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ABSTRACT

Miillerova, Markéta. The University of West Bohemia. June, 2023. Exploring Czech learners’
attitudes towards English and learning English. Supervisor: Mgr. Gabriela Kleckova, Ph.D.

This thesis deals with the topic of Czech learners® attitudes towards English and learning English.
Firstly, the thesis briefly summarises the history and development of the English language, and
then it examines the role of English in the world. Then the thesis focuses on the attitudes towards
learning English and factors that could affect the attitudes. The primary purpose of this thesis is
to examine Czech learners® attitudes towards learning English and what factors are affecting

them.

The research was realised with 6" and 8™ graders of elementary school. The research results
showed that students have an overall positive attitude towards English and learning English. They
understand the current status of English and are aware of its importance in the world. The
students, however, feel that there needs to be more communication in English lessons and to learn
more things they can use outside of school. The thesis then proposes possible ways for the

teachers to use the information from the research and influence learners attitudes.
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l. INTRODUCTION

Knowledge of English is one of the most critical skills in today's world, as English has the role of
a global language. However, the learning process is very complex, and several factors influence
it. One of those factors is learners' attitudes. There are different types of attitudes, like attitude
towards English as a language, attitude towards learning English, attitude towards the culture of
English-speaking countries etc. Each of these attitudes has an effect on the learning process and

influences why the students are learning English.

Attitudes play an important role in the second language learning process. However, it is very
difficult to learn about learners' attitudes as attitudes are very complex. In this thesis, Czech
learners' attitudes towards English and learning English are explored. The main focus of the
research is to explore the learners' attitudes towards English and learning English, whether there
are any differences in the attitudes with age, grade or gender and what factors affect and,

therefore, can modify students' attitudes.

The first part of the Theoretical background chapter describes the evolution of the English
language. Then there is important information about English in today's world, how it became the
global language and how it influences the world and education. Then follows the second part,
where there is the definition of attitude, what types of attitudes there are, and what role it plays in
English learning. This part also contains a description of factors that can influence learners'
attitudes. The results of several studies on learners' attitudes are presented in the next part. In the
final part, the position of the English language in the Czech Republic is described, and there are

also presented some results of studies about Czech learners' attitudes.

The next chapter, Research and Methodology, describes the realisation process of the research
conducted for this study. The following chapter is Results and Commentaries. In this chapter, the
results collected in the research are presented, and authors' commentaries accompany them. The
next chapter, Implications, presents possible implications for teaching based on the research
results. Then follows an explanation of the research limitation and possible suggestions for
further research. The final chapter is the Conclusion, where the main ideas of the whole thesis are

summarised.



II. THEORETICAL BACKGROUND

This chapter focuses on the theoretical background and provides the framework for Czech
learners' attitudes towards English and learning English. At first, this chapter concentrates on the
history of the English language, how it spread worldwide and how it became a global language.
This part also describes what it means that English is the global language and how it affects the
world and education. The next chapter then focuses on attitude, what it is, and its role in English
language learning. It also deals with factors that have an effect on students' attitudes, like learners'
personalities or the foreign language teacher. The following part analyses some studies that have
been conducted on the topic of students' attitudes towards learning the English language. The
final part is focused on the situation in the Czech Republic. It explores the position of the English
language in the Czech education system and examines some studies about Czech learners'

attitudes toward learning English that have been done so far.

Brief History of English

If we want to find the origin of the rise of the English language, we must go back to the fifth
century. English did not originate in Britain, but it was actually an immigrant language. English
arrived in England from northern Europe and began to spread around the British Isles. English
was brought to the British Isles by Germanic invaders, Anglo-Saxons from what is now the

northwest of Germany and the Netherlands.

English then entered parts of Wales, Cornwall, Cumbria, and southern Scotland, traditionally the
strongholds of the Celtic languages. However, when we compared this with the later events,
English was spreading only on a local scale. It was at the end of the sixteenth century that English
began the process of becoming a global language. The United Kingdom needed to expand its

borders, which led to the spread of English throughout the globe (Mijwil, 2018, pp. 1-2).

As Baugh and Cable (2002) state, the history of a language is intimately bound up with the
history of the people who speak it. The English we know today reflects many centuries of
development. Different social and political events during those centuries did not only affected

people who were using the language but also the language itself. For example, the Roman



Christianizing of Britain in 597 brought England not only into contact with Latin civilisation but

also affected the language and vocabulary (p. 1).

Another historical event that influenced English development was the 1066 Norman invasion. At
that time, many nobles from England ran off to Scotland, which led to not only the fusion of
culture, nations, and language. This conquest also reduced English in the sense that it became the
language of only the lower classes whilst the nobles were using primarily French. As the status of
England was changing, so was its prestige in English. Thanks to the growth of industry and
commerce, literature and science, the English language was constantly developing (Baugh &

Cable, 2002, p. 2).

The evolution of English began 1500 years ago. Within this era, we can recognise three main
periods of development - Old English, Middle English, and New English, with Modern English
as part of it. Each of these periods has specific phonology, grammar, and vocabulary features. For

this thesis, our main concern lies in New English and especially Modern English.

New English

The beginning of the New English period was classified as the seventeenth century. By that
period, almost all the grammatical forms that are found in the language had been formed,
significant phonetic changes had already happened, and the ability to pick whatever lexeme,

wherever possible, was already developed (Verba, 2004, p. 17).

Overall, the period from the sixteenth to eighteenth centuries was crucial for opening the way for
English to become a world language. From the eighteen century forward, we can talk about the
expansion of the English language. Geographically, English was spread worldwide by British

colonisation and empire-building and, more recently, by American activities in world affairs.

Two major factors led to the present-day status of English. The first is the expansion of British
colonial power in the nineteenth century. The second is the rise of the USA as the leading
economic power in the twentieth century. The increase of native speakers was and still is
connected to America. Nowadays, the USA has nearly 70% of all English mother tongue speakers
(Crystal, 2017, pp. 30-31).



The spread of the English language is quite complex. The US linguist Braj Kachru described
English in “three circles.*. These were concentric circles, and he called them the inner, outer and
expanding circles. The inner circle encompasses traditional countries, where English was the first
language of the majority of the speakers. The US, UK, Ireland, Canada, Australia, and New
Zealand are those countries. The outer circle includes those countries where the language has
become part of a country’s chief institutions and plays an important ‘second language’ role in a
multilingual setting: Singapore, India, Malawi, and over fifty other territories. And lastly, the
expanding circle includes those countries that see the importance of English as an international
language. Still, they do not have a history of colonisation of the lands in the inner circle, and
English was not given any special status. Those countries are, for example, Japan, China, or

Russia (Crystal, 2017, pp. 60-61).

Modern English

It is necessary to bear in mind that English is still growing and changing. The changes are
constantly going, and they are most easily seen in vocabulary. New words are formed, and old
ones are dying out. Moreover, there are still more and more people using the language all over
the world, which has led to the development of different varieties of English (Baugh & Cable,
2002, p. 2).

In spite of English spreading worldwide, the language has stayed uniform. Of course, we can find
differences within particular varieties, but those differences are insignificant. There are, however,
two major national varieties: British English and American English. British English has been

taught in Western Europe for a long time, but nowadays, both variants are significant in speaking

English (Alego, 2009, p. 183).

English nowadays

English is the first language for more than 370 million people and the second for over 1 billion.
This number of speakers makes English the most spoken language in the world. It is also an

official language in almost 60 countries all over the world (Yadav, 2023).



English as a global language

As Kachru (1990) said, English has “touched the lives of so many people, in so many cultures
and continents, in so many functional roles, and with so much prestige” (p. 5). It is thanks to
globalisation that so many people speak English, and therefore it has become a global language.

But what does it even mean to be a global language?

According to Crystal (2017), “A language achieves a genuinely global status when it develops a
unique role that is recognised in every country* (p. 3). Language cannot become global by being
used as a mother tongue. As Crystal (2017) continues to explain, “To achieve such a status, a
language has to be taken up by other countries around the world. They must decide to give it a
special place within their communities, even though they may have few (or no) mother-tongue

speakers* (p. 4).

McKay (2002) provides another definition. She says that “serving as the common vehicle of
communication among speakers with or without the same linguistic and cultural background,
English is the language of air and maritime navigation, the Internet, politics, business, education,

media, diplomacy, sports, and international scientific exchange* (p. 2).

These are a few of many definitions of global language. Still, if we want to truly understand what
it means for English to be a global language, we also need to explore how it became one.

Northrup (2013) mentioned in his book that the Second World War made knowing English a high
priority as the USA gained massive political, military, economical and intellectual weight (p. 23).
After the war, the use of English, especially in Europe, took off. As Northrup (2013) continues to
explain, American voices seemed to be everywhere, namely “running the occupation of Germany,

directing the Marshall Plan, chatting in the streets and teaching it in the schools* (p. 113).

Another significant contributor to the rise of English was United Nations. In 1945 the number of
members increased. Many of those countries use English as their official language. The
dominance of English became dominant in 2001 when two-thirds of the state in the UN preferred

receiving emails in English (Northrup, 2013, p. 114).

According to Northrup (2013), English gained the status of a global language around 1990. He



states that there is not a single tipping point that would make English the international language,
but rather it was a long process and a series of events, as mentioned above. However, we might
find the one tipping point that gave English the label. In 1990 the World Wide Web was created,
nowadays known as the Internet. It is a fact that communication was mainly in English for many
years. Northrup (2013) then says that the dominance of English on the Internet was purely
practical and historical. In the early days, keyboards worked only with Roman and Cyrillic
alphabets. Another critical fact is that the US was on top when it came to internet technology;

therefore, they were on top of internet posting and usage.

Nevertheless, it is not only the internet that helped English to become a global language. The
entertainment industry had its share in spreading the language worldwide. For example, the
movie industry is an essential tool for transmitting communication. Crystal (2017) says that from
1915 dominance in the movie industry was passed to America thanks to the grand studio in
Hollywood, California. Even though the industry has developed, English — language movies still
dominate (pp. 98-99).

Llerena and Hurtado (2018) state that Hollywood considerably impacts the expansion of English
because most of the movies are transmitted and preferred in English worldwide. They say that
"Hollywood movies have identified the importance of art by using English as the official
language in their performance" (p. 13). They also conclude that Hollywood movies make
English more attractive as movie technology has allowed them to spread English around the
world in an entertainment form. Furthermore, the English language catches the audience's

attention as the viewers want to hear the voices of actors and actresses (Llerena & Hurtado, 2018,

p. 14).

Crystal (2017) also mentions the contribution of popular music. Crystal (2017) states that all
major recording companies had English origins thanks to the technology being developed in the
USA. Crystal (2017) stresses that many people make their first contact with English through
popular music and that no other source has spread English worldwide so rapidly and pervasively.
Crystal (2017) then says that even though every country has their famous singers, only a minority
of them manage to succeed internationally. Even then, they need to be singing in English.
Another critical factor is that people can hear music wherever there is a radio — in a restaurant, a

supermarket, or a car (pp.100-104).



The spread of English as a global language has both positive and negative effects. The positive
effect is the possibility of international communication and that English serves as a link between
people with the same interest but no common language. The negative effect is that the spread of
English could be a threat to other languages and that minority languages could be seen as
irrelevant. In conclusion, English becoming the global language is a part of the complex process
we call globalisation. Many people say that social and economic mobility barriers are lower than

years ago (Aponte, 2018).

English as a global language in education.

Thanks to English being the global language, students throughout the world study the language.
In the context of education, British and American English are the most common varieties. As
Northrup (2013) states, not everybody needs to speak English with Oxford or Ivy—League

accents because, as a global language, it needs to be pretty standard to be understood (p. 5).

