with 

different ways of solution. 

Potential 

problems 

mentioned. 

Potential problems 

limited or not 

included. 

Main stages of 

the lesson 

(opening, 

simulation, 

instruction, 

closure, follow 

up) 

All lesson stages included, 

activities are sequenced in 

a coherent manner. 

All stages 

included, 

cohesion not 

always observed. 

Not all stages 

included. 

Materials and 

resources 

Connect to “real world” & 

variety, effectively 

integrates technology. 

Limited materials 

and/or resources 

included. 

Materials and 

resources not 

included. 

Activities Meaningful, motivating, 

objective based, success-

oriented, English is used 

most of the times. 

Activities 

objective based 

Activities not 

objective based. 

Lesson 

evaluation 

Formative assessment 

included & consistent with 

objectives. 

Concluding 

activity included 

with a lesson 

evaluation 

purpose. 

No assessment 

strategies included. 

The amount 

of detail 

The lesson plan provides 

sufficient amount of 

information for a teacher 

to follow it without any 

difficulties. 

- The lesson plan does 

not provide sufficient 

amount of information 

for a teacher to follow 

it without any 

difficulties. 
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IV. RESULTS AND COMMENTARIES 

 

The purpose of this part of the thesis is to present collected data of the research and 

comment on them. The data are presented in the form of graphs each representing a category 

of the lesson plan evaluation rubric designed specifically for this research. The categories 

are described in detail and the results further commented. 

 

Results 

Aims and objectives 

The first graph of the research results describes the category “aims and objectives” 

of the lesson plan evaluation rubric. To reach the excellent level of scoring, the aims and 

objectives of a lesson plan had to be given, clearly stated, well defined, specific and 

measurable. The plan provided meaningful learning outcomes. The aims and objectives of a 

lesson plan in the level of scoring named “meets expectation” were defined as aims and 

objectives which were given but not well worded or unclear. Aims and objectives which 

were not stated were marked as unsatisfactory. 

 

Graph 1: Aims and objectives 

 

Eleven lesson plans, which is 44 %, were graded as excellent when setting aims and 

objectives. Also 11 (44 %) of the lesson plans belonged to the level of scoring “meets 

expectation”. Only 3, which is 12 %, of the lesson plans were unsatisfactory when dealing 

with aims and objectives. 

 

 

 

11; 44%

11; 44%

3; 12%

Excellent Meets expectation Unsatisfactory
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Individual students´ needs 

This graph represents the category of “individual students´ needs”. To reach the 

scoring level excellent in this category, the lesson plan had to include activities, that allowed 

students of different levels to succeed. These are for example open tasks or differentiated 

tasks. A lesson plan which was supposed to meet expectations needed to include at least 

some tasks that could potentially allow students of different levels to succeed. However, 

tasks that did not allow for any individual differences were labelled as unsatisfactory.

 

Graph 2: Individual students´ needs 

 

The number of lesson plans, which were graded as excellent in terms of individual 

students´ needs was 10, in other words 40 %. 11 of the lesson plans (44 %) met the 

expectation of individual students´ needs. 4 of the researched lesson plans (16 %) were 

according to the rubric unsatisfactory in terms of individual students´ needs. 

 

Potential problems 

Potential problems that may occur in a lesson is another category to consider when 

dealing with effectiveness of a lesson plan. The third graph of the results of the research 

shows the number of lesson plans according to the scoring level of potential problems. The 

category of potential problems was marked as excellent in those lesson plans which potential 

problems were described in detail with different ways of solution. This category met the 

expectation when there were potential problems mentioned in a lesson plan and when 

potential problems were limited or not included, this category was graded as unsatisfactory. 

 

10; 40%

11; 44%

4; 16%

Excellent Meets expectation Unsatisfactory
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. 

 

Graph 3: Potential problems 

 

The graph number 3 shows that only 4 (16 %) of the evaluated lesson plans were 

scored as excellent when dealing with potential problems. 1 of the lesson plans (4 %) met 

the expectation of potential problems and the majority of 20 (80 %) was unsatisfactory when 

focusing on potential problems of a lesson. 

 

Main stages of the lesson (opening, simulation, instruction, closure, follow up) 

The fourth graph represents the results of the category focusing on main stages of the 

lesson. A lesson plan, which included all the main stages of the lesson described in the 

theoretical part of the thesis and the activities performed during those stages were sequenced 

in a coherent manner, was graded as excellent in terms of this category. When the cohesion 

of the main stages was not always observed but all of them were present in the lesson plan, 

this category met expectation. As unsatisfactory, in terms of the main stages of the lesson, 

were labelled those lesson plans, which did not include all of the main stages of the lesson. 

 

 

4; 16%

1; 4%

20; 80%

Excellent Meets expectation Unsatisfactory
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Graph 4: Main stages of the lesson (opening, simulation, instruction, closure, follow 

up) 

As visible from the graph 4, 18 from the 25 analysed lesson plans (72 %) were graded 

as excellent when dealing with main stages of the lesson. Only 1 (4 %) met the expectation 

of this category and 6 (24 %) were unsatisfactory – did not include all the main stages of the 

lesson. 

 

Materials and resources 

The graph number 5 shows the results of the category dealing with materials and 

resources of the researched lesson plans. The “excellent” level of scoring represents those 

lesson plans, which included variability of materials and resources and which materials were 

connected to the real world. Those materials and resources effectively integrating technology 

were also graded as excellent. The lesson plans which included limited materials and/or 

resources were marked as lesson plans which, according to this category, met expectations. 

When lesson plans did not include any materials and resources they were graded as 

unsatisfactory in this category. 

 

Graph 5: Materials and resources 

18; 72%

1; 4%

6; 24%

Excellent Meets expectation Unsatisfactory

11; 44%

12; 48%

2; 8%

Excellent Meets expectation Unsatisfactory
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As seen from the graph above, 11, which is 44 % of the lesson plans, were excellent 

in terms of materials and resources. Almost the same number, 12 (48 %), of the analysed 

lesson plans met expectation when dealing with materials and resources and only 2 (8 %) of 

the lesson plans were unsatisfactory in this category. 

 

Activities 

The graph below represents the category dealing with activities. To reach the 

excellent level of scoring in terms of activities, the activities of the researched lesson plans 

must have been meaningful, motivating, objective based, success-oriented and English must 

have been used most of the times during the activities. Activities which were objective based 

were classified according to the evaluation rubric as the ones that meet expectation in this 

category. When activities were not objective based, this category of a lesson plan was graded 

as unsatisfactory according to the rubric. 

 

Graph 6: Activities 

 

The graph shows that 14 (56 %) of the lesson plans included activities which 

correspond with the definition of the excellent level of scoring of this category. 3 (12 %) of 

the lesson plans analysed met the expectation level of scoring when dealing with activities 

and 8 (32 %) of the lesson plans contained activities which were unsatisfactory. 

 

Lesson evaluation 

This graph represents the results of the category lesson evaluation. The excellent 

level of scoring in the category of lesson evaluation was described as the one that included 

formative assessment and was consistent with objectives. When a concluding activity with 

a lesson evaluation purpose was included the lesson plan met expectation of this category. 

14; 56%

3; 12%

8; 32%

Excellent Meets expectation Unsatisfactory
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Unsatisfactory lesson plans according to the category of lesson evaluation were those in 

which no assessment strategies were present. 

 

 

Graph 7: Lesson evaluation 

 

The graph 7 shows, that 7 of the researched lesson plans, which is 28 %, were graded 

as excellent in terms of lesson evaluation. 9 (36 %) of the lesson plans met expectation when 

dealing with lesson evaluation and 9, also 36 %, of the analysed lesson plans were 

unsatisfactory in the category of lesson evaluation. 

 

The amount of detail 

In the category considering the amount of detail of the lesson plan I used only two 

levels of scoring, so the analysed lesson plans were either excellent or unsatisfactory 

according to the amount of detail. To be excellent, the researched lesson plans were supposed 

to provide sufficient amount of information for a teacher to follow them without any 

difficulties. Unsatisfactory lesson plans according to this category where those which did 

not provide sufficient amount of information for a teacher to follow them without any 

difficulties. 

7; 28%

9; 36%

9; 36%

Excellent Meets expectation Unsatisfactory
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Graph 8: The amount of detail 

 

The graph above shows that 21 (84 %) of the researched lesson plans were excellent 

in terms of the amount of detail they provided, however, 4, which was 16 % were 

unsatisfactory. 

 

Commentaries 

This part of the chapter is dedicated to the commentaries of key findings of the 

research and the data presented in the previous part of the thesis in the graphs. Aims, 

objectives and activities of the researched lesson plans are commented specifically in one 

part of this chapter. It is followed by the most important key findings of the research. 

 

Aims, objectives and activities of researched lesson plans 

The research showed that for many teachers who post their lesson plans on the 

internet for everybody to download freely setting aims and objectives properly according to 

the theory might be problematic. If we inspect the graph 1 in the section of results it is 

obvious that 44 % of the teachers posting their lesson plans on the internet are not able to 

define specific, clearly stated and measurable aims and objectives with meaningful learning 

outcomes. If teachers whose aims and objectives are not even stated in their lesson plans are 

counted together with the teachers who are not good in defining aims and objectives, the 

number is even higher. 

The most problematic is, according to the research, the fact that most of the teachers 

substitute the aims and objectives for the topic of a lesson or for a description of what 

students will be doing in the lesson. This may be proved in the analysed lesson plan 2 (see 

appendix) when the author of the lesson plan states that one of the three aims of the lesson 

21; 84%

4; 16%

Excellent Unsatisfactory
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is “to work in teams to reach agreement”. It is in fact a description of what students are 

supposed to do during the lesson and not the aim. Similar problem is for example in the 

lesson plan 17 (see appendix) when the author describes the aims of the lesson as “to revise 

“Wh” question forms in the past”. Again, this is rather a description of what the students will 

be doing in the lesson not a well-defined aim of the lesson. 

The fact that 14 teachers out of 25 whose lesson plans were analysed were not able 

to define specific aims and objectives or even mention them in their lesson plans also 

influences their choice of activities planned for their specific lesson. If the lesson does not 

include specific lesson aims and objectives the activities done during the lesson might be 

pointless. However, when the aims and objectives of the lesson in the conducted research 

were in the category of aims and objectives graded as “meet expectation” (meaning the aims 

and objectives were unclear or not well defined) the category of aims was not automatically 

graded as “unsatisfactory”. In those cases, I focused rather on the fact if the aims 

corresponded with those not well-defined objectives in any way and if yes, the category of 

activities might have been graded as “excellent” or “meet expectation”. 

It is hard to explain why the number of teachers who cannot specify aims and 

objectives in their lesson plan correctly according to the theory is more than 50 %. One 

reason might be the fact that many teachers are not accustomed to creating well-defined aims 

and objectives during their lessons and therefore they do not know the direction of the lesson. 

Furthermore, the students of those teachers do not know where they are heading in their 

language learning and might see the lessons without well-created aims and objectives 

meaningless. The other fact why the problem of setting specific aims and objectives occur 

so often might be the indolence of the teachers who teach their lessons as a routine and do 

not think about all the components of an effective lesson plan they need to include in their 

lesson plans when preparing lessons. Nevertheless, well-defined objectives and aims 

certainly belong into the components of an effective lesson plan. 

The results of the category “aims and objectives” were surprising. According to the 

theory setting proper aims and objectives is essential for learning to be present in a lesson. 

However, as the research proves, the majority of the teachers who post downloadable 

English lesson plans on the internets is unable to set aims and objectives properly. 

 

Key findings 

The research proved that most of the English lesson plans which are downloadable 

from the internet for free do not correspond with the theory of effective lesson planning. In 
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other words, teachers who want to teach according to the lesson plans which they are able to 

download from the internet need to adjust them in certain ways to ensure their lessons taught 

by these lesson plans will be effective. The most problematic part of the lesson planning for 

teachers who post their lesson plans on the internet, according to the research, is the absence 

of the information about potential problems that may occur in the lesson. From the graph 3 

it is visible that 80 % of the lesson plans analysed for this research do not include any 

potential problems. This is the highest number of “unsatisfactory” level of scoring from all 

of the categories according to which the lesson plans were analysed.  

On the other hand, the highest number of the “excellent” level of scoring according 

to which the lesson plans were analysed reached the category of the amount of details the 

lesson plans provided. 84 % of the lesson plans in the research provided sufficient amount 

of information for teachers to follow them without any difficulties, which was the condition 

to label a lesson plan to be “excellent” in terms of the amount of detail. However, lesson 

plans which provided sufficient amount of information for teachers to follow them without 

any difficulties were not necessarily effective according to the theory of effective lesson 

planning. 