British English is the one that is taught in our primary schools. Granting that teaching British
English is not fixed in the Czech curriculum, most of the available material (meaning school
books and such) deals with British English. Therefore, British English is the variety taught across
Czech primary schools. Nonetheless, it is only possible to be flexible about what variety the
students use. Although the British variant is the one used at schools, we have to consider that
American English has become the most critical and influential dialect of the language. Many
different influences touch pupils daily, whether it is social media, movies and series or computer
games, where many communicate with foreign people. It is impractical to demand the use of only
one variety of English since when teaching the language, it is essential to let students come in

touch with it outside the school (Vit, 2008).

Overall, English has become the most popular second language in schools across Europe. Nearly
90% of non-native students study English (Northrup, 2013, p. 143). Northrup (2013) also states
that English has become an international academic language. This day English is not only a
language that is “good to know* but also a language that is acquired in order to get advanced

training in many disciplines such as diplomacy, economics or science (p. 149).



Attitude towards learning English

Before we can emerge into the topic of attitude towards learning English, we need to define the
term attitude itself. Colin Baker (1992), in his book Attitudes and Language, define the term as
follows: "Attitude is a hypothetical construct used to explain the direction and persistence of
human behaviour"” (p. 10). Baker (1992) then continues to describe attitude as something that
cannot be directly observed and that “attitudes are a convenient and efficient way of explaining

consistent patterns in behaviour” (p. 11).

Brown (2007) provides another definition of the term. He says that attitude is something one
acquires early in childhood and is related to feelings, emotions and thoughts. Many things, such
as parents or peers, can influence it. In conclusion, according to Brown, "attitudes form a part of

one's perception of self, of others, and of the culture in which one is living" (pp. 174-175).

Gardner (1985) divides attitudes into two main categories: attitudes towards learning the
language and attitudes towards the other-language community. According to him, each type has
its role and is essential for second language learning. Each attitude has a different relationship
with achievement in the second language. Gardner (1985) states that the studies involving
attitudes towards learning the language generally obtain a higher connection with achievement

than studies of attitudes towards the second language community (p. 41).

Another potential division is also provided by Gardner (1985). He classifies the attitudes as
educational and social, where educational attitudes are focused on the teacher, the course and
learning the language. On the contrary, social attend to attitudes that focus on the cultural
implications of second language acquisition (p. 41-42). Still, according to Gardner (1985),
attitude can be either positive or negative. In the following sections, I would like to focus on the

factors that can affect one's attitude and its role in the second language learning process.

Attitudes to English learning

The role of attitude in English learning is undoubtedly significant. Both positive and negative
attitudes have their effects on learning English. According to Gardner (1985), if the student's
perspective is positive, it is reasonable to expect that the experience with the language will be

positive as well. On the other hand, if the attitudes are negative, the experiences will tend to be



perceived negatively (p. 8). Gardner (1985) then Continues to suggest that attitudes are necessary
because they determine how active individuals will be in the language learning process and that

attitudes have a definite motivational component (pp. 60-61).

Littlewood (1991) says that attitudes towards the second language community are fundamental.
He states that "the learner with more favourable attitudes will wish for more intensive contact
with the second language community... If the attitude is negative, there may be strong internal
barriers against learning" (p. 55). Littlewood (1991) also states that if the learners are successful,

they will develop positive attitudes in the learning process and encourage more success.

In the article Creating Positive Attitudes towards English as a Foreign Language, the authors
identify the role of negative attitudes as follows "Negative attitudes towards the foreign language
and group, which often comes from stereotypes and superficial contact with the target culture,
can impede the learning of that language" (Elyildirim & Ashton, 2006, p. 3). On the contrary,
Elyildirim & Ashton (2006) define the role of a positive attitude as "positive attitudes towards the
foreign language and group increase language learning success" (p. 3). Ultimately, attitudes play
a significant role in learning a second language. Both positive and negative attitude influences the

learning process and, later on, the achievements.

As A. Asghar et al. (2018) mention, "learning a second language does not only depend upon the
language learning method but on learners' attitude towards it. An optimistic attitude towards the
second language would lead to the successful learning of the second language. If learners would
not communicate with the native speakers of the target language, they will have a pessimistic

attitude and not learn the target language conveniently " (p. 82).

Abu-Snoubar (2017) states, "Language learning can never be separated from the learners'
attitudes because these attitudes are supporting and motivating when positive and demotivating
when negative "( p. 18). Attitudes have a significant role in one's learning process. Teachers can
gain a lot by understanding students' attitudes. As Abu-Snoubar (2017) puts it, "An understanding
of the students' attitude allows educators to gain a more realistic insight into what goes inside the
learners' heads, their fears, sources of anxiety and preferences instead of relying on how we as

teachers view these points" (p. 19).



Deli¢ (2020) then says that the student's attitudes towards learning are the main predictors for
teachers to establish a productive and successful learning environment. The measurement of

language attitude affords information that can be used in language learning and teaching (p. 68).

Lubis (2015) explains that attitude is essential in order to learn the language successfully. Attitude
influences students' behaviour and inner mood, and therefore it also has an effect on the learning
process. It was already mentioned that attitudes could be both positive and negative. Lubis (2015)
continues that positive and negative attitudes are crucial when students want to succeed in
language learning. She highlights the role of a positive attitude, as learners with a positive
attitude are more likely to try various learning strategies that can help develop their language
skills. According to Lubis (2015), positive attitudes can bring out better effort, resulting in better
success (p. 19).

However, as Dorneyi (2003) mentions, the English language is not only a "learnable "school
subject but also socially and culturally bound. Therefore learning a foreign language is a social
event that requires adding some elements of the foreign language culture. Dorneyi (2003) says
that in order for the studying process to be effective, teachers need to introduce students to
everything that the foreign language is associated with, such as its culture, its influence and its

speakers (p. 54).

Smith (1971) focuses on the importance of attitude in foreign language learning. Smith (1971)
states that students' attitude is crucial in foreign language learning and is often ignored until a
problem is present. Smith (1971) explains that attitudes can be learned and that students' attitudes
can change accordingly to the learning situation (p. 82). According to Smith (1971), teachers,
parents and the community they live in can influence students' attitudes. Smith (1971) says that if
a student's parents have an unpleasant experience with foreign language learning, they can
transfer this attitude onto their children (p. 84). Smith (1971) also points out that personality

factors may affect students' attitudes (p. 87). Those factors will be discussed in the next chapter.

Factors affecting learners‘ attitude towards learning English

Baker (1992) reads that attitude can or should be changed. He says that attitudes change over
time and that they are rarely static. According to Baker (1992), “Attitudes can change through an

10



activity that is self — directed and purposefully planned, as well as through the need for security
and status within a group and through societal demands” (p. 105). Bakers’ opinion is shared by
Elyildirim and Asthon (2006), who say that attitudes can be modified. They can be changed by
experience or effective language teaching strategies. Those strategies can encourage students to

be more positive towards the language they are learning (p. 3).

Getie (2020) concludes from various research that there are a lot of factors influencing students’
attitudes which consecutively affect their language proficiency. Those can be, for example,
personality factors, educational factors, social factors, and others like age and sex (pp. 8-15).
Altogether it is apparent that students’ attitude is affected not only by their congenital qualities

but also by outer influences like parents, teachers or peers.

Learners’ personality

The most critical factors affecting the attitude are the learners themselves. Their inborn traits and
social influences will have an impact on their attitude. It is, however, a very complex situation.
As Naiman and co (1978) have found, specific personality and cognitive style factors are related
to success in language learning. According to their study, there are two factors that are the most
essential: tolerance of ambiguity and field independence. It is a highly complex situation, and it is
impossible to attach only some personality attributes to a successful learner. However, as Naiman

and co (1978) mention, we can look at the situation from the teachers' perspective (p. 100).

Gardner (1985) then puts their results as follows: successful students are viewed as perfectionists,
mature, responsible, self-confident, outgoing, independent, passive, shy and introverted. On the
other hand, unsuccessful students are described as demonstrating a lack of self-confidence, timid,
shy, careless, afraid to express themselves and nervous (p. 25). Some of the traits are the same

both for successful and unsuccessful students.

Littlewood (1984) then follows Naiman (1978) by stating that several personality characteristics
are likely to influence second language learning. He pays attention to the issues of extroversion
and introversion. Littlewood (1984) points out that outgoing people have some advantages. For
example, outgoing learners may become involved in more social interactions, they can attract

more attention from their teachers, and they may feel more comfortable during an oral interview.
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Their communication performance may also seem more confident ( p. 64).

Brown (2006) goes after the affective domain. He characterises the affect as emotion or feeling
and the affective domain as the emotional side of human behaviour. Brown (2006) says that all
second language learners need to be receptive to those with whom they are communicating and to
the language itself. He says that "language is so pervasive a phenomenon in our humanity that it
cannot be separated from the larger whole—from the whole persons that live and breathe and
think and feel "(p. 154). Brown (2006) also believes that self—esteem, risk-taking, anxiety,
empathy, extroversion, and motivation are the critical factors in second language learning. For
self—esteem, it is vital to believe in one's own knowledge and capability in order to perform an
activity successfully. If the learner believes that she/he is capable of accomplishing the given

task, she/he is more likely to prosper.

The duplicate listing can be found in Larsen — Freeman (1991). She points out that different
personality characteristic interacts differently with other types of instruction. While it was already
discussed that extroverts might have some advantages in second language learning, Larsen —
Freeman observes that shy children will have better progress in a more teacher—oriented and

structured classroom (pp. 207-208).

In conclusion, learners' personality has a significant impact on second language learning;
however, it is a very complex issue. Different learners have unique personality traits, such as their
level of extroversion or introversion, their openness to new experiences, and their level of

dutifulness. A student with different personality traits will do well under different circumstances.

Language teacher

It is well known that teachers have a significant role in student's life, whether it is to educate
them, guide them or affect their attitude towards learning. Teachers' attitudes towards learners
can, of course, affect the learning process and the learners' attitudes. Positive experiences and
feelings with a teacher can produce positive attitudes towards learning the language. Larsen —
Freeman (1991) mentions that teachers' approaches and attitudes are even more important than
parental attitudes when it comes to learning (p. 179). Getie (2020), in his article, says that "the

influence can be either positive or negative depending upon the teacher's knowledge of the
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subject matter, his attitude towards the students and the subject" (p. 10).

Students often see their teachers as role models, and therefore they can adopt similar attitudes and
beliefs. Dornyei (2001) reported that teachers' behaviour is the most effective tool for affecting
motivation and attitude. Across all the students' age groups, the results of Dérnyei's survey (2001)
were the same. Everything teachers do in a classroom has a significant motivational influence on

pupils and, therefore, can influence their attitude towards the subject (pp. 31-32).

Moon (2004) also highlights teachers' role in influencing students' attitudes. Moon (2004) points
out that teachers' attitudes towards their English may affect their pupils' attitudes. Teachers
worried about their own English or how they teach it may be less enthusiastic in the classroom
and affect students' attitudes. Moon (2004) says that each student comes to class with his attitude
towards the language already formed. Those attitudes are shaped by the social — environment
they grew up in and the people around them. Teachers have no control over those attitudes;
however, they can take them into account and work with them in their lessons or influence them

through their positive attitude (pp. 15-25).

Teachers can influence pupils' attitudes through their positive attitudes and by creating a positive
learning environment. The teachers’ role is to support the students and ensure they succeed. To
accomplish that, it is also essential to choose suitable teaching materials that can influence their

attitude.