Another important fact which the research showed is that the lesson plans provided 

on the internet do not show any significant patterns and similarities in the level of scoring of 

the categories. In other words, the assessment of individual categories is not interconnected, 

as lesson plans with one category evaluated as excellent did not necessarily qualify as 

excellent in other categories. To be more concrete and to provide an example, scoring a 

category of aims and objectives or any other category as “excellent” in an analysed lesson 

plan does not necessarily indicate that the category of activities, lesson evaluation etc. will 

also be graded as “excellent”. 

As explained in the theoretical part of the thesis “the main body of a formal plan lists 

the activities and procedures in the lesson, together with the time we expect each of them to 

take” and the information about “who will be interacting with whom” (Harmer, 2007, p. 

374). However, the research showed, that the information about time duration does not 

appear in the analysed lesson plans most of the time. Only five (20 %) of the analysed lesson 

plans used in the research included the information about the duration of activities. With the 

time aspect of the activities relates the fact that none of the analysed lesson plans contained 

additional activities which might be performed when the main activities of the lesson are all 

done in less time than expected.  
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The design of the analysed lesson plans varied significantly. According to the 

research each website providing free lesson plans has its own method and pattern of how 

teachers who post their lesson plans there should create the plans in terms of visual 

appearance and layout. Nevertheless, the design did not always support the effectiveness of 

the lesson plans analysed. In other words, teachers who are not accustomed to the design of 

lesson plans provided by a certain website might have problems with orientation in the text 

and effectively use the lesson plans in their own classes. 

 

Summary of the results 

As stated in the methodology part of the thesis the main purpose was to find out, 

whether lesson plans which are downloadable from the internet without any payment 

correspond with the theory of effective lesson planning described in the theoretical part of 

the thesis and to discover if these free and for everyone available online lesson plans may be 

used without any adjustments in everyday English education. The third objective of the 

research focused on the problematic of aims and objectives of the lessons provided on the 

internet especially if the teachers who post lesson plans online give clearly defined objectives 

which are specific and measurable corresponding with the theory of how aims and objectives 

are supposed to be defined.  

To summarize the results and findings of the research it is to say that the lesson plans 

downloadable from the internet do not correspond with the theory of effective lesson 

planning. In other words, the lesson plans provided on the internet do not include well-stated 

and defined information with such quality to be labelled as effective. This information leads 

to the fact that these lesson plans provided on the internet cannot be used without adjustments 

in lessons conducted by those who download them from the internet in order to be effective 

according to the theory. The last important finding to summarize is that 44 % of aims and 

objectives of the lessons provided on the internets were not well defined, specific and 

measurable. 80 % of the teachers posting lesson plans online also did not include in their 

lesson plans potential problems that may occur during the lesson. 

In this chapter the results of the research were presented in the form of graphs. The 

results were further commented, and the key findings of the research were described in detail. 

At the end of the chapter, summary of the researched questions was conducted. The 

following part of the thesis is focused on the implications of the research including 

pedagogical implications, limitation of the research and suggestion for further research 
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V. IMPLICATIONS 

 

This part of the thesis deals with implication of the research such as pedagogical 

implications but also limitations of the research and suggestions for further research. 

 

Pedagogical Implications 

In the world of today there are many opportunities how teachers all around the world 

are able to share their ideas, knowhow, experiences or materials with each other. As the 

research showed sharing lesson plans on the internet for free and providing them to other 

teachers might be one of the benefits of contemporary world filled with new technologies. 

However, as the results of the research showed, the materials provided freely on the internet 

from teachers to teachers might not be without mistakes. 

When using materials downloaded from the internet, in the case of the research lesson 

plans, teachers should critically evaluate whether particular lesson plans they want to use in 

their lessons correspond with the theory of the effectiveness of lesson planning. The 

evaluation is essential in order to effectively teach lessons using lesson plans provided on 

the internet, in other words, to teach lessons where students´ learning is present. Every 

teacher should use a similar evaluation rubric as presented for the research of this thesis for 

critical evaluation of the lesson plans, they want to use in their classes, from all different 

points of view. According to this evaluation teachers must adjust and correct mistakes in the 

lesson plans in order to teach them effectively. 

Another fact is, that during the research I sometimes encountered a webpage which 

provides effective lesson plans but also ineffective ones. The websites which provided the 

lesson plans for the research did not have a quality standard of the downloadable lesson 

plans. It means these websites provided well designed lesson plans but also not so effective 

ones. This might suggest that teachers should be careful about which websites they use for 

downloading lesson plans and should not rely on the quality standard of the lesson plans the 

websites provide. 

When creating lesson plans teachers should always think about the aims and 

objectives of the lesson and define them properly, because according to the research, teachers 

of English very often do not include well-defined aims and objectives into their lesson plans. 

However, they must accustom the habit of defining aims and objectives in their lesson plans 

while it may significantly increase the effectiveness of their teaching. 
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Limitation of the Research 

The research has obviously its limitations and this fact must be taken into 

consideration when interpreting the results properly. First the number of websites which 

provide materials and lesson plans for teachers on the internet is larger than those which 

were used for downloading lesson plans for the research of this thesis. These websites are 

for example those which needed registration of a user before downloading lesson plans. 

Lesson plans from such websites were not included in the research. 

Second the number of the analysed lesson plans is not sufficient for determining the 

effectiveness of all the lesson plans which are on the internet provided for downloading. The 

research analysed only 25 lesson plans which means the majority of the lesson plans 

provided on the internet was not included in the research. The results therefor might lead to 

overgeneralization and simplification.  

Another limitation of the research might be the fact that evaluation of the lesson plans 

might be rather subjective even with the use of lesson plan evaluation rubric. In other words, 

labelling or scoring the categories of the effective lesson plan rubric as “excellent”, “meets 

expectation” or “unsatisfactory” might be differently done by one person conducting the 

research and other even if the definitions of each level of scoring of the categories are present 

in the evaluation rubric. Sometimes even with the definition it was difficult to determine 

whether a specific category in a specific lesson plan should be labelled as “excellent”, “meets 

expectation” or “unsatisfactory”. 

During searching for appropriate lesson plans on the internet a significant problem 

occurred. Many of the websites visited with the purpose of downloading lesson plans for the 

research claimed, except for registration, extra money to allow downloading of the lesson 

plans. Due to this fact the number of websites with probably highly effective lesson plans 

potentially useful for the research was restricted. 