Teaching materials

The materials that teachers use in their classrooms are undoubtedly necessary. Wilkins (1974)
emphasises the importance of teaching materials and resources. Wilkins (1974) says that the
teaching situation depends on what resources are available. Those resources are textbooks,
workbooks, exercise books, writing paper, drawing paper, pens, pencils, blackboard, chalk, wall
pictures, and charts. Wilkins also talks about tape recorders, television, and radios; however, the
book was published in 1974. Nowadays, there would be resources such as computers, interactive
boards and projectors taken into consideration. Wilkins points out that the absence of particular
resources will lead to severe limitations in achievements. The language lessons' objectives should

be planned with the knowledge of what materials are available. The lack of them can influence
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the attitude of both the learners and the teachers (p. 47).

However, as it is stated by Tomlinson (1998), "It is clear that materials could be designed to help
foster study skills, it is less obvious that they could foster helpful attitudes" (p. 295). However,
Tomlinson (1997) says that the materials should at least try to do that. Tomlinson (1997) then
argues that the most beneficial way to change an attitude and gain study skills is to encourage the
students to reflect on what they are doing and why and that the development is an outcome of
reflective practice. Tomlinson then says that reflective practice also needs a certain attitude from
the students and the teacher. He emphasizes two parts of the attitude: critical thinking and a desire
to continue to learn. Therefore, the materials should allow the teacher to learn more about the
language and new teaching approaches. The materials will be helpful if they are designed to

encourage teachers' development (pp. 296 — 297).

Students’ attitude is essential to learning a second language. Positive attitudes have favourable
effects on the learning process. However, the perception of English and attitudes towards it might

change when English is an obligatory school subject.

Studies in attitudes towards learning English

This section focuses on a few sample studies on attitudes towards learning English that have been
done with English language learners in the last fifteen years. One of these studies was carried out
by Masi¢ and Becirovi¢ (2021) with Bosnian high school students. The authors wanted to explore
the learners' attitude" considering the three aspects of attitude: cognitive, behavioural and
emotional. In addition, it attempts to determine the effects of students' gender, grade level, Grade
Point Average (GPA), and GPA in learning English as a foreign language (EFL) on students'

attitudes as well as the influence of EFL attitudes on the student's achievement " (pp. 2-3).

Masi¢ and Becirovic¢'s study (2021) shows that gender has a significant role in influencing
attitude, and it also affects behavioural and emotional aspects of the attitude (p. 13). Another
factor that affects learners' attitudes, according to Masi¢ and Becirovic's study (2021), is grade
level. The results showed that "young learners were more inspired and were able to master
languages better and on a higher level than the older ones " (p. 14). Other factors that have been

proven to have an effect on learners' attitudes, according to Masi¢ and Bec¢irovic's study (2021),
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are GPA and GPA in learning English (p. 16). Masi¢ and Bec¢irovic¢'s study (2021) concludes that
"learners cannot achieve EFL's long-term goals without a positive attitude and adequate

motivation, even if they possess tremendous intellectual capacity " (p. 16).

Another study, conducted in Bosnia and Herzegovina, was written by Deli¢ in 2020. Deli¢'s study
(2020) also examines the attitude of high school students, and it aims to "investigate what kind of
attitudes, positive or negative, towards language learning will Bosnian high school students
demonstrate while learning the English language in a school setting " (p. 76). Deli¢'s study (2020)
concludes that the predictors for students' negative attitudes are teaching methodology, school
policy and learning environment. The study showed that school policy has the most considerable

effect on students' negative attitudes (p. 76).

When it comes to the effect that gender and grade have on attitudes towards learning English,
Deli¢'s study (2020) is in conflict with Masi¢ and Bec¢irovi¢ (2021). Deli¢'s (2020) results show
that "gender and grade level did not significantly differ in reporting the types of attitudes asked in
the questionnaire " (p. 76). According to Deli¢ (2020), gender and grade level do not significantly
affect learners' attitudes as "both male and female participants, across all four grade levels, shared

more or less the same attitudes towards the English language learning experience " (p. 76).

Another study on attitudes towards English language learning comes from Turkey. Asmali (2017)
focuses on Turkish primary school students. According to Asmali's (2017) findings, over 85% of
interviewed learners found the English language fun to learn, and almost 80% liked learning the
language (p. 61). Asmali (2017) also mentions the role of parents' attitudes. Following Asmali's
(2017) findings, "learners' parents supported them in having positive attitudes because they were
both pleased that their kids learned English, and they explicitly stated that learning English was
important for young learners " (p. 61). Asmali (2017) suggests that younger learners have a more
positive attitude towards understanding the language than older learners, which corresponds with

Masi¢ and Becirovic's (2021) findings.

Arda and Doyran (2017) provide another study among Turkish students. Arda and Doyran's
study (2017) focuses on the differences in attitudes between young learners and teenagers. Arda
and Doyran conclude that the attitude towards learning English changes with age. Arda and

Doyran's results show that while almost all third-graders chose English as their favourite subject,
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the seventh-grade learners rated English significantly lower (p. 193). Overall, Arda and Doyran's
study (2017) shows that younger learners were more enthusiastic and motivated to learn English
(p. 194). Those results are in accordance with Asmali's and Masi¢ and Be¢irovi¢'s findings about

the learners' grades affecting attitude.

Attitudes of Czech people towards education

According to Czesana and Kofrofiova (2004), even though the attitude towards education has
changed since 1989, the Czech population still sees education as a less critical factor in success
than more developed countries (p. 30). Czesana and Kofronova (2004) found that even though
education was not the main factor influencing success in life, it was ranked among the first half
of the list. According to their research, most respondents chose personal qualities, ambitions and
the capacity to work hard as the essential factors to succeed in life. However, Czesanéa and
Kofronova (2004) see a significant change in attitudes as in accord with the research, young
students do not longer pay importance to factors like social background, religion or gender, but

instead, they believe in their own efforts (p. 32).

However, Czesana and Kofriiova’s research (2004) is quite old, and many changes happened
during that time. Prokop et al. introduce a study from 2020 that focuses on the attitudes of Czech
parents towards education and its development through the last decade in regard with Covid -19
pandemic. According to Prokop et al. study (2020), the parents® attitudes towards school are
ambivalent, meaning that many parents do not have any particular opinion or have mixed feelings

about the education standards. The study also points out that the parents are more critical (p. 2).

Prokop et al. (2020) agree with Czesana and Kofriiova’s research (2004) about the unimportance
of social background, religion and gender. According to Prokop et al. (2020), over 85% of parents

agree with education being available to everyone without distinction (p. 4).

The role of English in Czech education

According to Kaderka and Prosek (2014), English has two roles in the Czech educational system.
One role is English as a language of instruction, and the second is English as a school subject.
The role of English as a school subject is essential for this diploma thesis. As Kaderka and Prosek

(2014) continue, English learning is available as early as preschool. The authors state that "98,4%
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of elementary school pupils learn English as their first foreign language " (p. 175). Kaderka and
Prosek (2014) conclude that the English language is seen as a basic social skill that needs to be
developed in elementary school (p. 195).

As Kaderka and Prosek’s study is nine years old, the number of learners that chose English as
their first language might differ. According to the annual report of the Czech school inspection
(CSI), the number of learners in 2021/2022 is 98,6%, which concludes that the numbers are not
significantly changing and that the majority of students still choose English as their first foreign
language (Zatloukal, 2022, p. 98).

Based on Zormanova (2015), parents in the Czech Republic are aware of the importance of
learning the English language. Zormanova (2015) points out that knowledge of English is
essential when students are looking for jobs and is one of the fundamental conditions for being
accepted. Zormanova (2015) states that a first foreign language is compulsory from the third
grade in primary school. As mentioned, about 98,6 % of pupils choose English as their first
foreign language. Many schools start with English in the first grade.

Dvorakova (2006) focuses on problems in English education in the Czech Republic. The author
states that a competent teacher is the most critical condition for successful learning. It was
already mentioned that the foreign language teacher is one of the key factors affecting students'
attitudes. Moon (2004) pointed out that teachers worried about their own English might transfer
this attitude to their students, and therefore teachers should have the appropriate education.
Dvotékova (2006) also points out that the grammar—translation method is still the most used, and

the targeted language is not even used as the primary source of communication in the classroom

(p. 62).

The education of the English language is also covered in the Concept of Language Education
2017 — 2022 (Koncepce jazykového vzdélavani 2017-2022) published by the Ministry of
Education (MSMT) and the National Institute for Further Education (NIDV). This document
presents a long-term objective of language education, which is a reinforcement of the
communication competence of pupils in foreign languages. The paper works with globalisation as
a factor affecting pupils® everyday life (p. 3). According to the concept of language education

(2017) results, schools see the education of foreign languages as very important, and further
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progress in this field is one of their top priorities. (p. 12). The concept of language education
(2017) also provides results regarding students. The document states that students feel a
communication level deficit when they leave high school (p. 12). It is noticeable from the
analysis that students‘ results do not fulfil their practical needs. However, the concept of language
education (2017) sees as positive that schools are aware of the deficit and they want to improve

the situation (p. 15).

Attitudes of Czech learners towards English

As this diploma thesis proceeds, it is now essential to look at the attitudes of Czech learners
specifically. As Pavelkova and Skaloudova (2004) mention, there are a lot of different attitudes
towards different subjects. Again some of them are negative, and some of them are positive. The
authors mention one negative attitude that can be seen chiefly in eighth and ninth-grade learners.
They say that if the subject is not part of the school entrance exam, the learners' attitude is

dismissive, meaning: I do not need to learn that (p. 1).

Pavelkova and Skaloudova (2004) then state that many aspects influence pupils' attitudes.
Namely, those factors are the character of the subject and its realization in curriculum, the
student's competence (abilities), the difficulty of the subject, assessing strategy of the teacher and
their teaching method, interest orientation of the student, and subjectively seen the importance of
the subject. (p. 1) According to Pavelkova and Skaloudova's study (2004), the English language
is seen (among students) as favoured, moderately complex and very significant. The research also

shows little to no differences between grades or gender (p. 5).

Foukalova (2009) then provides another research result. According to Foukalova's research, the
most common answer to the question "why we learn English" was that knowledge of the English
language is helpful in job searching. Another frequent answer was that students want to learn
English because they want to travel abroad and be able to communicate. Foukalova concludes
that those answers show students' understanding of why it is important to learn English and that

the students are learning the subject of their own will.

As stated in Foukalova's research conclusion (2009), the English language subject is mainly

viewed positively among Czech students. She states that a lot of Czech students are aware of the
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fact that English is a global language, and therefore it is crucial to know the language in order to

communicate with people all over the world (pp. 71-73).

Koldova (2002) provides another research study on this topic; however, it focuses on motivation
rather than attitudes. According to Koldova’s research (2002), students learn English to avoid
getting bad marks or because it is inevitable, meaning it is a compulsory subject that is fixed in
the school curriculum. It follows that students often learn English because they are forced to do
so by external factors such as school curriculum, bad marks or parents (p. 37).

In agreement with Koldova’s and Foukalova’s statement is Odlozilova’s research in her
undergraduate thesis (2017). Odlozilova (2017) states that a certain amount of students learn
English because they want to avoid getting bad marks and try to have excellent marks in every
subject, including English. This is called academic achievement. On the other hand, according to

Odlozilova (2017), some students want to learn English because they see its use in everyday life
(p. 19).

Odlozilova (2017) also states that the “phenomenon of Facebook could change Czech learners’
attitude towards English.” Odlozilova (2017) says that thanks to Facebook, students have the
opportunity to find people all around the world, and they need English in order to communicate
with them (p. 19).

The significance of studying attitude

Before examining and studying Czech learners’ attitudes towards English, it is necessary to
establish why it is important to study learners* attitudes. According to Noursi (2013),
investigating students' attitudes is an effective method for obtaining a better understanding of the
learning/teaching process. Every student has different needs, learning styles, preferences and
educational backgrounds and demanding a change in those factors could lead to a negative
reaction. Another reason that Noursi (2013) states is that every learner has some views on the

learning process and, therefore, can articulate them (p. 22).

Hruba (2011) then states that to blame the negative attitude on curriculum reformation, today‘s
consumer society, decreasing intelligence of students or incompetent teachers is a simplification

of the problem, and it should be important to learn why the attitudes are changing, and the
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motivation to learn is decreasing. Hruba (2011) also mentions that thanks to investigating
learners' attitudes, teachers can obtain important information on what can be done to preserve the

positive attitude.

English has been around since the fifth century, and since then, it has constantly been evolving.
Thanks to globalisation, the English language has spread worldwide and become a global
language which has affected not only its native speakers but also users all around the world.
English is the most spoken language in the world. It is the primary communication means in
global organisations like the UN and has also become the dominant language of the internet and
tourism. Over one billion people use English as their second language (Berlitz, 2023), giving
English the status of lingua franca, and therefore it needs to be treated as such in education as
well. Students all over the world study English and the English language has also become an

international academic language.

Nowadays, knowledge of English is beneficial to communicate worldwide and is also required by
many employers. Therefore it has affected students' attitudes towards language learning. Attitudes
are an essential aspect of students' education. A positive or negative attitude can affect students'
performance and also their overall achievements. A few factors can affect students' attitudes, such
as their personality traits, the teacher, or the available materials. Attitudes can be changed and
learnt, so teachers must investigate their students' attitudes. Some studies have proven that some
aspects influence attitudes towards English, such as gender and grade. Many pieces of research
have shown that students have an overall positive attitude towards learning English and are aware
of its role in the world. The following chapter focuses on the research conducted for the thesis

and focuses on Czech learners' attitudes towards English and learning English.
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III. RESEARCH METHODOLOGY

The theoretical part showed that learners’ attitudes play an essential role in English language
learning. Various factors, such as learners’ personalities, language teachers and teaching
materials, seem to affect students' attitudes towards English and English learning. It was also
shown in presented studies that some demographical factors, such as age or gender, have some

effect on attitude. The questions to be researched are as follows:

e Do students consider the English language important and realise its role as a global
language?

e What are the learners” attitudes towards learning English?

e Do the demographical factors affect learners’ attitudes towards English and learning
English?

e What factors affect learners” attitudes towards English and learning English?

This chapter describes the methodology used to answer the questions above and to examine the
learners® attitudes. First, the purpose of the research is explained. Then the research participants
are introduced. Later this chapter describes the instruments used to collect the data and the

collection procedure. Lastly, there is a description of the process of data analysis.
Purpose of the research

This research focuses on things that were discussed in the theoretical part. The main focus is on
Czech students® attitude towards English and learning English in elementary school in Nyfany.
The research concentrates on 6 and 8" graders of said school and their attitude, whether it
differs with age, gender and how given factors affect it. Another aim of this research is to
examine how students think about English and if they perceive it as important in the world and

their everyday life.
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Participants

The research sample consisted of 82 students from the elementary school in Nytany. The research
includes 34 females and 48 males. The age of the students ranged from 11 to 16 years old. Of the
82 participants, there were 37 6 graders and 45 8" graders. A precise description of the
participants is detailed in Table 1.

Number Percent
Gender
Male 48 58,5%
Female 34 41,5%
Grade
6™ grade 37 45,1%
8% grade 45 54,92%
Age
11 3 4%
12 28 34%
13 14 17%
14 32 37%
15 4 5%
16 1 1%

Table 1: Demographic data of the participants

All participants are attending the elementary school in Nytany. All of the students have three
English lessons in a week. Most of the pupils (76,8%) started to learn English in third grade in
elementary school. 22% of the participants started learning English before third grade, either in
1t or 2" grade or even kindergarten. Only one student started to learn English in 7 grade in
elementary school. Those numbers are in correlation with the statistics from Czech school
inspection (CSI), which says that 98,6% of pupils chose English as their first language. 17% of

the students attend additional English language courses or take tutoring lessons.

The 6™ and 8™ graders were explicitly chosen to showcase the difference in answers within some

age range.
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Instruments and procedure

Instruments

The research used questionnaires (Appendix A — Dotaznik and Appendix B — Questionary) for
data collection. The questionnaires were carried out online in Google Forms. For the assurance
that all students would be able to understand and to avoid any difficulties, the questionary was
made in the Czech language. The research used this method mainly to gather data from many
subjects. The questionnaire consisted of 36 questions. The first six questions were focused on

demographical data — the age, gender and grade of the subjects.

The next part of the questionnaire was aimed towards the use of the English language in the
subjects® free time (questions 7 to 11). The following seven questions were aimed to explore the
subjects® attitude towards English and their point of view on the importance of the use of the
language. The main focus of the following six questions was the subjects® attitude towards
learning English and the English language as a school subject. The last twelve questions were
targeted to examine the factors that could affect the subjects® attitudes, like the parents, teachers

and the teaching materials.

The questionnaire contains three types of questions. Seven questions were single-answer
multiple-choice questions. Twenty-eight questions were rating scale questions, where seven of
them were 3-point scale questions focused on the frequency of given actions. Students could
choose one of three statements (never, sometimes, often). Eighteen questions were 4-point Likert
scale, where the students could choose one of four statements (strongly agree, agree, disagree,
strongly disagree). The remaining three questions were specific rating scale questions about
English as a school subject. Students could choose from four statements concerning the difficulty,
engagement and usefulness of the school subject. There were seven open-ended questions where
students could express their opinion and explain why they chose some of the answers in the

rating scale questions.
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Procedure

Data collecting procedure

The data were collected at an elementary school in Nyfany in May 2023. The questionnaire was
given to students in their classroom, and they filled them in on lent tablets, ensuring that all
students could participate. One teacher was always present in the classroom to instruct the
students and help them when needed. Students were encouraged to ask any question concerning

the questionnaire. The students spent about 30 to 40 minutes filling out the questionnaire.

In order to reduce the likelihood of receiving inaccurate responses, the participants were assured
that the questionnaire was entirely anonymous and would not impact their grades. The students
were also told that the results would be used for the purpose of this study only and would not be
revealed to their teachers or classmates. Before each class started to fill in the questionnaire, the
structure of it was explained to the students, and they were told how to respond to each type of

question.

Data analysis procedure

With the aim of analysing the data collected from the participants, the Statistical Package for the
Social Sciences (SPSS), version 29.0, was used. Specifically, it was descriptive statistics in terms
of frequencies and the percentage that was used. The crosstabs analysis also analysed some
results. The open-ended questions were analysed individually. All the answers were reviewed,
and if some answers were the same or similar, it was noted down. If there was a completely

unique question, it was also noted down.

The research findings are presented in the following section of the thesis, accompanied by

additional commentaries.
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IV. RESULTS AND COMMENTARIES

This chapter presents the results of this study. The results of quantitive data are presented in
tables and graphs. The open-ended questions are presented through narration since the character
of students' answers was required in written form. The research is divided into four sections. The
results of every section are presented individually. The first section, which focuses on

demographical data, was already evaluated in the description of the participants.

English in students® free time

The primary purpose of this part is to determine whether or not the students are in contact with
the English language in their free time. As stated in the theoretical part, both the internet and the
entertainment industry extensively impacted English as it became the global language. Things
like music, movies or the internet can influence how students perceive English and help them
learn it. Thanks to those things, students are in contact with English differently — they can hear
different accents and pronunciations or notice different phrases or idioms. The internet or music

also makes contact with English more frequent.

The first two questions focused on computer games as they also affect the students and their use
of English. According to the research, 56,1% of students play computer games in English very
often, 34,1% responded that they sometimes play the games, and only 9,8% said they never play

computer games in English. The exact numbers can be seen in Table 2.

Question 7: In my free time, | play computer games in English

1. Never
2. Sometimes
3. Often
Frequency  Percent Valid Percent
1 8 9,8 9,8
2 28 34,1 34,1
3 46 56,1 56,1
Total 82 100,0 100,0

Table 2 The use of English while playing computer games

25



The second question focused on whether the students communicate in English while playing
computer games. 31,3% of students responded that they often speak in English, 43,8% stated that
they do it sometimes, and 25% said they never communicate in English while playing games. The
detailed results can be seen in Table 3. The fact that the percentages are lower in the
communication category could also depend on what types of games the students are playing and

whether or not they even require communication with other players.

Question 8: | communicate with others in English while playing
computer games.

1. Never

2. Sometimes

3. Often

Frequency  Percent Valid Percent

Valid 1 20 24,4 25,0
2 35 42,7 43,8
3 25 30,5 31,3
Total 80 97,6 100,0

Missing 2 2,4

Total 82 100,0

Table 3 Communication in English while playing computer games

The following three questions focused on watching movies/series in English. As stated in the
theoretical part, movies and series help spread English worldwide. This part of the research
concentrates on the willingness of the pupils to watch movies and series in English and whether
they are able to watch them without subtitles, and, if not, whether they use English or Czech

subtitles. The exact numbers can be seen in Graph 1.
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Graph 1 Use of subtitles while watching movies/series in English

According to the research, more than half of the respondents sometimes watch movies or series in
English without needing any subtitles; however, when they do need subtitles, most of the
participants would use Czech subtitles, as 78% stated that they watch movies/series often or
sometimes with Czech subtitles but only 54,9% of students said that they use (sometimes or

often) English subtitles.

As it was mentioned in the theoretical part, Dorney (2003) says that the English language is not
only a "learnable "school subject but that the language is also socially and culturally bound.
Therefore students need to be in contact with the language elsewhere than in school. Computer
games are nowadays an excellent tool for communication with people all over the world. Movies
and series can help introduce students to different varieties of English and other accents. Some
can also showcase the culture in English-speaking countries, which can help students build a

positive attitude.

Commentaries

This part aimed to determine whether the students are in contact with English outside of school.
Based on my observation during teaching, I expected that more than half of the respondents
would say that they play computer games in English, which was confirmed by the results. I also

expected they would communicate in English while playing computer games if the game required
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communication. This expectation was also confirmed. However, I did not expect so many
students sometimes watch movies/series in English without subtitles. I suspected that higher

numbers would be with Czech subtitles, so I was pleasantly surprised.

Attitudes towards English

This part of the research focuses on the respondents' attitudes towards the English language. It
aims to discover whether the students recognise the English language as the global language and
if they realise its importance in the world. This part also aspires to find out why the students are
learning the English language and what advantages they see in it. Another focus of this part of the
research is to find out if cultural background has any influence on students' attitudes towards the

language.

The first question asked students if they think English is important worldwide. Students
expressed their level of agreement on a scale from 1 to 4, where 1 = strongly disagree, 2 =
disagree, 3 = agree, and 4 = strongly agree. 98,8% of students agreed or strongly agreed with the
statement. Only one student said that they disagreed with the statement. The exact numbers can
be seen in Table 4. These results are in agreement with Zormanova (2015), who said that Czech
students are aware of the importance of the English language. The English language is essential

in the world.