 

Suggestions for Further Research 

The research might be further expanded in terms of enlarging the number of lesson 

plans used for evaluation. The thesis analysed only 25 lesson plans and with the larger 

number of evaluated lesson plans, the research might be more valid. 

The idea of analysing lesson plans of teachers from one school might be another 

beneficial form of modifying or further developing the research. The results then might be 

compared with other teachers from different schools. These researches might serve as a 

formative assessment strategy for the teachers to get to know how effectively they are able 
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to create effective lesson plans. These teachers may further conduct necessary actions to 

improve themselves in creating effective lesson plans. 

This chapter explained how teachers might benefit from the research. Further it 

focused on the limitation of the research and how it might be further extended. Next chapter 

will be dedicated to the conclusion of the thesis. 
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VI. CONLUSION 

 

The theoretical background and the research of the thesis both focused on the 

effective lesson planning. The part of the work containing theory explained the main 

principals which the effectiveness of lesson planning is based on including the importance 

of a well-designed lesson plan and all aspects which must be included in a lesson plan in 

order to be effective. 

The next part of the thesis was devoted to the research of whether lesson plans freely 

provided on the internet from teachers to other teachers correspond with the theory of how 

effective lesson plans should be created. The main questions of the research were if the 

provided lesson plans on the internet for free may be used in classes of other teachers without 

any additional adjustments. It further focused on the question if teachers designing lesson 

plans and providing them online for everybody are able to define aims and objectives of a 

lesson which are clearly stated, specific and measurable. 

I researched 25 lesson plans which had been downloaded from websites providing 

lesson plans without any charges and without the need of registration. These lesson plans 

were then analysed and evaluated according to the evaluation rubric specifically designed 

for the purpose of the research. It included eight categories named “aims and objectives”, 

“individual students´ needs”, “potential problems”, “main stages of the lesson (opening, 

simulation, instruction, closure, follow up)”, “materials and resources”, “activities”, “lesson 

evaluation” and “the amount of detail”. The categories were scored according to the levels 

of scoring, which were described for each category differently. The levels of scoring were 

“excellent”, “meets expectation” and “unsatisfactory”. 

The research was commented, and key finding described in detail. The end of the 

thesis was dedicated to the pedagogical implications, limitation of the research and 

suggestions for further research. 

The results of the research showed that 44 % of aims and objectives of the lessons 

provided on the internet are not well defined, specific and measurable and that the lesson 

plans need further adjustments in order to be effective according to the theory. Further 

analyzations conclude that the design of the analysed lesson plans vary significantly 

according to the website from which they were downloaded. The design of the lesson plans 

however does not always support the effectiveness of the lesson plans. The research also 

shows that 80 % of the lesson plans provided on the internet do not include potential 
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problems that may occur during the lesson and further additional activities which may be 

done after all the main activities of the lesson are successfully performed. 

The research might be useful for teachers to realize that not every material and every 

lesson plan they are allowed to download from the internet is done correctly and effectively. 

In other words, they cannot use lesson plans from the internet without any adjustments and 

must always focus on aims and objectives of their lessons in order to provide meaningful 

learning outcomes. 
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APPENDIX 1 

Lesson plan 1 

Příprava na hodinu anglického jazyka    Mgr. Vladimíra Burianová 

         v.buri@tiscali.cz  

         IKS 2.roč. 

ročník: 6. (žáci, kteří se učí povinně 3.rok) 

úroveň žáků: průměrná, jedná se o žáky, kteří nebyli vybráni do jazykové třídy 

učebnice: PROJECT 1 (žáci předchozí dva roky užívali učebnic CHIT CHAT1,2) 

cíl hodiny: seznámit a procvičit předložky on, in, under a množné číslo 

podstatných jmen 

hodina: gramatická 

ÚVOD 

pohybová činnost (probíhá s malými obměnami v každé hodině) 

• Stand up, sit down on the desk, on the floor, on the carpet, stan dup on the chair, on 

the desk, point to ….. 

• Put your pencil case on the desk, on the floor, put your shoe in your desk, in your 

bag 

• Conversation (name, age, family…) 

• Podle obrázků opakování slovní zásoby lekce 

• Záci ve dvou řadách, název obrázku říkají pouze první, kdo je první, získává bod 

pro své družstvo. 

INTRODUCTION NEW GRAMMAR – preposition on, in , under 

• Za použití krabice a hraček a jiných předmětů v ní dávám hádanku: What is in the 

box? a postupně vytahuji jako překvapení s větou: The dog is in the box a dávám na 

lavici a židli- Now it is on the desk. (Vytáhnu postupně ostatní předměty) 

• Hádanky na předměty, které změnily svoje místo: What is in the desk? What is 

under the chair?What is on the desk? 

• Napíšu a naučím otázku Where is the cat, the watch, the toothbrush. 

• Práce s učebnicí s. 14, popis polohy kočky na různých obrázcích. 

• Práce ve skupinách po 3-4 žácích: Draw a box in the middle of the paper. Draw a 

cat, toothbrush (slovíčka osvojená v předchozích hodinách) on, in or under the box. 

– potom se budu ptát jednotlivých skupin Where is the cat, the watch, the 

toothbrush…? 

• Writing: Ve skupinách si žáci napíšou několik vět podle toho, jak si obrázek 

namalovali. (Na tabuli bude vzorová věta – The cat is in the box.) 
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INTRODUCTION NEW GRAMMAR – množné číslo podst. jmen 

• Na tabuli budou obrázky slovíček z této lekce z předchozích hodin, nechám žáky 

chvilku dívat a potom schovám: Write the words which you remember.(do 

sloupečku)- obsahuje i podstatná jména s nepravidelným množným číslem (man, 

foot, child) 

• Seznam zkontrolujeme a doplníme, zopakuji pravidlo tvoření množného čísla u 

pravidelných podstatných jmen, do druhého sloupečku napíšeme správné tvary. 

• Seznámení s množným číslem nepravidelných podstatných jmen a společné 

doplnění  

 

ZÁVĚR  

• cvičení v pracovním sešitě s. 12 (popis poloh předmětů pomocí předložek a tvoření 

množného čísla podle obrázků) – nejdříve procvičení ústně, poté písemně (DÚ) 

 

Přílohy: kopie stran z učebnice a pracovního sešitu. 

  

Prohlašuji, že jsem tuto práci vypracovala samostatně pouze s použitím uvedených 

učebnic. 
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Source: www.pf.jcu.cz/stru/katedry/aj/doc/dirk1/burianova_lesson_plan.doc 

 

 

 

 

 

 

 

 

 

 

 



39 

Lesson plan 2
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Source: https://www.teachingenglish.org.uk/article/months-year 
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Lesson plan 3
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Source: 

https://www.harrow.ac.uk/images/international/he/Young_Learner_in_FE/Assignments/Ex

_Good_Lesson_Plan.pdf 
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Lesson plan 4
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Source:http://www.sec.gov.qa/cs/en/lessonplan/g01.pdf 
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Lesson plan 5 

Lesson Plan : Interactive Body Parts 

Teacher 
Name:  Maria Alfonso 

Grade:  Grade 1 

Subject:  Language Arts 

 

Topic: 

 This lesson is an interactive way to introduce body parts to 
first graders. After students are introduced to new vocabulary, they 
work in pairs to construct and label twenty body parts on a life-size 
outline of their bodies. 

Content: 
 Hair Nose Forehead Ears Eyes Cheeks Mouth Teeth Chin 

Shoulders Arms Hands Fingers Chest Stomach Hips Legs Feet Toes 
Elbows 

Goals: 

 1.Knowledge: Will be able to name and locate body parts that 
were taught in the lesson. 2.Comprehension: Will give an example of 
what each body part is for and describe how he wears shoes to protect 
feet and helmet to protect head. 3.Application: Child should be able 
to role play simple things like drinking from a cup or brushing teeth. 
Also should be able to show how he physically traced his partners 
outline. 4.Analysis: Should identify that the outside of the body on the 
left and right are symmetrical to each other. 5.Synthesis: Child should 

come up with his very own unique alien and describe how it uses its� 
body parts. 6.Evaluation: Should try to express how he feels if he 
were to be missing an arm or leg and will also share how they would 
use helmets, knee pads and other equipment to take care of the body 
while playing sports. 

Materials: 

 Sheets of paper, precut 4 1/2ft (one per student) Markers and 
crayons Copy of Body Parts vocabulary (one per pair) Song, "Hokey 
Pokey", Silver, Burdett & Ginn Inc., 1989 or book "Me and My Amazing 
Body" by Joan Sweeney Chart paper Scissors Colored yarn (for hair) 
Glue Outline of a body, sample (to be used by the teacher) Checklist 
with assessment You should have the papers precut to 4 1/2ft in 
height for students to lay out on floor and be able to trace each other 
on the paper. A sample should be displayed so students can see the 
outcome of the outline and be able to identify each body part. 

Introduction: 

 This lesson should be started by using the song "Hokey Pokey" 
and letting the students demonstrate what body parts they already 
know or you may want to read "Me and My Amazing Body". Either way 
you choose to begin the lesson is very much fun and will motivate the 
students to learn and explore different body parts and their functions. 

Development: 

 Play the �Hokey Pokey� song. Demonstrate motions to the 
song and ask children to participate. Ask students to name the body 
parts they heard in the song. List student responses on a vocabulary 
chart titled Body Parts. Introduce the outline of the body (your 
sample). Tell the children that this is an outline of a body without the 
parts. Ask the students to help you label the outline with the body 
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parts from the song. Ask students to tell you what body parts are still 
missing on the body outline. As students generate missing body parts, 
write the word on the Body Parts vocabulary chart and then on the 
body outline. 

Practice: 

 Place children in groups of two. Inform students that they are 
going to make their own life-size body outline with 20 body parts 
drawn and labeled. Pass out a large sheet of paper approximately 4 
1/2 ft per child. Ask each child to lie down on the paper while his/her 
partner traces the outline of his/her body. Each child cuts out the 
outline of his/her body. The students must work individually after the 
tracing is complete. 

Accommodations: 

 For any children who are behind in reading or ESL, a partner 
may help them with any necessary reading. It is best that a regular 
student or gifted student is paired with an ESE or ESL student. This 
promotes learning for the ESE or ESL child while the other student 
improves his social skills and moral development. Modification of the 
assessment checklist can be done for ESE students and an extra credit 
vocabulary list can be added for gifted children, which the other 
students can try as well. 

Checking For 
Understanding: 

 Display each outline for each child to observe. Ask students to 
write a journal entry about a body part that they have two of. Ask 
them to write an example of what each body part is used for and to 
describe some of the things they do to take care of their body. While 
students are writing in their journals, the teacher conferences with 
other students as a shaping assessment and gives corrective and 
positive feedback. 

Closure: 
  You can expand this lesson with the book "Me and My Amazing 

Body", and have the children write in a journal what are the different 
functions of the body parts described in the story. 

Evaluation: 

 Use the labeled outline of each child's body to assess the 
student's ability to name the parts of the body. The checklist includes 
criteria ranging from excellent to unsatisfactory. Checklist 
____Excellent - All 20 body parts drawn and labeled correctly. 
____Satisfactory - 15-19 body parts drawn and labeled correctly. 
____Nice - 10-14 body parts drawn and labeled correctly. 
____Unsatisfactory - 9 or less body parts drawn and labeled correctly. 

 

Source: http://www.teach-

nology.com/lessons/lsn_pln_view_lessons.php?action=view&cat_id=3&lsn_id=18111 
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Lesson plan 6 

Lesson Plan : Personality & Descriptions 

Teacher 
Name:  Mr. Mike Jackson 

Grade:  College/University 

Subject:  World Languages 

 

Topic: 
 Personality,Character and Appearance Interchange Chapter 6 My Sister Works 

Downtown 

Content: 
 Being able to describe someone fully and with distinction. 1.Transportation 

2.Conversation " Nice Car" 3.Family 4.Simple Present Statements and Questions 5. Third 
Person 6. Routines-What's your schedule like? 

Goals: 
 To be able to talk about someone in a conversation and give a complete 

description of their personality,appearance and character. To father the students 
conversations and grammar. 

Objectives: 
 To watch as they use the 3 objectives and see if they can distinguish the 

differences between them. To check for understanding during conversations in the book 
and listening to the tape. 