Question 12: The English language is important in the world
1. Strongly disagree
2. Disagree
3. Agree
4. Strongly agree
Frequency  Percent Valid Percent

Valid 2 1 1,2 1,3
3 29 35,4 36,3
4 50 61,0 62,5
Total 80 97,6 100,0

Missing 2 2,4

Total 82 100,0

Table 4 The importance of English in the world
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The next question, similar to the first one, asked students to express their level of agreement. The
statement was as follows: Learning English is important because it is useful in the world. In this
question, 100% of students agreed or strongly agreed with that statement. These results agree
with Foukalova (2009), who said that students know that English is a global language and,

therefore, it is crucial to learn it. The exact numbers are shown in Table 5.

Question 13: Learning English is important because it is useful in the
world.
1. Strongly disagree
2. Disagree
3. Agree
4. Strongly agree
Frequency  Percent Valid Percent

Valid 3 25 30,5 30,5
4 57 69,5 69,5
Total 82 100,0 100,0

Table 5 The usefulness of English in the world

The third question from this section asked students whether they agreed or disagreed that
knowing English is an advantage in today's world. The results show that 96,3% of respondents
agree or strongly agree with the statement. Only three students expressed that they disagree with

English being an advantage in today's world. Detailed results are shown in Table 6.

Question 15: Knowing English is an advantage in today's world
1. Strongly disagree
2. Disagree
3. Agree
4. Strongly Agree
Frequency  Percent  Valid Percent

Valid 2 3 3,7 3,7
3 28 34,1 34,1
4 51 62,2 62,2
Total 82 100,0 100,0

Table 6 The advantageousness of English

As mentioned in the theoretical part, Foukalova (2009) said that students know that learning

English can help them with job searching in the future. Pavelkova and Skaloudové (2004) also
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state that students view English as significant. The results from this research are in agreement

with those conclusions.

Overall the results show that students see the English language as important and appraise its
learning as useful. Not a single student chose the strongly disagree option in this segment, and
only four students opted for the disagree option. Because 98,4% of the respondents expressed that
they agree or strongly agree with all of the statements above, there is no significant difference in
attitude within different ages, which agrees with Deli¢'s study (2020), which states that age or

grade does not significantly affect learners' attitudes.
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M Learning English is important because it is useful in the world

B The English language iss important in the world

Graph 2 Attitudes towards the English language

Another question from this section focused on the importance of English in the Czech Republic.
Students again disclosed their level of agreement on a scale from 1 to 4. 61% of respondents
stated that they agree with the statement that English is important in the Czech Republic;
however, only 6,1% chose the strongly agree option. 32,9% of students said they disagree or
strongly disagree with that statement. The exact numbers can be found in Table 7. Those results
show that although the respondents believe that knowledge of the English language is necessary,
they feel that the importance is more apparent in the world than in the Czech Republic.

30



Question 14: Learning English is important because the language is
useful in the Czech Republic.
1. Strongly disagree
2. Disagree
3. Agree
4. Strongly agree
Frequency  Percent  Valid Percent

Valid 1 4 4,9 4,9
2 23 28,0 28,0
3 50 61,0 61,0
4 5 6,1 6,1
Total 82 100,0 100,0

Table 7 The importance of English in the Czech Republic

The following question asked students why they are learning English. They had six options to

choose from, or they could write their own idea. The numbers for the fixed answers can be seen

in Graph 3.

m To be able to communicate abroad = Because it is a school subject
= To be able to speak English Because | enjoy it

= To get higher education = To get better job

Graph 3 The reasons for learning English

30,5% of the respondents picked the option to be able to communicate abroad, but five other
students added to it in their individual responses. Students said that they are studying English to

communicate overseas but also to be able to speak on the internet and in computer games and
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also so that they can understand English movies/series, which shows that these things have an

influence on learners* attitudes and that they are affecting why the students are learning English.

Thirteen students said they are studying English because they enjoy it, and three more students
wrote down this reason in their individual responses. Only four students think that learning
English can help them get higher education, and only six feel it can help them get better jobs.
15,9% chose that they are learning English because it is a school subject, and one student added
to it in the individual responses that they are learning English “because they have to*. Three

students stated that they are learning English because of all of the reasons stated in the answers.

The results both agree and disagree with similar studies conducted in the Czech Republic that had
been mentioned in the theoretical part. For example, Foukalova (2009) states that in her research,
the most common answer to the same question, why are they learning English, was that it is
helpful in job searching. However, according to this research, only nine students (including those
who chose all of the answers) out of 82 opted for this option, so it does not even come close. The
percentage was higher even for the “because it is a school subject™ option. On the other hand, in
Foukalova’s research (2009), another frequent answer was “to be able to communicate abroad, "

which agrees with this study. This answer was actually placed first in this research.

Another research that the results correspond with is Koldova’s research (2002). Koldova says that
students learn English because it is a compulsory subject fixed in the school curriculum. This
option was chosen by 17,1% of students (including the one student who answered “because I had

to*).

Altogether, it is evident from the results that students view the English language as an important
tool for communication, whether in the real world or on the internet. However, they do not feel
that learning English can help them get higher education or a better job, and they do not perceive

it as necessary in the Czech Republic as it is in the world.

The influence of cultural knowledge

The next part of the research focused on the knowledge of the cultural background and whether it
influences learners* attitudes. The first question asked the respondents whether they were
learning English because they were interested in the culture of English-speaking countries. The
results are shown in Table 8. The results show 43,9% of students strongly disagree or disagree,
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and 56,1% agree or strongly agree with the statement. The percentage shows that the opinion on

that matter is mixed.

Question 16: 1 am learning English because | am interested in the
culture of English-speaking countries.
1. Strongly disagree
2. Disagree
3. Agree
4. Strongly Agree
Frequency  Percent Valid Percent

Valid 1 9 11,0 11,0
2 27 32,9 32,9
3 <l 47,6 47,6
4 7 8,5 8,5
Total 82 100,0 100,0

Table 8 The interest in the culture of the English-speaking countries

The second question was again a 4-point Likert scale question, where students expressed the level
of their agreement on the following statement: I can learn English better If I know something

about their culture. The results for this question are shown in Table 9

Question 17: 1 can learn English better If I know something about
their culture.
1. Strongly disagree
2. Disagree
3. Agree
4. Strongly Agree
Frequency  Percent Valid Percent

Valid 1 9 11,0 11,0
2 36 43,9 43,9
3 31 37,8 37,8
4 6 7,3 7,3
Total 82 100,0 100,0

Table 9 The importance of learning about English-speaking countries ‘ culture

54,9% of the respondents strongly disagree or disagree that knowledge about the culture can help
them learn English better. On the other hand, 45,1% strongly agree or agree with that statement.

The outcomes of these questions are again almost balanced in agreement and disagreement.
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However, more students believe that knowledge about the culture cannot influence their learning

process.

Commentaries

This part of the research mainly focused on discovering students' attitudes towards the English
language and whether the respondents find it useful. The results indicate that almost all students
believe English is essential and useful. Those results surprised me because I expected that more
responses would incline towards English not being important. I also expected some differences in
those opinions with grade or age; however, there were little to no differences. What I expected,
and the results confirmed it, was that the students would consider English more useful in the
world than in the Czech Republic. I did not expect how little students are learning English to get
a better job or higher education. It appears that their main reason for studying English is to be

able to communicate abroad.

Regarding the results on the importance of cultural background, I expected that students would
not think it is essential to know something about the culture in English-speaking countries to
speak better English. The results confirmed my expectation. However, I expected that only a few
students would state that they are learning English because they are interested in the culture of
English-speaking countries. The results have proven me wrong, as almost half of the respondents

said they are learning English for that reason.

Attitudes towards English as a school subject

This research segment deals with learners' attitudes towards learning English and English as a
school subject. The questions focus on the subject's likability, difficulty, usefulness, and how the

respondents perceive it. The first two questions were focused on the difficulty of English.

At first, students were asked if they view the English language as easy, rather easy, rather difficult
and difficult. 75,6% of students answered that English is easy or rather easy for them, and 24,4%
stated that English is difficult or rather difficult. There was no significant difference with age.

The exact numbers are shown in Table 10.
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Question 19. | think that the school subject English is
1. Easy

2. Rather easy

3. Rather difficult

4. Difficult
Frequency  Percent Valid Percent
Valid 1 33 40,2 40,2
2 29 35,4 35,4
3 17 20,7 20,7
4 3 3,7 3,7
Total 82 100,0 100,0

Table 10 The difficulty of English as a school subject

For this question, students had the option to explain their reasoning, meaning they could express
why learning English is easy or difficult for them. From their individual repones, the outstanding
answer was that English is easy for them because they use it on the internet while playing
computer games or they watch videos, movies or series in English. They explained that thanks to
that, they already know a lot of vocabulary and do not have to learn it at school. 16 students out

of 82 wrote down something in that matter.

The second most common answer, when 15 students out of 82 wrote down this answer, was that
they have a good teacher who can explain the subject well. They also pointed out that the teacher
makes them revise a lot which helps them to remember easily. On the other hand, the most
frequent answer to why the subject is difficult is that there are a lot of tenses, and the students do

not know which one to use. This answer was written by 6 out of 82 students.

The second question about the difficulty focused on how students see the learning process. It
aimed to discover whether they were learning English easily. The results are almost the same as
in the previous question. 75,6% of the respondents stated that they agree or strongly agree that
they can learn English easily, and 24,4% chose the disagree or strongly disagree option. The exact

percentage can be seen in Table 11.
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Question 22: | can learn English easily
1. Strongly disagree
2. Disagree
3. Agree
4. Strongly Agree
Frequency  Percent Valid Percent

Valid 1 2 2,4 2,4
2 18 22,0 22,0
3 33 40,2 40,2
4 29 35,4 35,4
Total 82 100,0 100,0

Table 11 The difficulty of the learning process

The following section of the research focuses on the likeability of English as a school subject.
The first question focused on the enjoyability of the subject. Students expressed whether they
view English as boring, rather boring, rather enjoyable, or enjoyable. 79,2% of students chose the
enjoyable or rather enjoyable option, and 20,8% opted for boring or rather boring. The exact

numbers are shown in Table 12.

Question 20: The English subject is
1. Boring

2. Rather boring

3. Rather enjoyable

4. Enjoyable
Frequency  Percent  Valid Percent
Valid 1 4 49 49
2 13 15,9 15,9
3 33 40,2 40,2
4 32 39,0 39,0
Total 82 100,0 100,0

Table 12 The enjoyment of English as a school subject

For this question, students also had the option to express their opinion on why they think that
English is boring or enjoyable. The most frequent answer was that the students enjoyed the
lessons because they had a great teacher. 21 students out of 82 have written down that their
teacher can prepare fun lessons and uses exciting materials. They also mentioned that the teacher

is helpful and often willing to explain the matter more than once, which helps them later when
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writing tests. Those answers show that the teacher's personality tremendously impacts the

learners' attitude.

The most written reason for English being boring is that there needs to be more communication
in English and that the students feel that they are not learning things that are useful for them
outside of school. One student stated: "We have to learn something that the school wants us to
learn, but if we're going to know how to communicate with people online or in Croatia, we must
learn it ourselves. "Another student said: "We do not talk enough during lessons. I like to
communicate in English, and we should do it more." Those answers are in agreement with the
concept of language education 2017 — 2022 (Koncepce jazykového vzdélavani 2017-2022),
where it is mentioned that students feel a communication level deficit when they leave school and

that the results of education do not fulfil their practical needs.

Another question in this segment asks students whether they are looking forward to their English
lessons. 81,7% of the respondents said they agree or strongly agree with the statement, which

shows that students like English lessons.