Materials:  DVD,Interchange Book, handouts and boardgames 

Introduction: 

 Today I hope everyone has finished your project on Describing Your Friend. If not 
we will finish in class. After wards we will play a board game and see if you understand it. 
You will need to put the Korean equivalent on each box that you land on using a dice. 
Today we will continue in our Interchange Book. We will skip Chapter 5 as I feel you know 
most of the material. If you want you can do Chapter 5 at home. If you have any questions 
please let me know. There will be a test on Chapter 1 to 6 next week so please study. 

Development: 
 Watch as they describe their friends and play the board game to see if they are 

able to use the more difficult words. Listen to the tape for understanding then we will go 
over the material in the book. I will role play with one of the students to demonstrate. 

Practice:  Play the board game with a partner 

Checking For 
Understanding: 

 1.Check for understanding in Grammar Focus A and B in part and 8. 2. Check for 
listening skills in Word Power and Listening. 

Closure: 

 Today we will close on descriptions and next week we will have a class on 
introductions and if time allows start on Chapter 6 in our books. I will give everyone some 
tests on Chapter 1 through 6 the following week and an oral test on How's it going where 
you each much answer 2 questions I ask you from the material.Example: What did you do 
yesterday?Continue to practice your conversation How's it going using what you have 
learned with the weather and descriptions to broaden your conversations. 

Evaluation: 
 I would like to evaluate students orally one at a time. This will take a long time 

so we will also have an extended written portion to the exam. 

Teacher 
Reflections: 

 Next week we will have our Practice Test so please be here on time. If you 
cannot be here call me so we can set up a time to take your tests. It is important so I can 
see how far you have come. Then we will continue in our Interchange Book. During winter 
camp we will be practicing Tenses for Understanding. This is very important in language 
study so I hope you can all come to Winter Camp. 

Source: http://www.teach-

nology.com/lessons/lsn_pln_view_lessons.php?action=view&cat_id=12&lsn_id=12962 
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Lesson plan 7
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Source: https://www.tefl.net/esl-lesson-plans/worksheet-friends.htm 
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Lesson plan 8 

Lesson Plan : Conversation About the Weather 

Teacher 
Name:  Mr. Juiles Niley 

Grade:  College/University 

Subject:  World Languages 

 

Topic: 
 Learning advance vocabulary on the Weather and continuing our conversation 

HOW'S IT GOING 1.Conversation-small talk 2. The Weather 

Content: 
 Handouts of new weather vocabulary, Listening test on the weather. Talking 

about everyday happenings and the weather. 

Goals: 

 To be able to broaden the vocabulary when talking about the weather so the 
student can broaden their conversation. To be able to listen and understand. 1. To 
perfect talking in the past 2. To be able to speak about the weather with more advance 
language. 

Objectives: 

 1.To have the teachers and parents to be able to meet an English speaking 
person or myself and be able to have small talk with a broad variety of subjects. 2. To be 
able to talk about the weather with advance language 3. To be able to change Celsius to 
Fahrenheit 3. To see if they can distinguish between the different types of weather 

Materials:  Handouts, PowerPoint and the blackboard 

Introduction: 

 Today we will learn new vocabulary concerning the weather and hope to use it 
in our conversations. Good Afternoon everyone. Today we will advance our small talk and 
add the topic of the weather. We all know how to talk about simple things concerning the 
weather so today we will learn more advance terms. Also we will continue our 
conversation "How's it going?" and work on our past verbs through games and practice. 

Development: 

 Practice with handouts and listening. Show the PowerPoint and give the 
handouts for a warm-up. Go over some known words then have them do some practice 
sentences. I will play Weather Forcaster and they must listen and write down what I 
say.Then we will practice some more advance words about the weather. 

Practice: 
 Practice our conversation HOW'S IT GOING. Continued practice of their 

conversations 

Checking For 
Understanding: 

 Listen to see if they use a variety of new weather words in their conversations. 

Closure: 
 We will continue broadening our vocabulary on the weather next week then we 

will move on to describing peoples personalities and appearance. 

Evaluation: 
 Students will take a weather test the following week. It will include all types of 

words we have covered this far in the course. 

Teacher 
Reflections: 

 OK everyone as we continue our conversations in the next few weeks I want to 
hear you using more new vocabulary that we have learned. In December you will be 
tested and I will have a conversation with each of you individually and you must answer 
without the use of the board. 

 

Source: http://www.teach-

nology.com/lessons/lsn_pln_view_lessons.php?action=view&cat_id=12&lsn_id=12767 
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Lesson plan 9 

Lesson Plan : WH-Questions & The Self Pronoun 

Teacher 
Name:  Ray Archer 

Grade:  Grade 9-10 

Subject:  World Languages 

 

Topic: 
 Questions asking for specific information & their non-manual markers, Self 

Pronoun and its two functions 

Content: 
 WH-Q signs include: Who,What,When,Where,Why,Which,How,What-for, 

How-Many/How-Much Self Pronoun as a reflexive pronoun and as a subject pronoun 

Goals: 
 Students will be able to recognize, understand, and produce the manual and 

non-manual grammatical components of WH-Questions and the Self Pronoun. 

Objectives: 

 Students will replicate facial expressions and correct production of signed 
sentences modeled by the instructor. Students will know which WH-Q sign to use for 
its specific purpose. Students will be able to use the Self Pronoun for two different 
functions. 

Materials:  Hands & Body!, Overhead Projector, ASL Book, Worksheets 

Introduction: 

 Deaf People rely on non-manual behaviors for much of their communication - 
body-movement, timing, & facial expression. What are some ways that facial 
expressions are used in ASL? What are some question types that we have know? How 
do our facial expressions change? 

Development: 
 Discuss voice inflection for Yes/No and Wh-Questions. and how the eye-

brows mirror the voice inflection. Teacher will model sentences shown on overheads 
and offer various other examples. 

Practice: 

 Students will replicate signing of modeled sentences signed by the 
instructor. Those using the correct manual production of signs and articulation of 
facial expressions will be noted by the instructor and prompted to demonstrate. 
Instructor will have students write the signed sentences. 

Accommodations: 
 Have students exchange partners, partners try to mirror exactly when and 

how much facial expression changes - for example, the movement of the eyebrows 
and during what part of the question. 

Checking For 
Understanding: 

 Instructor will ask various questions using different question types toward 
the end of the lesson. Students appropriate response will indicate understanding of 
question and signs. 

Closure: 
 Teacher will verbally clarify information and answer any questions the 

students have. Homework will be assigned to assess written understanding of signs 
and non-manual components of ASL. 

Evaluation:  To be determined by homework. 