Question 24: 1 am looking forward to English lessons
1. Strongly disagree
2. Disagree
3. Agree
4. Strongly Agree
Frequency  Percent Valid Percent

Valid 1 5 6,1 6,1
2 10 12,2 12,2
3 47 57,3 57,3
4 20 24,4 24,4
Total 82 100,0 100,0

Table 13 The excitement for English lessons

The next question focuses on whether the respondents like English as a school subject. 51,2% of
students chose the option agree, and 40,2% chose strongly agree. That makes 91,4% of students

that like English as a school subject. Only seven students chose the disagree or strongly disagree
option. The exact numbers can be seen in Table 14. Those results correspond with Pavelkova and

Skaloudova (2004), who said that English is seen as favourable among pupils.
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Question 21: | like English as a school subject
1. Strongly disagree
2. Disagree
3. Agree
4. Strongly agree
Frequency  Percent Valid Percent

Valid 1 2 2,4 2,4
2 5 6,1 6,1
3 42 51,2 51,2
4 33 40,2 40,2
Total 82 100,0 100,0

Table 14 The popularity of English as a school subject

91,4% of students said they like English, so the results show little to no difference between age or

grade. However, 5 out of 7 students who answered that they do not like English are from 8™

grade. There is also a slight difference between the agree and strongly agree options, where more

6 graders chose the strongly agree option. The exact result can be seen in Table 15. Those results

agree with Deli¢'s study (2020), where it was stated that grade or age does not significantly affect

learners' attitudes.

Question 21: | like English as a school
subject

1. Strongly disagree

2. Disagree

3. Agree

4. Strongly agree

1 2 3 4 Total
4. Grade 6™ grade 1 1 13 22 37
8" grade 1 4 29 11 45
Total 2 5 42 33 82

Table 15 The influence of age on the popularity of English as a school subject

For this question, students again had the option to explain why they do or do not like English. As

seen in the previous question, the reason that appears the most for why they like English is that

they have a great teacher. 17 out of 82 respondents stated that they like English as a subject

because they like their teacher, which again shows that the role of the teacher is significant in
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influencing learners' attitudes. Another frequent response was that they find the subject easy and,

therefore, they can study less.

The last question focuses on whether students perceive English at school as useful. No one chose
the strongly disagree option, and only one student chose the disagree option. That means that 81
students out of 82 think that English is either useful or rather useful. The exact number can be

seen in Table 16.

Question 23: | think that English as a school subject is
1. Useless

2. Rather useless

3. Rather useful

4. Useful
Frequency  Percent Valid Percent
Valid 2 1 1,2 1,2
3 22 26,8 26,8
4 59 72,0 72,0
Total 82 100,0 100,0

Table 16 The usefulness of English as a school subject

For this question, students also had the option to explain their choice. Almost all students have
written down that learning English is useful because they can speak in English all over the world

and on the internet, which shows that the students are aware that English is a global language.

Commentaries

This part aimed to determine learners' attitudes towards English as a school subject. The results
of this part of the questionnaire indicated that the attitude towards learning English is overall very
positive. I expected that there would be differences between grades and age and that younger
learners would have a more positive attitude, as the results of most of the studies that are included
in the theoretical part said so. However, according to this research, there is almost no difference
in attitude between age or grade, and almost all respondents have a positive attitude towards

English as a school subject.

One section focused specifically on how easy or difficult English is at school for students. I

assumed that the results' numbers would be equal for easy and difficult, as I observed while
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teaching that some students struggled with learning English. Nonetheless, the results surprised
me as the respondents opted more for the easy or rather easy option. The main reason they stated

was the help of their teacher, showing that teachers are influencing the learners' attitude.

The next part focused on the enjoyability of the English language. I expected that the results
between English being boring and enjoyable would be levelled, meaning that half of the students
would think that English is boring and half would think it is enjoyable. However, the results
surprised me, as almost 80% of students stated that the English lessons are fun and they look

forward to English lessons.

As for the result on the usefulness of English as a school subject, I expected that most students
would describe English as useful, as the results were already determined in the previous section.
The results of this section affirmed my expectation, as 98.8% of students think that English is

useful or rather useful.
Factors affecting learners' attitude

The next section of the research focuses on different factors influencing learners' attitudes like

parents, teachers and materials. Each factor is described individually.

Parents

The first factor that can influence learners' attitudes is parents. The first question asked students
whether their parents could speak English. 59% of students stated that one or both parents could
speak English. 32% of students stated that their parents cannot speak English, and 9% do not

know the answer. The exact numbers are shown in Graph 4.
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Graph 4 The parents ‘ knowledge of English

The next question asked students whether their parents support them in learning English. 72,8%
of students said they agree or strongly agree that their parents support them. 27,2% of students
then stated that they do not feel like their parents are giving them support.

The last question aims to discover whether parents tell students that learning English is important.
80,5% of respondents answered that they agree or strongly agree, and 19,5% chose either

disagree or strongly disagree. The exact number for those two questions can be seen in Graph 5.
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The results of this section agree with Asmali's study (2017), which is mentioned in the theoretical
part. Asmali (2017) stated that the role of parental attitude is significant. According to Asmali's
findings, learners' parents support them in learning English. They express themselves that
learning English is essential, which corresponds with the research results as 59 out of 82 students
said that their parents support them in learning English and 66 out of 82 stated that their parents
are telling them that learning English is important. Four students also stated in their individual

answers that they like learning English because their parents are supporting them.

Teachers

It has already been mentioned that teachers play a significant role in influencing

learners® attitudes. This part of the research focuses on what teachers can do to influence
students® attitudes. The first question asked students to express their level of agreement with the
statement: My teacher can interest me. 75,6% of students said that they agree or strongly agree
with that statement, and 24,4% said that they disagree or strongly disagree. The exact numbers
are shown in Table 17. Those results correspond with students' answers to the previous question,

where they stated that they have a great teacher and, therefore, the lessons are enjoyable.

Question 30: My English teacher can interest me
1. Strongly disagree
2. Disagree
3. Agree
4. Strongly agree
Frequency  Percent Valid Percent

Valid 1 8 9,8 9,8
2 12 14,6 14,6
3 36 43,9 43,9
4 26 31,7 31,7
Total 82 100,0 100,0

Table 17 The interestingness of English language teacher

For this question, students could express their reasoning for their answers. Ten students
responded that their teacher could interest them thanks to the materials they bring to the
classroom, which confirms the statement from the theoretical part that materials influence
learners' attitudes. Another frequent answer was that their teacher has a good sense of humour

and can make the lessons fun.
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Another two questions focus on the content of the lesson. The first question asked students
whether they think their teacher focuses only on grammar and vocabulary. 17,1% of students said
that they strongly agree, and 45,1% said that they agree with that statement. The exact numbers
can be found in Table 18.

Question 28: My teacher focuses only on grammar and vocabulary
1. Strongly disagree
2. Disagree
3. Agree
4. Strongly agree
Frequency  Percent Valid Percent

Valid 1 4 4,9 4,9
2 27 32,9 32,9
3 37 45,1 45,1
4 14 17,1 17,1
Total 82 100,0 100,0

Table 18 The main focus of English lessons

The results show that 62,2% of students believe the lessons' primary focus is grammar and
vocabulary. Those results agree with Dvorakova's (2006) statement that the grammar—translation
method is still the most used. She also mentioned that the targeted language is not used enough in

the classroom, which is explored in the next question.

This question asked students whether their teachers mainly use English during lessons. The
answers were balanced between the strongly agree/agree and strongly disagree/disagree options.
53,7% of students stated that they agree or strongly agree with the statement that their teacher
uses mainly English. 46,3% of students then chose the disagree or strongly disagree option. The
exact numbers are shown in Table 19. The results agree with Dvotakova's (2006) results which

state that English is not even used as the primary language in the classroom.
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Question 31: My teacher uses mainly English during lessons
1. Strongly disagree
2. Disagree
3. Agree
4. Strongly agree
Frequency  Percent Valid Percent

Valid 1 3 3,7 3,7
2 5 42,7 42,7
3 < 47,6 47,6
4 5 6,1 6,1
Total 82 100,0 100,0

Table 19 The use of English during lessons

The next question is connected to the previous one and asks students whether their teacher
encourages them to speak in English in their classroom. 88,3% of students chose the strongly
agree or agree option, and only nine students chose the disagree or strongly disagree option. The
exact results are described in Table 20. The results show that even though the teachers are not

using mainly English, they are still encouraging students to speak in it.

Question 29:My teacher encourages me to speak in English during
lessons
1. Strongly disagree
2. Disagree
3. Agree
4. Strongly agree
Frequency  Percent Valid Percent

Valid 1 2 2,4 2,5
2 7 8,5 8,6
3 39 47,6 48,1
4 33 40,2 40,7
Total 81 98,8 100,0

Missing 1 1,2

Total 82 100,0

Table 20 The encouragement from a teacher to speak English

The last question concluded in this research asked students whether the teachers are willing to
help them when they do not understand something. No respondent chose the strongly disagree

option, and only one student chose the disagree option. That means 98,8% of students agree or
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strongly agree that their teacher helps them when needed. This answer was also mentioned in the
individual responses. Students have written that they think English is easy because their teacher
can explain everything well and help them when they do not understand. The exact numbers for

this question are shown in Table 21.

Question 32: My teacher always helps me when | do not understand
something
1. Strongly disagree
2. Disagree
3. Agree
4. Strongly agree
Frequency  Percent Valid Percent

Valid 2 1 1,2 1,2
3 31 37,8 37,8
4 50 61,0 61,0
Total 82 100,0 100,0

Table 21 The assistance of the teacher during English lessons

Materials

The last section of this research focuses on materials and how the students view them. The first
question focused on whether the teacher uses interesting materials in lessons. Eighteen students
strongly disagreed or disagreed with the teacher using exciting materials. That means that 68
students out of 81 think that their teacher is using exciting materials in their lessons. The

complete results are shown in Table 22.

This result was also confirmed in the previous question — why do you think that English lessons
are enjoyable/boring — where students said that they enjoyed English lessons because of the

material that the teachers are using.
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Question 33: My teacher uses interesting material
1. Strongly disagree
2. Disagree
3. Agree
4. Strongly agree
Frequency  Percent Valid Percent

Valid 1 2 2,4 2,5
2 16 19,5 19,8
3 38 46,3 46,9
4 25 30,5 30,9
Total 81 98,8 100,0

Missing System 1 1,2

Total 82 100,0

Table 22 The interestingness of English materials

The next question focused on students' workbooks and whether they find it interesting. Students
should express their level of agreement on the 4-point Likert scale. The results show 41,5% of
students strongly disagree or disagree with their English workbook being interesting. On the
other hand, 57,3% of students stated that their English workbook is interesting. The exact number
can be found in Table 23.

Question 34: My English workbook is interesting
1. Strongly disagree
2. Disagree
3. Agree
4. Strongly agree
Frequency  Percent  Valid Percent

Valid 1 8 9,8 9,9
2 26 31,7 32,1
3 35 42,7 43,2
4 12 14,6 14,8
Total 81 98,8 100,0

Missing System 1 1,2

Total 82 100,0

Table 23 The interestingness of the English workbook
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To add to this question, students could explain why they think the workbook is or is not
interesting. The answer that the students wrote the most was that the workbook is exciting
because it is very colourful and has many pictures. They also mentioned that the workbook is
easy, so they can understand everything, making them feel good. On the other hand, the students
who did not find the workbook interesting explained that it looked childish and that there should

be more exercises.