 

Source: http://www.teach-

nology.com/lessons/lsn_pln_view_lessons.php?action=view&cat_id=12&lsn_id=22851 
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Lesson plan 10
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Source: https://www.teacher.org/wp-content/themes/teacher/scripts/lesson-

plans/generate_lesson_plan.php?id=20049 
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Lesson plan 11
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Source: https://www.teacher.org/wp-content/themes/teacher/scripts/lesson-

plans/generate_lesson_plan.php?id=explain-those-idioms 
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Lesson plan 12
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Source: https://www.teacher.org/wp-content/themes/teacher/scripts/lesson-

plans/generate_lesson_plan.php?id=collaborative-discussion 
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Lesson plan 13
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Source: https://www.teacher.org/wp-content/themes/teacher/scripts/lesson-

plans/generate_lesson_plan.php?id=hiding-homophones 
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Lesson plan 14
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Source: https://www.tefl.net/esl-lesson-plans/TBW_Holidays-HolidaysAndHotels_TS.pdf 
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Lesson plan 15
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Source: https://www.tefl.net/esl-lesson-plans/TBW_Transport_Vocabulary_TS.pdf 
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Lesson plan 16
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Source: 

https://www.teachingenglish.org.uk/sites/teacheng/files/lesson_plan_CHOCOLATE_THE

%20JOURNEY.pdf 

https://www.teachingenglish.org.uk/sites/teacheng/files/Worksheet_CHOCOLATE_FRO

M_THE_LAND_TO_THE_HAND.pdf 
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Lesson plan 17
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Source: 

https://www.teachingenglish.org.uk/sites/teacheng/files/Yesterday%20Lesson%20Plan.pdf 

https://www.teachingenglish.org.uk/sites/teacheng/files/Yesterday%20student%20workshe

et.pdf 
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Lesson plan 18 
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Source: http://sites.miis.edu/mall/sample-lessons/mobile-lessons-for-intermediates/alexa-

squires-activity/ 
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Lesson plan 19 

Proper Noun Gallery Walk Activity 
  

Subjects 

• Arts & Humanities 
--Language Arts 

Grades 

• 3-5 

• 6-8 

• 9-12 

Brief Description 

A gallery walk activity helps reinforce the concept of proper nouns. 

Objectives 

Students will 

• learn to recognize proper nouns. 

• work together to use their knowledge to build lists of proper nouns. 

Keywords 

grammar, noun, proper noun, jigsaw, gallery walk 

Materials Needed 

• large sheets of chart paper 

• markers or crayons of several different colors 

Lesson Plan 

A proper noun is a noun that names a specific person, place, or thing. 

After introducing the concept and providing examples of proper nouns use this gallery 
walk activity to help build/reinforce students' awareness of the concept. 

Arrange students into groups of three or four. Provide each group with a different 
colored marker or crayon. Post around the room large sheets of chart paper. Each sheet of 
paper should have at the top one of the "Proper Noun Gallery Walk Activity Sheet Headings" 
listed below. Post the same number of sheets as you have groups of students. 

Nine sheets are listed below. If you only have six groups of students, eliminate some of 
the headings. 
-- You might combine State, Country, and City Names into one large category, "Place Names." 
-- Or you might include eliminate Vehicle Names and include it among the proper noun 
categories included under the "Other Proper Nouns" heading. 
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No matter how many headings you use, be sure to include one sheet of paper that is 
headed "Other Proper Nouns." That will accommodate a wide variety of proper nouns not 
included in other categories. 

Proper Noun Gallery Walk Activity Sheet Headings 

• State Names 

• Country Names 

• City Names 

• Bodies of Water 

• Team Names 

• Company Names 

• Languages 

• Vehicle Names 

• Other Proper Nouns -- Do not give students any hints about what "other" proper nouns 
might be listed there. Just see what they come up with. This sheet could capture a wide 
variety of proper nouns, including days of the week, months of the year, holidays, religions, 
names of special awards, club names, ship names, specific names of landmarks and 
buildings, names of specific products 

When groups are set, each with a different colored marker or crayon, assign each 
group to a chart. Give students five minutes to write on the chart all the proper nouns they can 
come up with that fit under that heading. 

It might help if the first group at each chart writes closest to the top of the chart. Then 
each subsequent group can add their lists under the previous group's list. That will make it 
easy if you wish to tally each group's contributions at the end of the activity. 
 
Also, to avoid confusion, You might want to have one member of each group serve as the 
recorder for that group. Groups might change recorders from chart to chart so each student 
gets an opportunity to write. 

At the end of five minutes, have each group tally and record the number of proper 
nouns it wrote and circle the number. Then have all groups shift to the next chart to their right. 
Give them five minutes to review what the previous group has written and to add new proper 
nouns to that list. 

At the end of five minutes, call time and have all groups tally their contributions and 
shift to the next chart to their right. Continue until all groups have had five minutes to add to 
each chart. Adding to some of the charts is likely to get progressively more difficult. 

When the activity is complete, share each chart with all the students. Draw attention to 
errors, clear up misconceptions, and reinforce rules for recognizing proper (vs. common) 
nouns. Adjust the groups' tallies accordingly. 

Pay a little extra attention to the chart with the "Other Proper Nouns" heading. Bring up 
any of the categories of "other proper nouns" that students might have omitted. Did they 
include days of the week, months of the year, holidays, religions, names of special awards, 
club names, ship names, specific names of landmarks and buildings, names of specific 
products? 

Let students tally the totals for each group to see which group came up with the most 
proper nouns. 
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When completed, the activity should have clarified for students the concept of the 
proper noun. 

Assessment 

Provide students with a short quiz of ten statements that include a wide variety of 
proper nouns. Some of the proper nouns should be properly capitalized and others should be 
erroneously uncapitalized; in addition, some common nouns also might be erroneously 
capitalized. Have students edit the statements so all proper nouns are capitalized and all 
common nouns are lower case. Students should achieve a score of 90 percent or better on 
this activity. 

Lesson Plan Source 

Education World 

Submitted By 

Gary Hopkins 

Click to return to this week's lesson planning theme page, Teaching Grammar Without 
the Hammer: Five Fun Activities. 