The last two questions focused on the use of digital technologies in lessons. The first asked
whether the teacher uses digital technologies, and the second asked whether the students use
them. The results show that both students and teachers use digital technologies, although teachers
use them more often than students. 75,6% of students said their teacher often uses digital
technologies in lessons. 23,2% of students stated that their teacher sometimes uses digital
technology, and only one student, which is 1,2%, answered that their teacher never uses digital
technologies. As for the second question, 13,4% of students said they often use digital
technologies, 74,4% stated that they often use digital technologies, and 12,2% said they never use

them. The exact numbers are shown in Graph 5.
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The theoretical part mentions that, according to Wilkins (1974), materials are necessary and can
influence students' attitudes. This statement is confirmed by the results of this research, as 84% of
the respondents agreed or strongly agreed with the statement that their teacher uses exciting
materials. The importance of materials was also brought up in students' individual answers, where

they said that the English lessons are more fun and likeable thanks to interesting materials.

Commentaries

This research segment focused on different factors that can influence learners' attitudes. Those
factors were also mentioned in the theoretical part. The first factor that was examined was the
influence of parents. I expected that the parents would support the students in learning English.
The results confirmed this expectation. What surprised me was that the parents told the students
that English is important. I assumed that the parents would prefer the German language, as
Germany is close to our town. Nonetheless, the results show that parents perceive English as

important and encourage their children to learn it.

The next factor examined in this section was the teacher's influence. It was already said both in
the theoretical part and in this part that teachers significantly affect learners' attitudes. However, I
did not expect so many students to mention the role of teachers in their individual responses. A
great teacher was the most written reason why the students liked English at school and found the
subject easy and enjoyable. Those answers confirm that teachers can greatly influence learners'
attitudes. What I did expect and therefore was not surprised by the results was that the teachers
focus primarily on grammar and vocabulary. Our school curriculum focuses heavily on grammar,
so the grammar-translation method is still the most used. The students also stated in their
individual answers that they want to learn more practical things that they can use, for example,
when travelling. However, this is something that we as teachers can change only a little as we
have to follow the school curriculum. Even though, according to the results, teachers are focusing
mainly on grammar and vocabulary; they are still encouraging students to speak in English,

which indicates that the teachers are trying to incorporate more speaking into their lessons.

As for the teachers using mainly English in their classrooms, I was surprised that the results were
similar on both sides. I expected that the English language would be the most used in English

lessons; however, the results show that it is not the case in ZS Nyfany.
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The last factor examined in this research is materials. Students stated in their answers that they
like the materials that the teachers are using and find them attractive. I expect these results as
nowadays, thanks to the internet, teachers can access many different materials online and get
inspired. However, I did not expect that more than half of the respondents would like the English
textbook they are using. I was surprised by the results as I would prefer something else to those
textbooks. I agree with students' responses that the textbook is childish, mainly since ZS Nytany
uses one book for two years. However, I expected more students to feel that way about their

textbooks, so I was surprised that more than 50% of students liked it.

The last part of this research focused on digital technologies. I expected the students to say that
teachers use digital technologies often as many of our materials are online, and every classroom
has a computer and data projector. I was surprised that one student said that their teacher never
uses digital technologies because, as far as I am concerned, teachers should use digital
technologies. However, as it is only one response, it is possible that it was clicked on by mistake.
I also expected that the students would mostly say that they sometimes use digital technologies as
it was recently added to the school curriculum that the students must work with them. I did not
expect they would say they work with them often, as it is impossible thanks to the school's

limited capacity of computers and tablets.

The question to be answered by the research were these: Do students consider the English
language important, and do they realise its role as a global language ?; What are the learners'
attitudes towards learning English?; Do the demographical factors affect learners' attitudes
towards English and learning English ?; What factors affect learners' attitudes towards English

and learning English?

The overall results indicate that the students consider the English language important. They
realise its importance in the world and see the language as beneficial for themselves. The results
also indicate that the students realise the role of English as a global language and know that

speaking English is a needed skill in today's world.
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Considering the learners' attitude towards learning English, the results show that the students
have an overall positive attitude. The results also indicate that the learners perceive the subject as

favourable, relatively easy and significant.

According to the results, there is no difference in attitude between different grades, ages or
genders. Most students have a positive attitude towards learning English, and the number of those
who do not is insufficient to make a difference. There was also no difference in attitude towards

English as a language as, again, the attitude was overall positive.

According to the research results, an English language teacher is the most significant factor
affecting learners' attitudes. Students mentioned multiple times that they like English lessons
because of their teacher and find them more enjoyable for the same reason. Materials are another
factor influencing learners' attitudes towards English, which arose from the results. The results
indicate that materials can make English lessons more excitable and influence students' attitudes
towards learning English. The results also show that parental support affects learners' attitudes;

however, it is not as big of an influence as the teachers.

This chapter presented the outcomes of the research conducted for this thesis, accompanied by
commentaries on the results. Ultimately, the study's key findings were summarised in relation to
the research questions. The next chapter aims to explore potential pedagogical implications that
emerge from the topics addressed in the theoretical section of the thesis and from the research

findings.
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V. IMPLICATIONS

This chapter builds upon the previous one, focusing on the pedagogical implications that arose
from the research findings in its initial part. It also explores the potential limitations of the

research and provides suggestions for future research.

Implication for teaching

The results of the questionary brought a lot of interesting findings. The main goal of this research
was to discover students' attitudes towards English and learning English and what factors can
influence these attitudes. One of the significant findings is that the students find the English
language important in the sense that they need this language for communication abroad or on the
Internet. However, the students feel this practical factor has little place in the lessons. They feel
that there is a lack of communication in the lessons and that they will not prepare them for
everyday life. Teachers should consider including more conversational topics in their lessons,
such as shopping, booking hotel rooms etc., as this is how the students would use the language

the most.

Another critical result connected to the previous one was that the students think grammar and
vocabulary are still the most practised in classrooms. This result again suggests that conversation
and communication need more space in lessons. Students should be able to create conversation
on the spot and not be afraid to speak. Teachers should encourage students to speak more freely
and create a positive atmosphere in the classroom so the students would not be afraid to speak in

front of each other.

The following important finding is that the materials teachers present in the classroom can
influence the enjoyment of the lessons and, therefore, the learners' attitudes. Teachers should use
exciting materials such as worksheets with pictures and alter between different activities and

materials so the students would be more energised.

Another finding concerning materials was that some students find their textbooks too easy and

childish. Teachers and the management of the schools should consider replacing the textbooks

51



with ones that are more age-appropriate or at least limiting the use to one textbook per year to

make the textbooks more exciting and challenging for the students.

Nonetheless, the most critical finding is that the students have an overall positive attitude towards
learning English and appreciate their teachers. Teachers should keep in mind that they
significantly influence students' attitudes and keep working on that so that the attitude does not

change.

Limitations of the Research

First of all, it needs to be mentioned that this research cannot be generalised; however, it is
possible to get interesting information out of it. The first problem is that the research was done in
only one elementary school. Although the students had four different English language teachers,
the school curriculum and the yearly teaching plan remained the same. The results would

probably be different if there were more schools involved.

Another issue was that even though the students were told beforehand that the answers they
submitted would only be used for this research and would not affect their marks, they might still
feel under pressure thanks to the presence of a teacher in the classroom. For that reason, the

learners could fill the questionary in a way they think would please their teacher.

On the other hand, some students did not take the research seriously enough. Their answers to the
open-ended answers were complete nonsense (for example, one student wrote to all of the
questions I am Batman), so those answers were unusable. Those answers could result from the
student's overall attitude towards school, or maybe they wanted to look “cool* in front of their
classmates. That leads to another issue: the students completed the questionary in their classroom,
and therefore the classmates could see what the other was writing, which might lead to irrelevant

answers.

The next problem was that the questionary was too long, and the students lost attention quickly.
However, even with this length, the questionary was insufficient to examine the attitude properly

because, as stated in the theoretical part, attitude is a very complex issue.
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It would be suitable to ask students complementary questions to understand their attitudes better.
Also, as the results for the attitude were overall positive, it was almost impossible to determine

which factors were affecting the attitude.

Suggestions for Further Research

I believe the questionary was the best tool to conduct the research for the number of respondents.
However, the questionary needed to examine the matter more deeply, and therefore, it would be

great to accompany the questionary with complementary interviews with individual students.

The research would also benefit if the students had the option to fill the questionary alone without
the presence of their teacher or their classmates, as it might influence their answers. However,
asking the students to complete the questionary at home could mean that not all students would,

whether because they do not want to or do not have internet access.

Another suggestion would be to shorten the questionary so the students could genuinely focus on
what they were writing and not lose attention halfway. It could be interesting to do shorter
questionnaires and then do interviews with chosen students. This way, the researchers could
examine the learners' personalities, making determining what factors affect their attitudes easier.
It could also be interesting to ask the teachers how they view the learners' attitudes and compare

them with the research results.

It could be interesting to realise the research within different elementary schools as it could
explore the overall attitude in the Czech Republic more. It could also show more differences
between the age and gender of the learners. It could also be interesting to conduct the research in
different levels of education, meaning elementary and high school, as the different attitudes with

age would probably be more apparent.
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VI. CONCLUSIONS

Thanks to globalisation, English has become the global language, and it is studied by students
worldwide. In the present day, knowing English is beneficial not only for communicating
worldwide but it is also advantageous for education and job searching. As discussed in the
theoretical part of this thesis, attitudes play a crucial role in student's education as they can
significantly impact their performance and overall achievements. Students' attitudes can be either
positive or negative and can be influenced by various factors, including their personality traits,

the teacher's influence, and the available educational materials.

For the purpose of this thesis, I have examined the attitude of 82 students from ZS Nyiany. The
sample consisted of 6" graders and 8™ graders so that the different ages could be compared. The
results showed that the learners® attitude towards English and learning English is overall positive.
However, the results did not show any significant difference in learners* attitudes with age, grade,

or gender.

The results also revealed that the learners realise the role of English as a global language and
know it is a useful tool for worldwide communication. It follows that the learners realise the
importance of English. Unfortunately, a majority of students tend to perceive the importance of
English primarily in relation to their individual needs, while fewer students recognise its

significance on a global scale.

It was also found that the English language teacher is the primary factor influencing
learners® attitudes. The teachers can create a positive atmosphere in the classroom and use
interesting materials, and therefore they have the ability to affect learners® attitudes in a positive

way.

Teachers could use this information and try to influence learners® attitudes to be positive.
Teachers play a crucial role in shaping and influencing students' attitudes. Since attitudes can be
modified and acquired, it is essential for teachers to investigate and understand their students'
attitudes actively. By gaining insight into their students' attitudes, teachers can apply appropriate

strategies to support positive attitudes and create a helpful learning environment.
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APPENDICES

Appendix A — Dotaznik

1. Zadejte svij kod (posledni trojcisli tvého telefonniho ¢isla)

2. Pohlavi:
- muz
- Zena

3. Kolik je ti let ?
-11
-12
-13
-14

4.V jaké jsi tridé ?