Source: https://www.educationworld.com/a_lesson/04/lp334-03.shtml 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.educationworld.com/a_lesson/lesson/lesson334.shtml
https://www.educationworld.com/a_lesson/lesson/lesson334.shtml
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Source: https://docplayer.cz/3848842-Priprava-na-hodinu-anglickeho-jazyka-pro-4-

tridu.html 
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Lesson plan 21 

Narrating in Simple Past with Video 

Donna Hurst Tatsuki 
tatsuki [at] kobeuc.ac.jp 

If a picture speaks a thousand words then motion pictures must express millions. Although 
video can be used as a stimulus to write in a variety of genres, styles and persuasive forms, this 
activity uses video to produce a narrative paragraph. 

• Objectives 

• To provide practice in constructing simple past tense forms and checking for subject verb 
agreement. 

• To give students a context to write a narrative paragraph using appropriate temporal 
adjectives and past tense forms. 

• Level: 

• False Beginner to low intermediate 

• Materials: 

• Video segment depicting a series of actions. Some good sources are TV commercials, 
rock videos, and movies. One of my favorite movie segments is the suspenseful opening 
scene in Raiders of the Lost Ark. I also have a favorite TV commercial in which a mother 
does and witnesses a number) things before her first cup of coffee in the morning. After 
that first sip she transforms from a mute zombie to a roaring drill sergeant. 

• Preparation: 

• Select the video segment. 

• Write a target narrative paragraph to determine the number and nature of the verbs that 
are likely to be used. 

• Make a list of these target verbs and supplement the list with related verbs. 

• Procedure: 

• Warm-up (to pre-teach or stimulate thinking about verb forms) 

• Make a list of lexical verbs including those that might be useful in the following 
activity. 

• Read the present tense for one by one to each student. Student should supply the 
correct simple past form. Use pronouns before the verb forms to increase some 
awareness of subject verb agreement in present tense forms. 

• Read the past tense using a pronoun form with the verb. Student should supply the 
correct present tense form with subject pronoun agreement. 

• Variation: 

• An alternative is to give the lists to each group and ask one group member to read 
out verb prompts to the group. In that case the list should have pronouns written 
with the verbs. 

• Task 

• Form small groups (3-4) and watch video segment. 

• Write a short summary of what happened, step by step in simple past. Use temporal 
markers like first, then, next, finally, at the end, etc. 

• Ask one group member to read the summary aloud. 

• Ask a different group member to list the verb forms used on the board, writing both the 
simple past and the present tense forms. 

• Repeat steps 3 and 4 for each group. 

• Circle the verbs common to each group´s summary, underline those that are different, 
correct any that are ill-formed. 

 

Source: http://yeuanhvan.com/writing-plan/2563-narrating-in-simple-past-with-video 
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Source: 

https://www.teachingenglish.org.uk/sites/teacheng/files/lesson_plan_no_tobacco_day.pdf 

https://www.teachingenglish.org.uk/sites/teacheng/files/No_tobacco_day_WS2.pdf 
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Source: https://s3-us-west-2.amazonaws.com/prodengblogs/assets/2018/11/Thanksgiving-

and-Loi-Krathong-lesson-plan.pdf 

https://s3-us-west-2.amazonaws.com/prodengblogs/assets/2018/11/Thanksgiving-and-Loi-

Krathong-Activity-sheet.pdf 
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Lesson plan 24 

Lesson Plan : What Are You Doing? 

Teacher 
Name:  Jacobs 

Grade:  Grade 5 

Subject:  World Languages 

 

Topic:  What are you doing? Present Progressive 

Content: 

 Be able to state what the people are doing in the pictures and put in a 
complete sentence What are you doing?What is he doing? What are they doing? eating 
breakfast ,Playing guitar,drinking juice,writing a letter,singing a song,reading a 
book,drawing a picture,dancing,drinking,watching TV. Continue practice of 
conversation What are your plans for the weekend? and What did you do today and 
yesterday? 

Goals: 
 To be able to write and speak in the present progressive. To learn new 

vocabulary To recognize the difference between simple present and present 
progressive. 

Objectives: 
 To be able to change from one tense to the other To use in their 

conversations with their friends and classmates to explain what they are telling them 
in every tense. 

Materials: 
 Handouts and PowerPoint, copies for all students of all materials to help 

with other classes. 

Introduction: 

 Today we will continue our use of the present progressive that you are 
writing in My. Songs class. Because of the wasted time talking about the rules we will 
have to practice our conversations next Wednesday. We will reinforce(which means to 
practice make easier) his lessons by watching the presentation and repeating. First 
though I want everyone to get out your conversation papers so we can practice. 

Development: 
 Asked the students what was happening in the pictures to see if they 

understood the present progressive. I will demonstrate by having them ask me the 
questions in the conversation and listening to my answers. 

Practice: 
 Practiced in pairs by asking what the person in the picture was doing? Each 

student in the pair had a blank box and needed to ask the other student what they 
were doing and be able to write it in the empty box 

Accommodations: 

 As a warm up, ask one of the students to come up to the front of the class. 
Show the student a flashcard with one of the action verbs, and ask them to mime the 
card. Then ask the other students what he/she is doing. Have a few different students 

come up and try different verbs. You don�t have to correct them much at this point. 
The idea is just to get them thinking about the present progressive form. 

Checking For 
Understanding: 

 Walked around the room to check their work and ask them to explain what 
they wrote down 

Closure: 
 I feel they understand the present progressive but there are still many 

spelling errors 

Evaluation: 
 Students will take a three part exam and quiz. We will take this over six 

days for ten minutes at a time. I would like to hit all learning styles with this quiz. 

Teacher 
Reflections: 

 Will finish up the present progressive next week in Mr Songs class. 

Source: http://www.teach-

nology.com/lessons/lsn_pln_view_lessons.php?action=view&cat_id=12&lsn_id=11616 
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Source: http://sites.miis.edu/mall/sample-lessons/beginnersnovices/jennalee-kuligs-

activity/ 
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SHRNUTÍ 

 

Tato práce se zabývá efektivním plánováním hodiny. První část práce se věnuje teoretickým 

poznatkům o tom, jak by měl vypadat a co by měl obsahovat efektivní plán hodiny. Na tuto 

část práce navazuje praktický výzkum, který se zabývá analýzou 25 plánů anglických 

vyučovacích hodin a zkoumá je na základě hodnoticí tabulky s kategoriemi a kritérii 

hodnocení. Výsledky výzkumu jsou prezentovány za pomoci grafů a jsou dále komentovány. 

V závěru práce jsou popsány skutečnosti, jak tento výzkum mohou využít učitelé v praxi.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  