5. Kdy jsi se za¢al udit angli¢tinu
- Ve skolce

-1. - 2. tfida

- 3. tfida

- 7. tfida

- Nevim

6. Chodis na hodiny AJ mimo vyuku na Z$ (dou¢ovani, krouzek...)
- Ano
- Ne

. Ve volném case hraji pocitacové hry v angli¢tiné. ( Pokud ne, presko¢ na otazku ¢. 9)
. Nikdy

. Nekdy

Casto

WP

. Pri hrani pocita¢ovych her komunikuji s ostatnimi v angli¢tiné...”
. Nikdy

. Nékdy

. Casto

W N - o
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9. Ve volném ¢ase koukam na filmy/serialy prevazné v anglic¢tiné (bez titulkua v aj i ¢j)
1. Nikdy

2. Nékdy

3. Casto

10. P¥i sledovani filmu/serialu v angli¢tiné pouZivam anglické titulky
1. Nikdy

2. Nékdy

3. Casto

11. Pri sledovani filmu/seridalu v angli¢tiné pouzivam ceské titulky
1. Nikdy

2. Nekdy

3. Casto

12. Anglicky jazyk je ve svété dilezity
1. Velmi nesouhlasim

2. Nesouhlasim

3. Souhlasim

4. Velmi souhlasim

13. U¢it se anglictinu je dileZité, protoZe je tento jazyk uZitecny ve svété
1. Velmi nesouhlasim

2. Nesouhlasim

3. Souhlasim

4. Velmi souhlasim

14. U&it se angli¢tinu je dilleZité, protoZe je tento jazyk uZiteény v Ceské republice
1. Velmi nesouhlasim

2. Nesouhlasim

3. Souhlasim

4. Velmi souhlasim

15. Umét anglicky jazyk je v dneSnim svété velkou vyhodou
1. Velmi nesouhlasim

2. Nesouhlasim

3. Souhlasim

4. Velmi souhlasim

16. U¢im se anglicky protoZe mé zajima kultura anglicky mluvicich zemi
1. Velmi nesouhlasim

2. Nesouhlasim

3. Souhlasim

4. Velmi souhlasim
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17. Angli¢tinu se nau¢im lépe, pokud budu védét néco o jejich kulture
1. Velmi nesouhlasim

2. Nesouhlasim

3. Souhlasim

4. Velmi souhlasim

18. Proc se ucis anglicky ?

- Abych se dorozumél v zahrani¢i
- Protoze je to povinny predmeét

- Abych dokézal mluvit anglicky
- ProtoZe m¢ to bavi

- Abych dosahl vyssiho vzdélani
- Abych ziskal lepsi praci

- Jiné, uved”:

19. Vyucéovaci pfedmét anglictina je pro mé
1. Lehky

2. Spise lehky

3. Spise tézky

4. Teézky

Vysvétli svou odpovéd’ u otazky €. 19. Pro¢€ je to pro tebe lehké/tézké...

20. Vyucovaci predmét anglictina je pro mé
1. Nudny

2. Spise nudny

3. Spise zabavny

4. Zabavny

Vysvétli svou odpovéd’ u otazky ¢. 20. Pro¢ ti angli¢tina prijde nudna/zabavna...

21. Mam rad vyucovaci predmét AJ
1. Velmi nesouhlasim

2. Nesouhlasim

3. Souhlasim

4. Velmi souhlasim

Vysvétli svou odpovéd’ u otazky €. 21. Pro¢ mas/nemas angli¢tinu rad/a...

22. U¢eni anglictiny mi jde velmi snadno
1. Velmi nesouhlasim

2. Nesouhlasim

3. Souhlasim

4. Velmi souhlasim
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23. Vyucovaci predmét anglictina povazuji za...
1. Neuzitecny

2. SpiSe neuzitecny

3. Spise uzitecny

4. Uziteny

Vysvétli svou odpovéd’ u otazky €. 23. Pro¢ angli¢tinu povazujes za uziteCnou/neuzitecnou...

24. Na hodiny anglic¢tiny se téSim...
1. Velmi nesouhlasim

2. Nesouhlasim

3. Souhlasim

4. Velmi souhlasim

Vysvétli svou odpovéd’ u otazky €. 24. Proc se na hodiny anglictiny téSiS/netésis...

25. Rodice mi Fikaji, Ze je diilezité se ucit anglicky...
1. Velmi nesouhlasim

2. Nesouhlasim

3. Souhlasim

4. Velmi souhlasim

26. Moji rodice umi anglicky
- Ano

- Pouze jeden z nich

- Ne

27. Rodi¢e mé podporuji v uéeni se anglickému jazyku
1. Velmi nesouhlasim

2. Nesouhlasim

3. Souhlasim

4, Velmi souhlasim

28. Muj ucitel anglictiny se soustiedi pouze na gramatiku jazyka a slovni zasobu
1. Velmi nesouhlasim

2. Nesouhlasim

3. Souhlasim

4. VVelmi souhlasim

29. Muj uditel angli¢tiny mé podporuje v mluveni
1. Velmi nesouhlasim

2. Nesouhlasim

3. Souhlasim

4. Velmi souhlasim
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30. Muj ucitel anglictiny mé dokaZe zaujmout
1. Velmi nesouhlasim

2. Nesouhlasim

3. Souhlasim

4. Velmi souhlasim

Vysvétli svou odpovéd’ u otazky ¢. 30. Pro¢ té tviij ulitel/ucitelka dokaZe zaujmout, proc¢
ne...

31. Mij ucitel angli¢tiny mluvi pfi hodinach prevazné anglicky
1. Velmi nesouhlasim

2. Nesouhlasim

3. Souhlasim

4. Velmi souhlasim

32. Mij ucitel mi vZdy pomiiZe pokud nééemu nerozumim
1. Velmi nesouhlasim

2. Nesouhlasim

3. Souhlasim

4. Velmi souhlasim

33. Nas ucitel angli¢tiny pouziva zajimavé materialy
1. Velmi nesouhlasim

2. Nesouhlasim

3. Souhlasim

4, Velmi souhlasim

34. Moje ucebnice angli¢tiny je zajimava
1. Velmi nesouhlasim

2. Nesouhlasim

3. Souhlasim

4, Velmi souhlasim

Vysvétli svoji odpovéd’ u otazky €. 34. Pro¢€ je podle tebe ucebnice zajimava/nezajimava

35. Muj ucitel angli¢tiny pouziva pri vyuce technologie (pocitac, interaktivni tabule,
reproduktory...)

1. Nikdy

2. Nékdy

3. Casto

36. PFi vyuce angli¢tiny pouZivam technologie (tablety, notebooky...)
1. Nikdy

2. Nékdy

3. Casto
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Appendix B — Questionary

1. Enter your code here (the last three numbers of your telephone number)

2. Gender:
- male
- female

3. How old are you?
-11
-12
-13
-14

4. What grade are you in?

5. When did you start learning English?
- In preschool

- 152" grade

- 3 grade

- 7" grade

- I do not know

6. Do you attend any English lessons outside of school? (tutoring etc.)
- Yes
- No

. In my free time, | play computer games in English
. Never

. Sometimes

. Often

WN PPN

. While playing computer games, | communicate with others in English.
. Never

. Sometimes

Often

W N P ©

. In my free time, | watch movies/series in English without subtitles
. Never

. Sometimes

. Often

WN - O
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10. When watching movies/series in English, I use English subtitles
1. Never

2. Sometimes

3. Often

11. When watching movies/series in English, | use Czech subtitles
1. Never

2. Sometimes

3. Often

12. The English language is important in the world
1. Strongly disagree

2. Disagree

3. Agree

4. Strongly agree

13. Learning English is important because it is useful in the world.
1. Strongly disagree

2. Disagree

3. Agree

4. Strongly agree

14. Learning English is important because the language is useful in the Czech Republic.
1. Strongly disagree

2. Disagree

3. Agree

4. Strongly agree

15. Knowing English is an advantage in today's world
1. Strongly disagree

2. Disagree

3. Agree

4. Strongly agree

16. I am learning English because | am interested in the culture of the English-speaking
countries.

1. Strongly disagree

2. Disagree

3. Agree

4. Strongly agree

17. 1 can learn English better If I know something about their culture.
1. Strongly disagree

2. Disagree

3. Agree

4. Strongly agree
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18. Why are you learning English?
- To be able to communicate abroad
- Because it is a school subject

- To be able to speak English

- Because | enjoy it

- To get higher education

- To get a better job

- Other

19. I think that the school subject English is
1. Easy

2. Rather easy

3. Rather difficult

4. Difficult

Explain your answer to question 19. Why is English easy/difficult for you

20. |1 think that the school subject English is

1. Boring

2. Rather boring

3. Rather enjoyable
4. Enjoyablw

Explain your answer to question 20. Why do you think English is enjoyable/boring

21. 1 like English as a school subject
1. Strongly disagree

2. Disagree

3. Agree

4. Strongly agree

Explain your answer to question 21. Why do/do not you like English lessons

22. |1 can learn English easily
1. Strongly disagree

2. Disagree

3. Agree

4. Strongly agree
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23. | think that English as a school subject is

1. Useless

2. Rather useless
3. Rather useful
4. Useful

Explain your answer to question 23. Why do you think that English is useless/useful

24. 1 am looking forward to English lessons.
1. Strongly disagree

2. Disagree

3. Agree

4. Strongly agree

Explain your answer to question 24. Why are/are not you looking forward to English
lessons

25. My parents are telling me that learning English is important
1. Strongly disagree

2. Disagree

3. Agree

4. Strongly agree

26. My parents can speak English
- Yes

- Only one of them

-No

- I do not know

27. My parents are supporting me in learning English
1. Strongly disagree

2. Disagree

3. Agree

4. Strongly agree

28. My teacher focuses only on grammar and vocabulary
1. Strongly disagree

2. Disagree

3. Agree

4. Strongly agree

29. My teacher encourages me to speak in English during lessons
1. Strongly disagree

2. Disagree

3. Agree

4. Strongly agree
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30. My English teacher can interest me
1. Strongly disagree

2. Disagree

3. Agree

4. Strongly agree

Explain your answer to question 30. Why can/cannot your teacher interest you

31. My teacher uses mainly English during lessons
1. Strongly disagree

2. Disagree

3. Agree

4. Strongly agree

32. My teacher always helps me when I do not understand something
1. Strongly disagree

2. Disagree

3. Agree

4. Strongly agree

33. My teacher uses interesting material
1. Strongly disagree

2. Disagree

3. Agree

4. Strongly agree

34. My English workbook is interesting
1. Strongly disagree

2. Disagree

3. Agree

4. Strongly agree

Explain your answer to question 34. Why do/do not you think that your textbook is
interesting

35. My teacher uses digital technologies in lessons (computer, projector etc.)
1. Never

2. Sometimes

3. Often

36. 1 am using digital technologies in lessons (tablets, laptops etc.)
1. Never

2. Sometimes

3. Often
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SHRNUTI

Diplomova prace se zabyva tématem postoju ¢eskych studentii k anglicting a jejimu studiu. Prace
nejprve strucné shrnuje historii a vyvoj anglického jazyka a poté se zabyva roli angli¢tiny ve
svété. Poté se prace zamétuje na postoje k uceni se anglicting a na faktory, které by tyto postoje
mohly ovlivnit. Hlavnim cilem této prace je prozkoumat postoje Ceskych studentd k uceni se
anglictin€ a faktory, které je ovliviiuji. Vyzkum byl realizovén s zaky 6. a 8. tiid zédkladni Skoly.
Vysledky vyzkumu ukazaly, ze Zaci maji celkove pozitivni postoj k anglictin€ a jejimu studiu.
Chépou soudasny stav angliétiny a uvédomuji si jeji vyznam ve svété. Zaci se vak domnivaji, ze
v hodinach anglictiny je tieba vice komunikovat a ucit se vice véci, které mohou vyuzit i mimo
Skolu. Prace déle navrhuje mozné zpisoby, jak mohou ucitelé vyuzit informace z vyzkumu a

ovlivnit tak postoje zak.
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